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ACADEWIC ACHIEVEMENT

’ F

BHATNAGAR R P: Personality and oiher tactors in sdholaStic

'performaﬁce -a review. Educational Tl‘ends 1969; 4(1), 7-13.

22 ref;

Presents. a review of the “literature on the role of various
factors contributing to academic achievement. It has been

concluded that the general belieéf of the teacher that intelli-
‘gence ‘and past achievémént aloné determine the amount of
. ‘academic achievement of ‘students is not ‘éo6rréct; ‘A mumber of

non-intéllectual factors such as" ‘1) agéi 2) teaching and

* learning methods and study Habits; 3) biégraphical datd- and
socio-économic Status; and 4) personality ‘Characteristics

opéerate in ‘academic situations: and détefmine together how

" much a schodl boy or a girl-cén achievé, "Ii' 15 important,

therefore to take into: consideration all these factors whene-

‘ver a problém of -academic prediction, academic’evaluation or
" 'promotion of academic achievement is faoed with by fhe school
'teachers.

!
-

[ S

MAJUMDAR P K: On aptitudé testing - interaction and

"changes in group testing., Indian Journal 6f Experiﬁeﬁtal

Paycholog-y 1969, 3(2) 59-64. 16 ref’

,.Ji

o 8 - N s - . . . L mT

‘Ninaty studentd of a residential 'Sschool were divided into 3

groups on thé basié of théir scholastic aptitude test scores:

‘‘the low-achieyera (L), -thé ‘middle-achiévers (M) and ‘thé high
. ‘gchievers (W), Each-of these groups waé- further subdivided
’ toSmatchedsub-grw.psLl 12, "L3; M1, M2, M3;-HL; H2;.'H3
“re8péctiveély, Retesting was- dor.e in 6 different grbups:
*-1) L1 alone; 2) ML alone; 3) Hl:alémé; 4) L2 and M2; 5) L3
- -and H3;-6) M3 and H2, Fr;edman two-wi:y analysis of variance

with the suh-gi:'aups of the low-achievers under 3 different
conditions 05 ‘tésting i.e. Ll.alone, L2: with M2 and” L3 with
M3 showed Xr“ significant at '.01 1eve1. For other groups i.e,
middle -and- high-achievers, ho s8ignificant éhange of rank
values after retesting was noticed, Further, it has been
observed that greater the divergence between the groups, ths




AT Y

Y

302

greater is the group influence on members of either group. It
has been noted that the less gifted children produced better
results when they are tested in their own group,

MEHTA P: Achievement motive in high school boys (In
Mehta P. Achievement motive in high school boys.Delhi,
National Council of Educational Research and Training, 1969,
1-152),

-

The survey was undertaken with the following objectives: 1)
to determine the level of achievement motive in high school
boys; 2) to study the relationship of the achievement motive

.with school performance, Nine hundred and seventyfive boys

of X class t.re .selected from 32 Delhi schools, The schools
were selected on the basis of their socio-economic and achieve-
ment statud (SES and AS), The boys were administered a thematic
appercaptive measure, the Achievement Motivation Inventory

(AMI) -~ a 3econd instrument developed for cbtaining data on
achicvement motivation, a verbhal group test of intelligence
(Mchta, 1962) and a socio-economic status scale (Kuppuswamy,
1962), A random sample of.200 boys were interviewed with the
help of an interview schedule developed to study the pupil’s

'scheme of the expectations of father, teachers..and peers for

his. success in school, -The following results were cbtained:1 The
n; Achievement (n Ach) level in Delhi school boys seemed to
compare well with that found in certain studics. .with German

and US boys, 2, The rural and urban boys showed no difference

in n Ach levels, The boys studying in low SES and low AS
schools showed an n Ach level equal to that shown by boys

of .high BES and AS schools and higher than “he level shown

by boys of middle SES and AS schosls, The compasite SEB

and the father's income showed no difference in the n Ach
levels. 3, The n Ach level showed positive correlation with
the performance at the school annual examination. The high

SES boys showed no relationship between n Ach and school
performance whereas the low SES boys showed a positive re-
lationship, The low SE8 and high 8E8 boys . showed no.-difference
iz their school performance as such.. Both showed a higher

level of school performance than that shown by boys in schools
with middle SES, It appears that the need for achievement
tended to show positive relationship with the school performance
under--certain conditions and no relationship:under others.

4. .The hypothesis that boys with high n. Ach-show perception of

high expectations from them by fathers, teachers and poers
was- rejected,. -The self-expectancy of 3chool success showed
positive correlation. with. actual success in the annual examiw-

_nation, 5. The. AMI was found to provide two distinct measures -
-one on an achievement. related motive similar to the motive to

avoid failure and the other on achievement-related values,
The two showed negative correlation with: each other, It is
gsuggested that further research is needed on several questions
raised by the results of the survey, Ry

1
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MEHTA P: Bxperimenting with motivation training for edu-
cational growth (In Mehta P, Achievement motive in high
school boys. Delhi, National Council of Educational Research
and Training, 196%. 155-202),

H L.d

The study was undertaken to test the effects of the classroom

progranmes desigmed to enhance concern four achievement and to

‘boost aspirations which were carried out by teachers who were

trained earlier for this purpose. 5 schools {E2, E3, E4, E5,
E68) were used a3 experimental schools and 2 were retained as
control schools., Total number of boys involved was 280. Boys
in B2 received training in achievement motivation from their
teachers. The boys in E5' and E6 received a programme designed
to boost their expectations. Boys in E3 and E4 received both
the trainings, The students were given a pre<test consisting
of a test of iusight (TAT {ype pictures), a verbal group test
of iIntelligence and semi-standardised achievement tests in
chemistry, mathematics and physics. The post-test consisted
of the test of insight and the achievement tests in the same
subjects. The subsequent annual examination results wére
utilised as the second post-test for the purpose of analyses,
The important findings of the study ave that: 1) the teachers’
level of achievement motivation can be ralsed by suitable
training and that the tsachers find this training very useful;
2) the students under these teachers seem to improve their
performance. However the second finding is not conclusive and.
the study, it 1is suggested, should be replicated.

SINGHAL S: Environmental variants and intellectual per-
formance of young children. Indian Journal of Applied Psychology
1969,6(2), 74-81, 23 ref. .

Two hundred and seventy siXchildren were selected'by systematic
sampling method and split into 3 groups (high, middle, low)

once on the basis of parents’ education and again on the basis
of soclo-economic status. A test battery of general ability
consisting of plcture completion, reversed similarities, similar
opposities and classification was administered. 7The results
showed that differences in soclo-economic and educational

levels of parents are likely to result in differences in the
intellectual performance of children, Differences were signi-
ficant between the performances of children of low socio-economic
status and middle soclo-ecconomic status, However, there was no
significanct difference between the performances of children

of middle and high socio-economic status. Differences in the
educational background of parents contributed to differences

in the performance of children at all the three levels,

Indian educ Mater Vol 4 No 3 September 1969 151
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SRIVASTAVA D N, AGARWAL M C: Smoking in relation to

academic attainment. Indizn Journal of Applied Psychology 1969,
. 6(2)' 51-4. 8 ref. . ’

4

Twe hundred and seventy male students (120 Intermediate and 150
M.A. students) were given a short interview schedule to complete.

. Items included on the schedule were introductory informationm,

examination results, number of cigarettes smoked per day, etc.
The subjects were divided into 3 groups: a) heavy smokers,

b) 1light smokers and ¢) nonsmokers. Bach group consisted of
40 Intermediate students and 50 M.A. students, The study
revealed theé following: 1) heavy smdkers from Intermediate
classes received poor average grade points (AGPs); 2) light
smokers received better AGPS than heavy smokers and nonsmokers
received better AGPs than light smokers and heavy smokers;

3) heavy smokers achieved poor AGPs mainly because of their
truancy ‘hebits and not because of smoking; 4) at the post-
graduate level, heayy smokers received better AGPs than light
smokers and non-smokers., Swmoking appears to help these
students to reduce tension, relax in social situations and
concentrate on academi. work. ' '

TANDAN R K, SHANKHDHAR S C, SATISH CHANDRA: Comparative
gstudy of the self concepts of high and low achiéevers. Edu-
cational Trends 1969, 4(1), 1-6, 19 ref.

Attempts to test the following hypotheses: 1) the more inte-
grated a self-concept, the higher will be the achievements;

2) the less integraited a self concept, the lower will be the
achievements; 3) significant differences exist between high

and .low achievers. Samoohik Mansik Yogyata Parikcha 4/51,

a verbal group test of intelligence constructed and standardized
by Dr, Jalota and a self-concept inventory, Swatva Sambodh Soochi
developed by the NCERT, have been administered to 440 students
(boys and girls) of VII zhd VIII classes, Only real and selfe
conoept inventor 2SS were used, Scoring of slfconéept
inventories was made om a three point scale, and scoring of

‘Intelligence test was doné by using the prescribed scoring
- keys by the author, For identification of high and low

achievers the percentage of examination marks of students were
converted into standard scores and were combined with intelli.
gence scoress Top 27% of cases were ldentified as high achievers
and bottom 27% of cases as low achievers, The following are

the findings: 1) generally, the high achievers obtained higher
scores both on real and ideal selves in comparison to low
achievers; 2) only little differences exist between the self-
concept of high and 1cw achievers; 3) no discrepancies between
real and ideal selves are visible in the case of low achievers,
On the other hand high achievers of VII class girls show some

Indian educ Mater Vol 4 No 3 September 1969
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discrepancy botwoen thelr real and ideal selves. Beslides
these two groups, other_groups of high and low achievers do
not show much discrepancies in their real and ideal selves,
The first hypothesis has been partially proved,

ADMINISTRATION AND ORGANIZATION

BHANDARKAR 8 S: University bodies and their role,
Publishers' Monthly 1969, 11(8), 5-11.

'ReOrganization of the present university bodies has been

recommended to deal speedily and in a. business-like manner
with the problems that now confront universities, The court
or senate and the executive council could be merged togetber
to form a smaller body which may be called the board of
governors. Its membership could be about 25 and include 15

academics and 10 prominent persons including a couple of MIAs,

The vice-chancellor should be given more powers as the board
of governors would not be able to meet more than once in

. three months, A finance and establishment committee consisting

of the vice-chancellor and five or six members of the board
of governors would advise the board on all.matters dealing
with the various items of expenditure, sanctioning the budget,
re-allocation of funds from one head to another, periodical

 promotions, payment of allowances, e¢tc, Similarly the faculties
" ecould be abolished as the academic matters would be looked

after more smoothly and efficiently by the boards. of studies
and the academic council. The academic council .should be
comprded entirely of academic people and should be responsible
for wetermining the contents of the courses of studies and the
standards of the examinations. Thus the number of university
bodies would be reduced from 5 to 3 and much money, time

and energy would also be saved,

CﬁAUDHARI U 8: *'School complex' -~ a new conept, Bdu-

' cational India 1969, 36(2), 50-51, 52,

The two main objectives of introducing the concept of school
complex are: 1) to break the isolation of schools; and 2) to
build up a cooperative commonwealth of nelighbourhood schools
to share and exchange ideas and facilities. Improvement of
teaching of science and languages should be the first task
of every school complex,

Indian educ Mater Vol 4 No 3 September 1969 153
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deSOUZA A: Academic frecedom ~ freedm in an enviro-nment of
security. S8oclal lction 1969, 19(3), 236-i%, 15 ref.

The following obstacles to academic freedom are mentioned:

1) the teacher’s family and social commitments; 2) lack of
opportunity for him to participate in the educational
decisions; 3) the hierarchicalﬁsel‘l;_ up of the departmenrt where
free exchange of ideas is absent, The need for a professional
organization (similar to American Assoclation of university
professors) to promote intellectual freedom 18 stressed. The
dilemmas involved in the actual functioning of academic free-

., dom are discussed and it is suggested that educatiocnal insti-

tutions should have written personnel policles, clearly
enunciating the rights and obligations, Such policies,
concerned as they are with personal and professional develope
ment of the faculty member, must erininate sources of imsocurity,’
confusion and conflict, The following guidelines are given

to administrators of cnlleges: 1) the faculty should be given
clear assurance of the institutional support in their pro-
fessional activities; 2) the administration should encourage
faculty criticism of the policies and actions of admihistrative
officers; 3) the faculty members should be encouraged to parti-
cipate in the discussion of important? puvlic issues; 4) the
faculty members should be reminded, that while civil liberty
qualifices them to speak on any controversial issue,academic
freedom operates only within the field .: their professional
competence. The administration should take a broad view in
adjudging the action of auy faculty member; 5) the pressures
from the public, board of governors or the alummi should be
resisted in order to. protect academic freedom; 6) a healthy
intellectual climate should be encouraged within the various
departments.

GADGIL A V: Changes .in school managements. Maharashtra
Bducational Journal 1969, 17(11), 293-5,

Any reform in school management should start with the appoint-
ment of the right type of headmaster. Because of his key
position as a link between the management of the school and

the school, the headmaster should be well gualified and trained in
administration and management. In all schools which are not
réckoned as good, the government should appoint headmasters

from the waiting list prepared by the State Public Service Commi-

gsione The headmaster would follow all provisions of the
-secondary schools '‘code and work independently but in cooperation

with the management as far a8 finances are concerned. He would
be held responsible for any lapses in the school,

‘Indian e.duc Mater Vol 4 No 3 September 1969




311

312

313

GAJENDRAGADKAR P B: Concept of university autonomy. Amrita
Bazar Patrika 26 August 1969, p.5, Cols. 4-6. 900 words.

The important facets of the university autonomy are: 1) absenve
of restraint, interference or constraints from political power;
2) recognition by executive organs of the wniversity adminisw-
tration of the need for full freedom to the faculties in

their respective spheres; 3) full freedom of discussion to

all faculty members in all matters pertaining to the faculties
and absence of bossism; 4) freedom from fear of public opinion
in respect of expression of views and opinions by the acade~
miclans; §) cooperation between the students and the teachers
in academic and non~academic matters.

- GOBWAML H: Svayatta vidyalay ( = Autonomous school)
/ Hindi /. Naya Shikshak (Teacher Today) 1969, 11(4), 72-7.

The functions of the Directorate of Public Instruction, School

Inspectorate, and the Secondary Examination Board have been
outlined. Though to some extent State control is inevitable
in school administration, autonomy can be granted in some of
the spheres of internal administration, such as admission,
examination, promotion etc. Full autonomy in these spheres
has been advocated for the smooth functioning of the school,
as it will be inspiring and conducive to indeperidént working
and experimentation ©ad will.help. in removing scme of the

" deficiencies of existing examiration system, reducing wastage

and stagnation &nd in rightly judging merits of students.

Autonomous school examinations should be recogriised as equi-

valent to non-autonomous school examinations, so that stu~
dents peassing out from autononous schools do rnot face any
difficulty 3in getting admission in other schools, The

relat ionship between autonomous schools and Secondary Bxami-
riat ion Board has to be decided after proper deliberations tak:lng
a11 relevant factors into account.

JHA R N: Vice-chancellors' appointment - th2ir tenure and
age limit. Searchlignt 13 July 1969, po4, Cols. 4-6; Dp.5,
001.8 2000 words .

There i> no uniform procedure for appointment of vice-chancellors.,
It varies from one state to another and also from university to
university. The recommendations of the Radhakrishnan Commission
(1948-49) and-Kothari Commission (1964-66) régaiFding the mwethod

of appointment of vice~chancellors have been givens The following
suggestions have been made: 1) the chancellor should appoint the
vice-chancellor after consulting the university concerhed; 2) the
term of office of vice~chancellor should not be less than four

1
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years; 3) no retired person should be appointed a2 vice-
chancellor.

JOHN V V: Chocsing a vice-chancellor, looking for a leader
or a scapegoat? Times of India 24 July 1969, p.8, Cols. 3-5, 7,
1750 words,

Two methods of choosing a vice-ehancellor namely, election by
the senate of the university or selection by a committee of
persons not connected with the university, are discussed, It

is suggested that the selection committee should study the
campus and consult informally different sections of the faculty
and students and even the public before making a choice. If
such a careful study reveals that there is need for reorgani-
zation of the university, the government should be advised

80. The myth of the prestigious position and unsuitable persons
occupying the position are the reasons attributed for many

of the 11l1s connected with vice-chancellorship. It 1is suggested
that young persons capable of preserving independence of action
should be appointed as vice-chancellors and they should be

able to return to teaching after their tenure of sffice,

JUIKA G L: 8chool complex [—Theory and practica:_j. Progress
of Education 1969, 44(2), 49-52, 7 ref.

The school complex as visualized by the Bducation Commission’
has been described, The advantages of the system of school
complex are that it 1) promotes educational advancemeni at a
low cost; 2) encourages cooperation among institutions of
various levz1s; 3) encourages planning from the bottam; 4)
provides better facilities ar:i equipment to those schools which
cannot afford them; 5) helps in providing freedom to educational
institutions in various respects without any danger of its
being misused; 6) helps to remove the weaknesses in teaching;
7) tacilitates better supervision, The risks involved in
introducing this system as viewed by B.G. Tiwari, in his
article elsewhere have been summarized as follows: 1, T.eachers
working in higher institutions may not be able to provide
guidance to lower institutions. 2, Constant contract with tea-
chers of higher institutions might create inferiority complex
in the minds of the teachers of the lower institutions. 3,
Teachers® might . normally devote all their attention to their
own schools rather than to other schools. 4. The work load on
teacher and students might increase, thereby affecting the
efficiency.

Indian educ Mater Vol 4 No 3 September 1969
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SHARMA R D: Rajasthan mem pari vyaves th-_madhyamik evam
ucca madhyamik vidyalayom ki prasasanik samasyaem aur unka
samadhan - ek anusandhanatmak adhyayan (1967-68) (= Shift
system in Rajasthan -~ the problems of secondary and higher
secondary_schools_and their solutions -~ an investigative

study) ../ Hindi_/ Naya Shikshak (Teacher Today) 1969, 12(1),
61_799

The heads of the institutions, supervisors, deputy supervisors
etc. of Rajasthan were requested- through a questionnaire to
suggest solutions for the problems of the shift system. Major
problems in the order. of Gimiriishing intensity are: 1) period
of 4¢wminuts duration; 2) seasonal changing of timing: 3) wear
and tear and misplacement of furniture; 4) arrangement of co-
curricularactivities; 5) keeping ::;; personal relationship with
teachers and students of the other shift; €) paucity of extra
class roomsy 7) cleaning of classrooms; 8) unequal opportunity
to students for taking part in games; 9) supervision of class-
teaching by head-master; 10) coanducting of staff meeting; 11)
completion of courses; 12) indiseipline -5z tween first

and second shift; 13) inadequate library facilities; 14) dissatis -
faction of students and teachers ‘cver shifi system; 15) arrang~
ing a substitute for an aksent teacher. Problens related to
physical factors, though siall ir number rank higher than

those of human factors, Government schools are facing more
problems than the private schools. Both giris® and boys'! schools
are facing almost egual number of problems. Supervisors and
headmasters are almost equally awaie of tiie problems. Re~
garding solution of problems, supervisors offered better
suggestions for five problems ond headmasters for seventeen.
Need for one gazetted officer of thé Tank of seconda.ry school
headmasters; extra allcwance and power for headmasters;

staff quarters withix tie schosl compound: hostelss more

class rooms and pérsonnel;playgrounds; adeqiate fuvajture

and other accesspries; fund for ccmtmsawt expenditurej have been
stressed iIor the improvemant coif the situvation.

SRINIVASACHARI &: Equal educational opportunities, Hindu
1 August 1969, p.6, Cols, 5-3. 1050 words,

At the elementary stage inequality generally means quantity;

at the secondary stage it implies diversity and at the uni-
versity, quality. The Xcthari Commission, while suggesting

sSome measures to reduce inequalities, cuserved that perfect
equality of educational cpportunity is probably unattainable.

The concept of equalization should ke interpreted on the principle
that education is the mcst effective %tool which can minimise the
exploitation of the weak and snsure social justice. Endeavour
should be made to provide free and compulsory education to all
children of the age group 6-14. The Kothari Commission's

L]
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recommendation of the neighbourhood school system as a solution
to the problem of educational inequality in tie form of disparity
in the educational standards of schools, is rather impracticable,
and does not bear scrutinys The reasons for the unfavourable
attitude of the educated elite and the discerning section of

the public towards the present-day secondary schools are:!

1) formulation of educational policies mostly on the basis

of the subjective opinion of a few, leading to sectoral
prejudices; and 2) the un-accountable aversion to the intro-
duction of work-experience. The following suggestions have

been made: 1) starting job-oriented multi-purpose schools to
prevent the swelling of the unemployed and the unempioyables;

2) exposing good students to good influences so that with

each succeeding generation of students there will be greater

and greater improvement of standards; 3) conducting a systematic
search for talent in the secondary schools and providing the
poor among the talented with scholarships, books and stationery,
free school meals, uniforms and a favourable environment

for concentrated study; 4) eontipuous and consciqus- despening

of the content of education.

Stwient Particicetion

NAGAPPA S: 8tudent evaluation of teachinge Rducational

' India 1969, 36(1), 16-18,

The suggestion of the all-India conference of students'
representatives held at Delhi in May 1969, to devise a proe
forma or questionnaire to elicit student response on the
performance of teachers, though fraught with danger,

cannot be dismissed as ill-conceived. Howewver, in using it,
care should be taken to see that 1) the emphasis is on built-
in devices of self-correction and on the creatiomn of conditionms
which would eliminate unhealthy rivalry; 2) the academic image
of the teachers is preserved; 3) thsre 18 no polarization of ‘
forces 1.e. teachors versus students; 4) the standard of
education is maintained.

VENKATRAMIAH K: Participation in university affairs - a
students’ view. University News 1969, 7(7), 3-5,

It has been ~bserved that student participation in academic bodies ..
should be limited and in bodies of finance, organizational set-
up and in bodies appointing teachers and examiners, student
participation is undesirable, The following suggestions have been
made?! 1) forming student adhoc bodies whose views may be elicited

Indian educ Mater Vol 4 No 3 September 1969
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for the purpose of syllabus and curriculum ccmstruction-
2) allowing student representation in a) bhodies which look

‘after the co-curricular activities of students, and b) commit -

tees for award of scholarships; 3) forming -a consultative body
of atudents and teachers to deal with matters affecting
discipline in the campus; 4) forming a committee of students
headed by the hostel warden to look after the hostel manage-
ment; 5) permitting students in research institutes to partici-
pate in all affairs, both academic and non-academic in view

" of the maturity of students and of their prospective role

as members of the academic bodies of the country.

ADULT EDUCATIN

BHATT G P: Adult education. in Gujarat. Indian Journal
of Adult Bducation 1969, 30(9), 10-12,

Bome of the approaches tried by Gujarat to eradicate 111i-
teracy are: 1) individual approach; 2) selected area approach;
3) villa.ge approach; 4) socio-economic approach; 5) group
approach; 6) mass approache Of all these approaches the
11teracy drives 1.e., group and the mass approach have been
found most suitable. Besides these drives, regular classes had
also been conducted for the last 18 years, The total number

of persons made literate in the whole -of Gujarat is .about
8,22,000 an'd the total expenditure including establishment

'chargea 18 about Rsel0 per adult made literate, A pilot pro-

ject for the Fourth plan was started in-which 3320 teachers
and 235 workers took up literacy work without remuneration,
The Gujarat. State Social Education Committee, is in search

of a method which cen be helpful to.new learners for self
study. Many voluntary agencies like Gujarat Vidya Peeth,
Ahlmedabad, City Social Education Comnittee, Amedabad , Sarvo-
daya Ashram, Shamlaji have also been doing pioneering work

in the field of adult education.

BHOLA H 8: Correspondence courses for adult education.,
Education Quarterly 1968, 20(2), 35-7, 45.

' An analysis of the BOGiO—technological context of correspondence

éducation has veen made. A tabular model has been presented,
to show how much of classroom interaction can be put into
correspondence courses and what support can be provided by
educational téchnology. However, it is observed that the prew
sent state of educational technology in the country is not very
bright, The following areas of adult education have been disw

x
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_ cussed along with the possibilities of correspondence courses

in these areas: 1. Tollege education, 8Suitable portions of
the content of courses should be programmed and radio faci-
lities should be used in an integral ways. 2, Middle and high -
school level education for neo-literates, The content of the

courSes should be programmed and handled by district eize

bureaux, :.Instead of the state boards of high and higher
secondaty education; some kind of local résponsibility may
have to emerge. 3, Vocational and occupatimal education for
para-engineering persomnnel, technicians etcs 8ince practical

-work and supervision are necessary, the right to offer education

and certification should be judiciously decentralised. 4, Liberal
education for the elite, 5, parmers’ and workers® education,
Suitable curricula for correspondence course have to be
developed,

DUITA S C: Role of schools in the eradication of 1111teraoy.
Education Quarterly 1968, 20(2), 30-1,

The following suggestions have been made to be adopted by the

. -.schoolss 1) appointing in each school a staff member s).cially
. designated for adult -literacy; 2) désigning the cuiriculum

of the  primary and secondary schools in each conunmity in a

.way .8 to suit the needs of.children and adults-in that

community and to establish a link .between the school: and life
in the commmity; 2) evolving-a concept of education which

.~ does not separate elementary, secondary, higher secondary,
. university and adult education, but makes them part of a

continuous and inter-related pattern of growth and.change;

4) organising literacy classes for adults in the neighbourhood;
5) taking leading role in respect of provision of personnel
and physical planning. It has been urged that the political
leaders and educational administrators should take the lead in
overhauling the educational system to convert all schools to

. commmnity schools. S

KOBHY T A: Problem of i1lliteracy in India. Education

Quarterly 1968, 20(2), 1l1-14.

The following problems of illiteracy are discussed: 1) 22.2% of
children of the age group 6-11 do not attent the school at all and
they grow up as illiterates; 2) there is heavy drop-out in the
tirst 5 years of schooling (67%)g 3) 62.9% of the literate
population are without any educational level; 4) the adult 111i-
teracy will be reduced:by about 25% only by 1981 almost entirely
due to the expansion of primary education; ‘the young illiterates
of today will remain illiterates- throughout théir working life;

5) there 18 a greater’ concentratioh of illiteracy in the rural
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areas, among women and among scheduled tribes. Rapid quanti-
tative expansion of primary school education and adult literacy
programmes constitute the two-pronged effort at eradication of
illiteracy. Apart from the effort of government agencies,
there are a number of non-~governmental agencies in adult
literacy work. *Gram Shikshan Mohim® of Maharashtra state -
the effort to make an entire village 1literate in about an
year or two has been specially commended. However, in view

o of the correlation between literacy and economic development,
a third approach called the 'selective approach'’ aimed at
providing functional litzsracy to the motivated farmers,
industrial workers etc. would be preferable,

324 MAITRA S: Adult literacy ~ a case for voluntary movement .
Education Quarterly 1968, 20(2), 23-5,

TN P RV L T T Rt SRR

Discusses the role that voluntary agencies can play 4n the
field of adult literacy. Voluntary organizations must acquire
professional outlook towards their work, The dependence of
these agencies on government help and assistance lad to

their loss of freedom of planning and action, whereas the
final purpose of such help should be to engender self-impelled
: and self-sustained forces, The first task of these agencies
should be to mobilise the youth for taking up the task of

e T adult literacy. Given prior training, students can play an

g _ ‘ important role in literacy programmes as teachers, trainers
and supervisors. Citizens in general can help to develop
s the movement against illiteracy. Gram Shikshan Mohim, the

; popualar literacy campaign started in Mabarashtra has been

' discussed in this context,

Vel FL Ly L AETIA oy

328 " MAJUMDER H B: - Vitalising literacy drive in the Gandhi
centenary -year, Indian Journal of Adult Education 1969, 30(7),
911, ocover III,

3 The slow progress in the field of eradication of illiteracy

' has been attributed to the following factors: 1) lack of
conviction on the part of the national leadership that eradi-
cation of illiteracy has a direct bearing on economic and sod al
progress; 2) absence of a direct, systematic and planned attack
on mass illiteracy; 3) failure in introducing universal primary
education; 4) the methods and materials developed being unsuit-
able for adult literacy. The suggestions are: 1).launching a
well planned movement for eradication of illiteracy; 2) drawing

a realistic Master Plan with well defined targets of achievement;
3) both institutionalized and informal approaches should be followed
by action programmes; 4) making it obligatory by legislatiom that
each industrial unit and production cerire should provide at least
three hours of literacy instruction per week to its workers;
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5) pooling all the available resources for a resolute drive
for introducing universal primary education for children upto
the age of fourteen. Eradication of adult 1illiteracy should
be taken up on a voiuntary basis and teachers and students
should be involved in the task.

MERTA M 8: Develomment of adult education. Indian Journal
of Adult Education 1969, 30(9),2-4, 13.

Apart from the need for enlightening the human spirit and
broadening the mind of man, the concept of adult education

ha? special value for india for three reasons: 1) country’s
commitment to a policy of planned and coordinated schemes of
social and economic devel:>pment in which active participation
of people 1s of immense importance; 2) the new significance and
urgency of the training of leadership arising out of the
principle of self-government reaching down to the village with
the advent of political independence and the adoption of a
liberal democretic constitution; 3) the problem of mass 11li.
teracy which retards economic progress; hence the need for
functional literacy.

NAGAPPA T R: Pgeparation of reading cards for adult literacy
instruction. Indian Journal of Adult Education 1969, 30(8),
7-8, 15.

The need for providing suitable follow-~up reéading materials
for neo-literates has been stressed. The Third National

Seminar on Literature for Neoliterates classified the literature
for neoliterates into tnree grades i.e., 1) single card,

folder, miscellany; 2) a miscellany, a connected narrative with
a s:lngle focus; 3) focus on a single subject, The aims of

all these threec grades of literature are: 1) to provide scope
for proficiency in writing; 2) to increase knowledge and 3) to
provide recreation. The reading cards should contain toples of
adult interest and the language should be simple and the words
chosen, familiar and frequently used by the readers. Adequate
illustrations of lccal background should be printed in double
colours. The following grades of reading cards have been
devised by Mysore State Adult Education Council for adults under-
going primary literacy course: 1) first stage reading cards for
those who have completed the recognition of simple letters of the
alphabets; 2) second stage reading cards for those who have come
pleted the recognition of simple letters and vowel formations:
3) supplementary reading booklets for those who have completed
the recognition of alphabets, vowel formations, conjuncts and
aspirates, Two literacy workshops, one conducted in Mysore in
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1967 and another at Basava Kalyan in 1968, to prepare reading
cards etc. have been described,

SINGH T R: Pre-testing reading materials for nes-literates.
Indian Journal of Adult Education 1969, 30(7), 7-8,

Pre-testing is employed to ascertain communication potential
of some reading material for neo-literates. The following
steps are suggested in pre-~testing a reading material: 1,
Selection of the reading material. The pre-test matter is
selected from the reading material so that it is meaningful
and representative of the whole reading material., 2. Pre-
paration of pre-test instruments. Selected matter 1is worked
out into word-count 1list and word meaning 1list. Multiple
copies of the pre-test matter for readability test are made
with provision for recording observations, Comprehension
test is devised to elicit the communication potential of
the material. Systematic and objective eligibility test is
devised to select the sample of persoms on whom the pre-
test 18 to be conducted, 3, Drawing sample for pre-testing

through random and quota sampling methods. 4. Bstablishing

rapport with sample readers and administering the pre-test,
5. Analysis of the results. Information obtained may be

-organised in terms of what percentage of respondents have

high, medium and low reading and comprehension abilities,

BASIC EDUCATIN

MUKHERJEE L: Educational views of Maghatma Gandhi and
their relevance today. Education 1969, 48(9), 5-10.

The main features of basic education as propounded by Gandhi
have been discussed, The following modified programme of
basic education has been recommended with a view to adopting
the scheme in the changed situation. There is no need for
having sé@élf-sufficient schools where the child’s labour

should support the education. Hence at the primary or junior
basic.stage instead of sticking to a single .craft, a larger
number may be introduced to give children better and wider
chance of correlation with other subjects, Three periods

for crafts and four for allied subjects may be provided and
these may be taught by different teachers, At secondary level
a two ladder system of terminal and preparatory secondary schools
may be evolved So that overcrowding in higher educational
institutions can be avoided., Part time schools of general
education and of simple crafts which do not need either

costly machinery or much labour may be provided for the termi-
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nal type. The students would be given wages for their labour
but in a lumpsum at the end of the course, thus providing a
capital incentive to start thi.ir own business instead of flood-
ing the job market.

SEN X N: Mahatma Gandhi’s ideas on education. Bulletin
of the Ramakrishna Mission Institute of Culture 1969, 20(4), - .
99-104.,

Gandhi'’s interest lay prima¥ily in the ficld of elementary
education. His scheme of Basic Bducation revealed his concern
for solving the problems of mass illiteracy and mass poverty,
and he gave low priority to higher education. He proposed
that. 1) educatic should be compulsory and free for children
of ages 7-14; 2) ‘ducation was to be made 1independent of
government aid; and 3) it should be self-supporting, being
based on the training in some useful handicraft. He wanted
that the whole scheme of education should evolve out of the
practical training given in the basic craft instead of teach-
ing the craft together with liberal education. At the age of
14, he wanted the children to reach the level of the then
Matriculation standard minus English. The Basic National
Bducation Committee  (Zakir Husain Committee) appointed by the
Wardha Conference to give practical shape to its resolutions
drew up a syllabus »f subjects for basic education, each with
detinite course objectives, However, the present scheme of
'Basic Bducation’ has made important deviations from its
prototype formilated at Wardha of which the most noteworthy
has been the exclusion of the self-financing aspect of the
Wardha scheme, Further Gandhi’s thinking had left unsolved
the question of integration of basic with higher education both
general and technological. A revision of the curriculum of

- the senior basic schools or the whole basic school system may

perhaps provide the answer,
COURSES OF STUDY (HIGHER EDUCATICN)

AIRAN J W: Teaching of natural sciences. (Jp Shah A B,
Modernization of university teaching, teaching of natural and

social sciences in India. Bombay, Nachiketa Publications, 1969,
27-35,

The following aspects are stressed: 1. Encouraging study of natural
sciences at the primary level. 2, Providing science education (at
the college level) to all who desire a science degree to secure a
lucrative job, 3. Providing science education in depth separately
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to those who are preparing for professional courses and for
those preparing for a scientific. career. Rigorous demands
should be imposed for these groups of students. 4. Radical
revision of undergraduate course and laboratory practice.
The present deductive .approach followed should be supplemented
by an intensive inductive approach which will lead students
to fabriccte thelr cwn instruments and apparatus to satisty
their own curiosity. The work done in the 1aboratoi'y should
be related to the teaching of theory and the syliabus in

. laboratory work should be reduced, Laboratory work should
be supervised by senior teachers, At the B.Sc, stage the
laboratory exercises should be related to the actual research
work done in the college or the university.or based on
researci: methods reported in reputed journals, 5. Making
all post-graduate training research-oriented. 6. Better
laboratory facilities for-individual teachers.

332 ANAND D, KAPOOR I: Teaching of infectious-discase$.
. Indian Journal of Medical Education 1969, 8(4), 187-8l,
3 ref.

An evaluation has been made of the pattern of teaching of
infectious diseases in the medical colleges in India through
a questionnaire study. This included the hours spent on this
. subject, type of integration with other departments and
. institutions like infectious diseases hospital and also the
nature of the assessment done at the end of the posting.’
The following recommendations are made: 1) recognising the
teaching of infectijous diseases to the undergraduates as
a sub-speciality; 2) placing this sub-speciality in the
curriculum of deparcment of Social and Preventive Medicine;
3) providing this sub-speciality with resources for carrying
out fleld investigation as and when there 1s an outbLreak
of an infectious disease; 4) setting up an isolation ward
in every medical college under the responsibility of the
department of Svcial and Preventive Medicine; 5) evaluation
of the students for thel» understanding of communicable
diseases by the Department of Social and Preventive Medicine,

333 BAZAZMALIK G: Note on the teaching of immunology to stu-
dents of medicine. Indian Journal of Medical Education 1989,
8(3), 155-8+ 4 ref, ' -

Though immunology cannot be introduced at present as a se parate
subject in the undergraduate level, a limited amount of teaching
of allergy and immunology with emphasis onr present day trends

is necessary. At the post-graduate level, however, it would
+be desirable to introduce post-graduate courses in immunology

in some selected medical institutions. Alternatively, short
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intensive courses in the subject can be offered on a regular
basis. The multidisciplinary nature of the subject demands
interdepartmental participation in teaching of the subject.
The subject should be taught only by those who are actively
engaged in research in this subject. Universities and colleges
where training in medical laboratory techniques is imparted,
students should be encouraged to take up techniques in
fmmunology as a spacial subject.,

. LINGAMURTY V: New approaches to civies. Educational
India 1969, 35(11.12), 370-4.

. The over-emphasis in the current syllabus of civics on the

political aspect of citizenship ignoring the impact of the
soclal and economic institutions -n citizenship has been
criticized. In teaching civies emphasis should be on the
applied rather than the theoretical aspects of citizenship.

" Civics should be treated primarly as an empirical science

which deals with the confliciing loyalties of a citizen to
the political, social and economic organizations. The
following topics along with the number of periods of study
have been suggested for thé proposed Intermediate course:
1) nature, scope and value of Civias(10 periods); 2) problems
of citizenship (4 periods); 3) religion and language (6 periods);
4) duties and rights of citizens (8 periods); 5) law and the
citizens (4 periods); 6) citizen and political institutions ~
the State and Government (40 periods); 7) democracy versus
dictatorship (12 periods); 8) relations between the State

and the citizen (12 periods); 9) the ecomomic systems (10
periods); 10) social institutions (12 periods); 11) citizen-

. 8hip and national integration (12 periods); 12) towaids world

citizenship (10 periods).

MILIER F J W: Desirable de{reloplnents in paediatric edu-~

. cation. Indian Journal of Medical Education 1969, 8(5),

23841, 3 ref. .

Suggests some improvements in paediatric education which would
be practicable with the existing staff and the present structure
of the medical curriculum. A block period of three months for
teaching the subject could be made available and a quarter of
the total number of students, numbering 30-50, could be consi-
dered a& a unit and the course could be planned to cover the
available time. If teaching in chiid health comes in the
fourth ye ar, then the didactic lectures should also come in
that year, and the material for the lectures should be.related
to the clinical teaching of the paediatric appointment. The
basic. concepts of child health should be introduced by: 1)
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explaining growth and its variation from conception to adole~
scence; 2) displaying to the student the common causes of death
and illness in children in the locality in which the college
operates; 3) demonstrating the signs/symptoms, diagnosis and
methods of prevention of the diseases of children; 4) teaching
practical and simple therapy of 1llness and the elewents of
child rearing within the local community; $) training students
in recognizing danger signs and indications for referral to
hospital. Co-operation of other departments like obstetrics
and preventibe end social medicine would be necessary for
teaching certain aspects. (One possible design for a three-
months course 1s set out in the Appendix) Paediatrics need
not be & separate and independent paper for examination.
However, paediatricians could be incorporated as internal
examiners in the department of medicine (and obstetrics) and
child patients could be used as examination cases. Similarly,
two questions in child health, set and. marked by paediatricians,
could be incorporated in one of the papers in medicine.

NAYAR D P: Approach to medical education in India. Man-
power Journal 1969, 4(4), 7-26.

It is pointed out that it would be unrealistic to think of a
country-wide coverage by fully qualified doctors of modern
medicine within a reasonable period of time. It 1s suggested
that a plan for such a coverage must take into account the
prevailing indigenous systems of medicine, in regard to which
data should be collected at an eariy date. Bven with regard
to the modern medicine, it i¢ advocated that a two-tier system
ought to be thought of and the emphasis should be on large-
scale production of the lower type qualified doctors who
would be supervised by fully qualified doctors. FPending the
formulation of such a plan, it 1s suggested that too much
importance cannot be attached to the doctor-population ratio,
on which has been dependent the planning of health personnel,

RAMALINGASWAMI V: Duration and content of pre-medical
education. School Science 1969, 7(1), 31-5, 9 ref.

. Pre-medical education in India at present 18 for one year after

a student passes the Higher Secondary or the Pre-university
Course. If accepted, the Education Commission's proposals would
provide two years of continuous and integrated study of prew
medical scilences after 10 years of school anrd this should result
in a better and a more closely integrated pre-medical education.
The teaching of biology should mainly include basic concepts

of the structure and function of living organisms, embryogenesis,
evolution, comparative anatomy and physical anthropology, cytology,

fertilization, growth development and ageing. The study of
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physics should include electrical phenomena, mechanics, hydro-
dynarics, thermodynamics, optics, nuclear physics, radio-
activity and the nature and biological effects of ionising
radiations, Chemistry is an experimental science and must be
treated as such. Students must be encouraged to make obser-
vations on problems rather than observe set demonstrations,
Physical and organic chemistry are the important branches

to be taught for a proper appreciation of biological and
pathological chemistry. Liberal education in humanitles and
behavioural sciences should also be initiated in the pre-~
@dical period and it should continue throughout the medical
course.,

SEMINAR OF BXPERTS ON UNIVERSITY TRACHING FOR EDUCATIONAL
PLANNING IN THE ASIAN REGION, NEW DBLHI, $-12 August, 1969.
/ Becommendations_/. University New=z 1969, 7(9), 15=17.

The recommendations are: 1) introduction of university courses
in educational planning for a) the personnel actually engaged
in educational administration and planning, b) teachers under
training, c) teacher-educators, d) post-graduate students

in fields 1like education, economics, statistics, sociology,

e) doctoral students in fields contributory to educational
planning; 2) constituting the faculty which offers educational
planning in such a way that personnel with necessary back-
ground in the contributory disciplines and educational
planning are includedin it; 3) establishment, where feasible,
of departments of educational planning in universities with
concurrent appointment of academic personnel from contributing
disciplines; 4) associating personnel from government agencies
in the teaching of educational planning in the universities;
$5) greater reliance on methods like the project method, the
gyndicate method, case studies etc. for the purpose of teaching;
8) giving precedence to ingstitutional schemes and inter-
disciplinary projects involving members of the faculty,
educational administrators and post-—graduate students in
undertaking research; 7) conducting orientation programmes

for university teachers with regard to contents of course,
methods of teaching and evaluation of student performance;

8) mutual cooperation between a) different faculties in the
university, b) between universities, planning agencies in and
outside the region; 9) action on the part of the Asian Insti-
tute on the following lines a) organizing orientation programmes
for university teachers, b) providing assistance to member-
States in organizing in.gervice training for personnel engaged
in educational planning and administration, ¢) operating a
documentation service, d) reviewing the progress of the teaching
of educational planning periodically,
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VARMA K C: Teaching of Pharmacognosy in India. Indian
Journal of Pharmaceutical Education 1969, 3(2), 14-17.

It is suggested that there is an urgent need for revision

of the' Pharmacognosy courses, specially at the undergraduate
level. The teaching, it is proposed, should be dome according
to either biochemical or physiological classification of
drugs so that the subject becomes more coherent and interesting.
In the practical clesses, however, the work could be done
according to the morphological classification. At the
postgraduate level, it is advocated that the courses should

be 80 organised that the student can acquire adequate
fundamental knowledge about some of th2 recent developments.
These courses, it is pointed out, could even be governed

by the area of .interest of the teachers themselves, The
outline of the courses -undergraduate and postgraduate-

.- ta be adopted by the university of Saugar are given.

VENKATESWARIU D: Some observations on teaching design
Chemical Age of India 1969, 20(7), 588-9.

It 1s pointed out that the majority of the project reports
submitted by design students are not of much use., The
following suggestions are given for improvement of the
standards of teaching in design: 1, Modernisation of the
contents of design courses. 2, Feriodic training of faculty
members in industry,' 3., Cooperation of design engineers from
industry for giving design courses in universities, 4. Assign-
ment of small but specific design problems which should be
worked out in full inclding mechanical details, shop drawings
etc. according to standards and codes. 5. Proper works training
of students in indust:/ies,

CURRICULUM

DEVPURA R C: Karyanubhav - punarvicar ( = Work-experience ~
reconsideration) / Hindi_/. Rajasthan Board Journal of Edue
cation 1969, 5(2), 57-61.

The programme of basic education, industrial education, social
service, earn and learn, labour education etc. has met with
1ittle success, since students have a general tendency to

shirk physical labour. To make the programme of work-experience
successful teachers should get themselves involved in these pro-
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~ Jects first and set an example before the students, 80 that
the students can emulate them.

342 DORAISWAMI S, GAIUSEIN V M, MEYBR G R: Main principles

of the biology syuabus for the middle and senior high school.
School Science 1869, 7(1), 26-30.,

The main objectives of the biology course taught in the
. secondary schools (classes 6-11) of Delhi under the Second-
ary 8chool Science Teaching Project undertaken by the NCRRT
in collaboration with a team of experts from the Unesco are:
1) to give a eomprehexzive and systematic knowledge of
the world of living things and of man, on a scientific basis:
2) to discover the basic. principles of modern biology, The
syllabus for the middle stzge stresses the relationshipe
I of biology to agriculture, human nutrition, health, medicine,
g problems of family planning and economy. The course on
General Biology for senior high school stage is built on the
. basis of the following principles: 1) modern scientific ideas
: at the levels of biological organization of l1living substance =
a) molecules and cells, b) the educational principle of gradual
elaboration of the materials studied, Main topics of the
course and the number of periods of study .for each topic have
been given in the appendix.

343 _ GUPTA 8 P: 8chool improvementthrough curriculum develop=-
ment. Teacher Education 1969, 3(3), 12-14,

_ The suggestions are: 1) revision of curricula and courses

to orientate education to national needs; 2) adoption of

improved methods of teaching and evaluation; 3) undertaking -
book develomment programmes which include the following:
a) production of text-books oriented to Indian conditions
g and the needs of the Indian students, b) further develommwent
E of the programes of text~book production by the National
r Council of Educational Research and Training; ¢) establishment
of autonomous organizations for production of school textebooks
in the states; d) development of research in curriculum and
text book production; e) preparation and publication of childrens’
books with a view to promoting national integratioh: 4) supplying
free text-books and stationery to poor children at the lower
primary stage and building .adequate textbook libraries to
ensure access for every student to all the textbooks. Improvement
of curriculum requires also the following: 1) creation of a
feeling for the need for improving the curriculum; 2) a compre-
hensive organizational structure for curriculum improvement;
3) a general design of the curriculum; 4) proper resource materials
for instruction; 5) a working principle for dealing with child
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and adolescent development and learning; 6) a comprehensive
evaluation programme,

KHASNAVIS P K: Comparative analysis of social studies
programs in the secondary schools of India and the United
States, Social Studies Teacher 1969, 6(2), 13-15,

The following observations are made: 1, In the objectives of
teaching social studies, both India and the United States
emphasize human relationships, promotion of a secular democratic
society, national and world citizenship and the understanding
of other cultures, India stresses more on international
goodwill while the United States emphasises on preservation
American way of 1life, 2, In India, social studies generally
includes hisotory,geography, civics and in some states also
economics, sociology and current events, In the United 3States
it regularly includes history, geography, civies, economics,
sociology, anthropology and psychology. 3, In India social
studies is dominated by memorization whercas in the United
States, experiments in team teaching, large group instruction,
:lndividual projects, teaching machines and research programs

are conducted. 4. There are not many curriculum guides in

India and the recommendations of different commissions are

not implemented rapidly. In the United States, there are curri-
culum guides for social studies in the local school districts and
efforts are made to implement the recommendations of the
committees., Sdéme of the sugpgestions made for the improvement

of social studies in the secondary schools of India are:

1) formulating the objectives with a view to improving untty
among the states; 2) “including history, geography, civics,
sociology, anthropology and economlics and some comprehensive
socizal studies courses such as 'problems in Indian democracy’
and 'world civilization'; 3) emphasizing the study of citizen-
ship; 4) evaluation of students also on the basis of the
day-to~day work by the teachers.

IOLIA B P: Concept.of social studies, Social Studies
Teacher 1969, 6(2), 1-12. 9 ref.

The considerable divergence with regard to the concept of social
studies and its syllabus organization in the country is pointed
out. #An attempt is made to clarify the concept of social studies
on some logical framework based on the relationship of goals of
the nation and the roles of educational systems or programmes

of studies, Five types of educational programmes prevailing in
different countries with different social ordefrs have been pointed
out., An integrated approach is advocated in teaching social
studies in schools, The curriculum core, it is suggested, should
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. of primary and secondary education 1is described elaborately.

" Bducation 1969, 44(2), 46-8.°

consist of language studles, social studles, science studies,
nature and art studles upto highschool stage before any speciali-
zation begins.. The main features of the concept of social
studies have been listed as follows: 1) it is an interdiscipli-
nary course; 2) it 1is placed in school curriculum to develop
proper soclal attitudes, sensibilities and skills in future
citizens; 3) 1its scope iscontinuously growing; 4) 1its approach
in teaching is based on a pragmatic philosophy; 5) it covers
the study of communities at all levels -~ local, regional,
national and international with focus on man and his : social
envircnment; 6) its emphasis rests more on the contemporary
human 1life; 7) its materials are useful as a media for general
education at school level,

MEBHTA J 8: Comprehensive work experience programme.
Naya Shikshak (Teacher Today) 1969, 11(4), 45-71;

The following objectives of work experience programme in
education ar2 mentioned: a) to help solve the problems of
national develomment; b) to help build human resources; ¢) to
help introduce to the world of work and employment; d) to

h21lp students to 'earn while learning'., It is also mentioned
that the educational pattern in Rajasthan provides ample

scope for work experience. ‘'Barn while you learn’ project
introduced in Rajasihan by the author when he was director

.
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VARMA S C: Agriculture education at secondary stage -~
its new dimensions/ A féw observations _7' Progress of

It is pointed out that the following aspects have to be consi-
dered with regard to agricultural education in middle schools
and high schools: 1) the class level at which it will be most
suitable to introduce agriculture; 2) should the teaching
prepare students for actual farming or should it be concerned
with a general understanding and appreciation only; 3) how
should it be related to the total curriculum; 4) how to keep
the teachers acquainted with modern developments in agri-
culture; 5) what teaching materials, facilities and equipment
are needeéd; 6) What relationship should be maintained with
other agencles concerned with agricultural education.
Instruction in agriculture and practical education in farming,
closely related to local community problems and situations

have been suggested to prepare young men for sclentific farming.
The syllabus should be flexible which can be developed around

a serles of concepts that are considéred to be important in the
sec:mdary school programme of agricultural education. The concepts
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may be grouped under the major areas like crops and soils,
livestock products, soil conservation and horticulture.

ECONDMICS OF EDUCATION

HAIDAR S8 X: Public expenditure on education. Yojana
1969, 13{(14), 20-1, p

Expenditure on education shows some special characteristics.
They are: 1. The benefits from the investment in education

- do not accrue immediately because of long gestation period.

2, Decisions once implemented in this field cannot be reversed
without very grave costs. 3, The recurrent expenditure '
generated by the capital investment constitute a severe
budgetary strain on the country’s resources. 4, Many of the
benefits of educational investment are vague and difficult

to identify. The various factors involved in computing

‘the costs of education and benefits accruing therefrom are

discussed. It is pointed out that, in principle it is
possible to divide the costs and returns, between their
public and private components. For the public expenditure
and returns, may be used the rate on public funds as the
nearest approximation to the soclal time preference raté.
The major part of the costs is likely to be public whereas
the major part of the identifieble benefits is 1likely to
be private. The benefit-cost relations are. liable to
distortion by the use of different discount functions to
determine the vresent value of the costs and benefits.,

The chief drawbacks of this method of benefit-cost analysis

‘as a gulde to investment in education are that only the direct

benefits can he quantified and the social or indirect bene-

"fits is subject to imputations., However, in the absence of

any better alternativeé, the benefit.cost approach only can serve
as a rough indicator. This is better than the imperatives of
politics as a means of deciding the pattern of expenditure.

EDUCATION : (ZIERAL

DAVE V G: Tagore's concept of education. Naya Shikshak
(Teacher Today) 1969, 11(4), 78-87. .

The basic principles of Tagore'’s philosopny of education are:

1) harmony with nature; 2) harmony with human surroundings;

3) harmony in international relationships, According to Tagore,
the following are the aims of education: 1) physical aim =~
healthy physical development of children, 2) intellectual aim -~
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the power of acquiring ideas through independent efforts and of
critically appraising and assimilating them; cultivation of
intellect in order to counter-balance emotional immaturity
and instability:; 3) moral and spiritual aim - making religion
and morality an intimate part of lirfe; 4) general aim - utili-
tarian and vocational education is necessary., The curriculum,
as Tagore conceivad it, must provide fulness of experience in
terms of certain subjects as well as certain activities.,
The pupils should be made economically self-reliante The method,
he advocated, should be based as far as possible on real life
situations as well as on the concrete facts of nature and
sncial life. The process of education should be joyous
and lively. Tagore was opposed to any form of rigid and

‘. harsh dis¢ipline. BHe believed that diseipline should come

" from within.He advocated mothertongue-as the medium of

instruction and suggested residential educational institutions.
Tagore stood for synthesis of ancient and modern culture.

350 DUBEY R 8: Vidyarthi vidyalay ke karyom mem ruci
kaise lem ? (= How should students be made to take interest

in school activities?) /~Hindi_7. Rajasthan Board Journal
of Education 1969, 5(2), 51-6.

The meaning of interest has been explaineéd and the physical,
social and educational causes that hinder the desired develop-
ment of interest in students have been highlighted. The
interest of students in school activities can be roused by

1) making school work purposive in the eyes of students;

‘2) giving students freedom of physical and intellectual work;
3) utilising students' natural tendencies, such as curiosity,
exploration, self-importance ete.. and 4) awarding prizes

to motivate students to do their best. o

351 . KANUNGD S: Some thoughts on educstion. Bihar Information
1969, 17(13), 19-23, 32, R

The prevalencz of different types of educational systems, like
public schools, basic schools, sainik schools, ashram schools

has been criticized as it encourages class conscizusness and
students of basic and traditional schools, ete. are at disadvantage
in the competetive examinations. Some of the other problems

of the educational system which need consideration are: 1)
multiplicity of schools and colleges resulting in low educational
standards; 2) corruption in the university administration; 3)

high cost of the text-books; 4) the language of instruction;

5) craze for foreign degrees; 6) students' school dress; 7) tea-
chers' financial and social status. Some of the major suggestions
are: 1) appointment of a University Service Commission by the U.G.C.
which will be responsible for appointing all the teaching and
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administrative staff of the .universities excepting the ministerial
an¢ menizl staff; 2) vocationalizing secondary education;

3) appointment of a Standing Selecction Committee in every State
consisting of the Chief Justice of the State High Court,

Chairman of the State Public Service Commission and three persons,
not connected with any university of the State, to be elected

by the members of all university senates for selection of
vice-chancellors; 4) radical refdrm in the recruitment policy

of the government by a) making secondary education as the
minimum qualification for recruitment to all posts including
all-India Services and giving intensive training in the job
concerned for 4.years; b) bringing the public undertakings

and autonomous bodies under the purview of the Union Publiec
Service Commission,

EDUCAT IONAL PSYCHOLOGY

JOBHI J N: Index of industriousness. Journal of Psycholo-
gical Researches 1969, 13(2), 71-3. 3 ref.

In this study efforts were made to set up the limits of

~ significant industriousness, indolence and norimal work habits

precisely by studying the nature of frequency distribution of
indices of industriousness., It was hypothesised that 1) in-

‘dices of industriousness demonstrated the normality of distri-
‘bution like other traits such as achievement intelligence

ete, and 2) there was likelihood of having industrious normal

~and indolent group of students due to inequality in the:lr A

Qs and IQs or T gcores in achievement and intelligence. The
scores of 300 students (age group 14-16) yere taken in achieve-
ment and intelligence., The raw scores were converted into T
scores and the indices of industriousness were worked out by
using the formula: index of industriousness = T score iu :
achievement °- T Score in intelligence,

The indices of industriousness thus obtained were tested for
normality. The results confirmed the first hywothesis., The
following limits were derived: 1) jndustriousness would be
exhibited by cases having their indices greater than or

equal to 1.65 at .01; 2) similarly .indolence, for cases with
indices 1688 than .99; and 3) normal group of students wculd

~ have. their indices between .99 and 1,05.
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KAUL L: Study of persorality adjustment of non-public school
boys. Educational Trends 1969, 4(1), 32-5. 7 vef,

Attempts to explore the relationship among 5 areas of personality

" adjustment viz. home, school, health, emotional and soclal

among non-public school boys, and to locate the area in which
non-public school boys confront maximum number of adjustment
provlems. The sample consisted of 200 boys of 9th class

(age range 12-16) from two government higher secondary schools,
one in Ajmer City and the other in Pushkar, a rural area

near Ajmer. The personality inventory, Vyaktitya Prakh
Prashnavali, constructed and standardized by M.8.L. Saxena

was used, The percentage of the boys falling in each grade

of adjustment was calculated to f£ind out the degree of
adjustment problem. The intercorrelations between areas of
adjustment were found out. The findings are: 1) the adjustment
of non-public school boys on the whole is satisfactory;

2) these schools cause great deal of anxiety to many boys;

3) non-public school boys confront a number. of emotional
problems; 4) adjustment problems in the different areas are
inter-related, Replication of the study with larger samples
ahd a comparativz study of the personality adjustment of
public and non-public school boys have been suggested.

KRISHNAMURTHY S, SOUNDARARATA RAO T R: Comparative
investigation of the study habits of suburban and urban
children in some high schools in Coimbatore. Journal of
Educational Research and Extension 1969, 6(1), 32-9,

A spec¢ial study-habit check list and a questionnaire were
administered to 318 students. The analysis of scripts of
" - . 300 students (180
urban and 120 suburban) resulted in the following findings:
1) there 1s no significant difference between urban and
suburban students in their study habit scores; 2) study
habit scores of boys compare favourably with those of girls;
3) there is high correlation between maintaining a schedule
of work and study habits in the case of urbar girls and
suburban boys; 4) there 1is highly significant correlation
between study habits and external help in the case of urban
studénts; 5) the economic status of families of students
has significant correlation with the study habits yhereas
the educational background of families does not have any;
6) there 18 significant correlation between the study habits
and academic achievement; 7) excessive playing and poor
economic condition are hindrances to studies; 8) the high
achieving group have the following study habits: a) discussion
with friends and teachers; b) punctuality; c¢) spreading the
work uniformly throughout the year; d) revision of answers
in examinations. Certain recommendations in keeping with these
findings have been made.
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LINGAN N: JMotivation development in schools. Tamil
Nadu Education 1969, 3(3), 53-4,

The need for conducting research on the role of motivation in
determining the students' learning capacity, m nrory, perception
etec. has been stressed. Low motivation is considered as one
of the significant factors contributing to the problem of low
academic achievement in the educational institutions. The
following suggestions have been.made with regard to motivation
develomment in schools: 1) developing goal setting behaviour

in the children after conducting creative imagination test

a deep desire must be ereated in them to achleve this goal and
they should also be helped to overcome the problems 1like lack
of confidence; lack of finance, in achieving the set goal;

2) creation of proper classroom climate by the teachers
through their own behaviour, skilfulness and tacties:

3) encouraging the puplls to form good learning habits like
extra-reading and independent thirking to solve problems:

4) creating a right type of classroom interaction by allowing
students to get their doubts clarified and express their views on
different problems.

MALATESHA R N: Study of the relationship between n-achieve-
ment, n-affiliaticen, n-power and soclo-economic status.
Indian Journal of Experimental Psychology 1969, 3(2), 31-3,
3 ref. ‘

Forty male graduates (of ages 20~40) undergoing teacher
$raining in Karnatak University were administered 6 TAT type ;
plcture test. Each plcture was projected for a minute E
and the subjects were asked to write storiles about the pic- '
tures. Data on soclo-economic status of parents were

collected by means of a questionnaire., The stories were

scored according to the method recommended by Atkinson

(Atkinson J W: Motives in fantasy, action and society.

Princeton, N.J. Van Nostrand Co.). Kuppuswamy's scale

(Kuppuswamy B: Manual of socio-economic status scale (urban),

Delhi, Manasayan) was used to calculate the soclo-economic

status (SES) of the subjects. Nineteen belonged to middle

SES group-and 21 to the lower SES group. No one belonged

to the high SE8 group. n-achievement, n-affiliation and n-

power scores were calculated and the means were compared.

- The results of the analysis showed that the scores obtained

by the two SES groups did not differ from each other.
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‘PANDE C G, KANEKAR S V: Item analysis of EPI with data
on Indian sample Indian J ournal of Experimental Psychology
1969, 3(2) 54<8. 6 ref,

.The need to reexamine Eysenck Personality Inventory (EPI)

items for their power of discrimination was realised  Form
A of EPIl was administered to 370 graduate students of Nagpur
University (204 males and 166 females of ages 20-30 years).
The protocals were scored following the key given by Bysenck
to obtain the extraversion (E), neuroticism (N) -and lie (L)

- scores for each respondent.. Protocals falling in the highest

and lowest 27% of the distribution of these scores were taken
out for item-wise comparison. Proportion of respondents in
the high group (Ph) and low group (PI) ehdorsing answers in
the keyed mannér was found out. From the Ph and Pl, diserimi-
nation index was determined for each item following Harper's item
analysis chart. Biserizl coefficient of correlation for

each 1iem was read from the abac by J C Flanagan adapted by
Guilford. The lie score was ignored. It was decided,
arbitrarily, to retain those items which have a discerimination
index of 18 and above and a biserial r of .28 and above,

Thus exclusion of 2 items from the ‘N' scale, 5 from the 'B’
scale and 2 from the ‘L' scale is suggested, The need tc¢

have more such item analysis with various Indian samples and
the necessity to obtaln more direct evidence of its validity
a8 a measure of extraversion-neuroticism dimension arve
stressed, .

L

PILLAI J K: Creative process. ' Teaching 1969, 42(1),

. 12-13. 5 res,

The creative process 1is conditioned by two factors: 1) the

start which occurs as an intuition or idea, a heightened
sensitivity or an intense excitement which leads to a problem;

2) a period of hard work involving the disciplined application
of learned skills and techniques. To promote creativity, it

is suggested that teachers should provide opportunities for
pupils in the following aspects: 1) formal training of the powers
of observation, conceéntration and the inculeation.of a

respect for accuracy which would lead to inquiry, investigation,
critical thinking, categorization, insight and understanding thus
enabling the child in acquiring a considerable range of skills,
habits and capacities: 2) promoting individual's motivation

and the ability to submit to the disciplined application of
acquired skills and techniques and a capacity for sustained hard

wOorke
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RABINDRADAS L D: Ilearning and personzlity rigidity.
Indian Journal of Applied Psychology 1969, 6(2), 89-94. 13
ref.

It ‘'was hypothesised that there would be an overall difference
among the high, moderate and low rigid individuals with regard
to their éfficiency in learning illogical materials Hundred
and fifty students (age group 14) of X class belonging to §
schools were the subjects. As friction 1in learning and
conflict were considered essential in this study, students
were asked to put aside already learnt (correct) material and
learn new (incorrect) material. The Rigidity Picture, Test
(RPT) was made use of to assess the parsonality rigidity of
the subjects. The subjects were classed into 3 groups on

the basis of RPT scores: 1) high; 2) moderate and 3) low
rigid grovpe, The Standard Progressive Matrices was used as
a test of general intelligence. The results revealed that
there was an overall significant difference among the high,
moderate and low rigid groupe in terms of total scores on the
learning test. The high group was superior to the other

two groups. It was confirmed that personality rigidity has
bearing on learning efficiency.

RABINDRADAS L D: Perceptual stability among the rigid
and non-rigid. Indian Journal of Experimental Psychology
1969, 3(2), 65-70., 21 ref.

Hundred and fifty two male students of X standard of age 14
years were administered tbe Muller-Kyer Illusion task to
study their behaviour in terms of the point of subjective
equality, the mean judgement scores of the ascending seriles,
and of the descending series. Rigidity Picture Test (RPT)

was used to classify the subjects according to the level

of rigidity.Forty nine Were high rigid; fifty nine were
moderate rigid and forty four were low rigid. The following
results were obtained: 1. A) the high, moderate and low

rigid groups differ in the variability of the points of
subjective equality in the Muller-Lyer situation; B) the

high group is different from and less varient than the low
group with:respect to points of subjective equality. 2. A)
in the ascending series overall significant difference exists
in the variability of the judgement scores given by the

3 groups; B) the high group stands out distinctly different
from and more consistent than the moderate and low groups;

C) there was no overall difference in the variability of the
judgement scores of the 3 groups in the descending series.
Hence, perceptual stability appears to be influenced by high f
level of rigidity.
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RAINA T N: Exploratory study of children's manifest
anxiety scale (CMAS) on Indian children. Indian Journal of
@xperimental Psychology 1969, 3(2), 44-9, 19 ref.

It was aimed to study the Indian children'’s menifest anxiety

as measured by CMAS and its relaticnship with intelligence

and school achievements, A Hindi translation of CMAS was .
administered -to 300 students of Vth grade. No sex differences :
were found with regard to anxizty and L scores; both the sexes

made significantly higher scores on both the dimensions of the

CMAS in comparison to that of tne original authors of the

CMAS (Castaneda et al)., The ralationship between intelligence and
anvisty was negati.zly 1ov out significant for both the

sexes. No relationship was found to exist between anxiety

and the L scores and between L ccale and intelligence. The
relationship between anxjety and achievement for both the

sexes’ was negative end significant, but seemed to be little
influenced by intelligence, The addition of- anxiety scores

to intelligence test scores, however, resulted in an improve-

ment in the prediction of school achievement for both

the sexes, The small number of the subjects was the limitation

of the study,

SIDDIQI M M, SULTAN AKHTAR 8&: Quantitative study of n-
achievement, n-affiliation and n-power among disciplined and
indisciplined students, Journal of Psychological Researches

" 1969, 13(2), 85-9. 11 ref. : :

‘Twenty: students: - 1¢ disciplined and 10 indisciplined - were

selected for the study, ToO measure the achievement, affiliation
and power motives,an Indian adaptation of Symonds' set of
pictures vias used, . Yureshi's test consisting of 10 plates
measures 5 motives: achievement,affi’iation, power, aggression

: and security. ' The plates which measured n-~achievement, n-

affiliation and n-power were presented individually to the
members of both ithe -groups and they vere asked to write stories.
The responses frsm stories were scored osn the basis of Kureshi's
Key. It was evident ‘that the disciplined and indisciplined

-students differed markedly from each other in:their n-achievement,

n-affiliation and n-power. Furthez, the disciplined group had
a much higher n-achievement than the indisciplined one. But
the indisciplined group had much higher n-affiliation as well
as n-power than the disciplined grcup. There was greater vari~
ability in the ulsciplined group than the indisciplined one.
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363 SUKHANI S: Development of study habits inventory for college
students. Education 1969, 48(6), s5-9,

Discusses the following steps adopted in the construction and

development of the inventory: 1} collection of items; 2) pre-

tryout; 3) tryout; 4) scoring; 5) item analysis., The inventory
. was tried out on 300 male students of the faculties of

: science, commerce and social sciences. The items in statement

form were framed in Hindi under five areas: a) techniques of

study, b) ability, c) interests and attitudes, d) environmental

factors, e) nature and temperament. Each statement w

based on a 3~point scale (yes, sometimes and never) and the

students were instructed to mark in the appropriate column,

whichever was applicable in their case. Out of 93 items,

15 desirable and 15 undesirable items which possessed the

highest discriminating power were sej]ected for the final

forme. The reliability was found to be -high. The validity

of the ‘inventory was found to be significant though 1low,

Suggestions for further rresearch ‘have been given. -~ .

364 TRIPATHI S N: Some errors in history answers - a psycholos
gical interpretation. Rajasthan Board Journal of Education
1969, 5(2), 28-32, : -

This paper is based upon a study of answers written by higher
secondary studants, It is suggested that the .errors and
confusions of students could be explained in terms of the
following psychological processés: 1, Dominance of the unusual,
sharpening and normalizing tendencies. Certain striking and
novel details become sharper and other facts recede into

the background. 2. Tendency to interpret history in the

1ight of ome's own experiences. The basis of present day
experiences intrude upon the historical description.: 3.
Retrospective inhibition as seen in confusing one period

with another. This interference is groatest when topics
are partly similar. 4, Errors due to strong associations.
Certain aspects are strongly associated with certain histori-
cal names and similar aspects in association with other names
are ignored, 5. Inadequate understanding of ancient geographye.
6. Lack of elementary knowledge of archaeology. The students
are unable to disiinpguish tentative hypotheses from definite
conclusions. Suitable teaching procedures should be adopted
if these errors are to be eliminated.
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EDUCATIONAL RESEARCH

AHLUWALIA S P: 3Some researchable areas in secondary edu-
cation in India. Progress of Education 1969, 44(1), 7-11, 6,
7 refe -

The following potential areas of rzsearch have been suggested:
1) comparative studies of the programmes in secondary education
in India with those of some countries of Asia and Europe;
2)*case studies of the internal organization of the schools
which are known for their efficiency, effectiveness and
performance; 3) changes in headmasters' professional and
social status i.e. job responsibilities, role perceptions,

role expectations and role conflicts; 4) trends in selection,
appointment and preparation of administrative personnel;

'$) administrator-community relationship, teacher-administrator

relationship, administrator-student relationship; 6) teacher
participation in administration; 7) changes -in secondary edu-
cation vis-a-vis changes in educational objectives; 8) impact
of democracy on secondary education; 9) curriculum studies,

DOSAJH N L: Educational research and the teacher, Haryana
Journal of Education 1969, 2(3), 19.20, 25,

The' followins three levels of educational research have been
discussed: 1, Fundamental or pure research. The main aim is
extension of the existing knowledge and the new knowledge may
find immediate application or may be used at a later stage.

2, Applied research. This is taken up to find out solutions
for certain problems which need immediate attention and it is
generally meant for specialists, who are trained in techniques
of finer research. 3, Action research or problem solving.
This is necessary for all teachers for tackling everydd problems
in the classroom. The approach of the teacher is more careful,
disciplined and objective. Action research helps in the pro~
fessional growth of teachers and in improving the existing
school practices,
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PILLAI N P, VASANTHA RAMKUMAR: Matching teachers in re-

search on teaching. J ournal of Educational Research and
Extension 1969, 6(1), 1-6. 34 ref.

It is pointed out that research studies on teaching usuallly
ignore the important variable - the teacher. It is suggested
that the following details should be kept in mind by experi-
menters: 1) an awareness of the importance of the teacher as
a significant variable in designing experiments on {teaching;
2} a say in the cholce of teachers; 3) not to decide before
hand which teacher is to teach in which manner; 4) providing
an opportunity to teachers to discuss their preferences; §5)
ensuring maximum cooperation on the part of the teachers; 6)
watching the teachers on measurable qualities as age, sex,
professional qualification, length of service etc; 7) watching
as far as possible the subtle qualifies of teachers such as
interest, attitude, motivation etc; 8) interpreting the findings
and present conclusions taking into account the contribution
or detraction of the teachers' work.

EDUCAT IONAL SOCIOLOGY

~- D'STZA A A: Home and school. Rajasthan Board Journal
of Education 1969, 5(2), 7-10.

The following reasons are attributed for the lack of rapport
between parents and school authorities: 1. Parents' judgement
of their children zre highly subjective whereas the teachers'
judgement tend to be objective. The conflict in judgements
is a source of tension. 2. The values of the school (because
of the middle class origin and outlooks of the majority of
teachers and heads 0f schools) conflict with the values of
both upper class and working class homes. 3. The exaggerated
self -importance of most of the school authorities and their
indifference to parents' views. 4. Parents' lack of interest
in the schools and their unjust criticism of teachers. It

is pointed out :-lLat real understanding and mutual cooperation
between home and school is important and that schools can
play a significant part in providing for the specilal needs

of children from poorer and less-privileged strata of soclety,
thereby contributing to their social mobility and economic
advancement.

D'SIZA A A: Human factor in education. Bombay, Orient
Longmans, 1969. XIV, 282p,

It 1s observed that overemphasis on science-based and productive
centred aspect of education has tended to neglect  the most
important ideal of education - the moulding of the whole personal-
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ity with the fully develcped physical, mental, emotional,

‘moral and spiritual characteristics, Since education is
essentially the influence of two groups oi rersons-~parents

and teachers, the human factcr is emphesised. The following
are the chapter headings: 1) human factor in aducation; 2) some
heresies in modern ecucation; 3) eduecaticn and the individual;
"4) some dynamic forces in educating the individual; 5) missing
componen® in eduecation; 8) neglected factor in education;

7) healthy mind in a healthy boiy; 8) role of games and athletics
in the school; 9) educat.on of character; 10) authority and
freedom in education; il) challenge of religious education;

12) home, school, society and tie State in education; 13) edu-
cation for parenthood; 14) problem of s3ex education; 15)
Peckham experiment in family education; 16) schcol and society;
17) democracy and education; 18) education for good citizenship
today; 19) education for national integration; 20) education for
international understanding; 21) pianning an iceal curriculum;
22) basic education - activity education and work-experience;
23) functional social service programms in schools; 24) play-
way in education; 25) child—centred or life—centred school;

26) vocaticnal education for all; 27) linking learning with
earning; 28) role of student activities in the school; 29) education
for leisure; 30) vitalising the scheol library; 31) use of
audio-visual aids in eduvecation; 32) fiims aud education;

33) education by radio; 34) teacher—centred school; 35) teacher
in the modern world; 36) tewards =z phiiovsophy of education.

370 - KASTHURI RANGASWAMY T, VISVESVARAN H: Socio-economic
status of students in somz long.estabiished high schools in
.Coimbatcre before and after indevendence. Journal of Edu-
cational Research and Extension 1969, 6(1), 12-l9,

Data wera collected “hrough a guestionnaire consisting of

3 parts: Part 1 sought information regarding socio-ecconomic
status and other details of students who took SSIC examination
during the years 1943-47 and 1963-67. Part 11 sought the same
information for students in staanderd XZ in 1967-68. Part

111 was the teachers® assessment of pupiis. Some of the
important findings are: 1) there is & vact improvement in
percentage of rural students attending schools, after
independence; 2) there has also been an increase in the
percentage of students from families of lower socic—economic
status, The followiang recommendations are made: 1) a large
number of polytechnies and colleges may b2 opened in rural
areas; 2) a liberal system cf financial assistance to stu-
dents should be evolved to equalise educational opportunity;
3) provision should be made 2n schools fer remedial programme
to students from families of low socio-economic and educational
status.
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KUNDU € L: Social change and education. Quest in Bdu-
cation 1969, 6(3), 147-53. 6 ref. ‘ .

The social change has repercussions on the school system
because the schools functions as agents of innovatiosn and

social control. The following are some arcas. where social change
has put new demands on education. 1. The changing techno-
logy necessitates contimuous curriculum revision, Besides,

the fast rate of change requires that individuals should be
imparted basic intellectual skills necessary to readjust
themselves to the changing needs, 2. The growth in population
influences educational policies and procedures at all levels,
3, The joint-family system exerted a socialising and culture
transmitting influence. But the system is disintegrating due
to high mobility of the modern society, This has placed addi-
tional responsibilities on the schools. 4, The growth and
development of metropolitan cities with great cultural diversity
of their populations have forced schools to nmake specilal
provisions tc enable acculturation of various groups, The
schools are also likely to find themselves in conflict with
parents with regard to their attemits to influence the social
behaviour of students., The schools, then, will have to

involve themselves in receducation of parents, '

RAO VKR V: National integration through education.

- University News 1969, 7(9), 9-12.

The following steps taken by the Ministry of Education and
Youth Services with a view to promoting national integration
have been discussed: 1) establishment of National Integration
Samitis at university level consisting of teachers and stu-
dents to take effective measures to curb regionalism and
communalism in university life; 2) establishment of the
National Board of School Textbooks which in coopzration with
the Boards at the State level, would continuously review text-
books tO ensure that they promote national integration;

3) setting up of committees of writers, educationists and
student leaders which would suggest various méasures to prow-
mote national integration; 4) implementation of the. following
programmes through the National Book Trust - a) translation
of about ten ocutstanding books from.each Indian language
into every other Indian language, b) production of popularly
priced books in the series: National Biographies of important

 all-India figures, ¢) production of core books in certain

important disciplines at university level, d) production of
series of books which aim at making available to the ordinary
educated person knowledge about all aspects of India in simple
and .readable volumes; 5) launching of a scheme known as, 'Nehru
Bal Pustakalaya' to produce cheap supplementary reading material
for children; 6) setting up of a Central Institute of Indian
Languages and Regional Institutes of languages. The other pro-
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grammes which are a part of the Fourth Plan.of the Ministry
for national integration are the exchange of students in camps,
including non-student youth, national service programme, youth
festivals, etec., The following suggestions have been offered:
1) making attempts to promote entry into each university

of selected groups of students from other regions and language
groups in the country; 2) adoption of certain devices like
social service leagues, literacy work, rural camps by schools,
colleges and universities; 3) providing an opportunity for
every student to take to some field work which would give a
pereonal glimpse of the reality that constitutes the .masses

of Indiao - . .

RUHELA 8 P: Social determinants of educability in India,
Delhi, Jain Brothers, 1965, XXVII, 267p.- |

8oclal determinants of eciucabil_ity is thé most important aspect

of.80ciological foundations ‘of education,. The book contains

23 papers. The aim of these papers, it is observed, is to
discover the social factors hindering the educational possi-
bilities of Indian children, The following are the. papers:

1, Ruhela- 8 P: Social determinants of educability ~ the

concept and a review of studies in India., 2, Floud J, Halsey A H:
Social determinants of educability, 3. Sarkar & N: Some
psychological factors underlying educability. 4, Venkatarayappa
K N: EBducation and society.in India. 5, Anderson ¢C A:

Social context of educational planning. 6, Vyas K C: Education
for the gifted 7. Uday Shankar: Social determinants of deling-
uency. 8. D'Souza V S: Zducation, social structure -and demo-
cracy in India, 9, Goswam:. R: School teacher as a determinant
‘of educability in India, 10. -Ahluwaliz S8 P: Neighbourhood
school, its importance and implications, 11, Oad- -L-K: Demo~
cratic decentralization and its impact on education, 12, Roy
Burman B K: Educational probleis of the tribal communities

in India, 13, Suneet Vecer Singh: Teen-agers of today - never
had it so good, 14, Chitta Ranjan 'C N: Thcughts on student
unrest, 15, Joshi P C: Our comnitmeni, 16, Chauhan D S:

'Behaviour of our youth 17. Aiyer & P: 8tudents. and- politics

in India, the dangers of stiidentocracy., 18, Ramji M T:
Education in values, sceio-philossphical perspectives, 19, Joshi
P C: Literacy and education, 20. John® V V: Language in a
pressure cooker, 21, Runeld & 'P¢ Towards a sociology of the
problenﬁ of Indian education, 22' Mehdi 3: Problems -of adjust-

" ment among the gifted children, 23, Goel ‘B-S: Caste and class

tensions in Indian educat_io'n.' 24, Ruhela .8 P: Education of a
namadic comiupity in India -~ a sociological case -study.
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374 ' SHARMA K D: Socio-economic status of .parents as determiner
of curricular and occupational cholces of school boys, Journal
of Bducational Research and Extension 1969, 6(1), 20-31,

A quest 1onna1re study was conducted among 100 studentq of X
class (50 . of arts group and 50 of science group) of.
ages 15-18. Some of the importent findings of the study
are: 1) 77, 67.6% and 25% of students of:the upper, middle
and lower classes respectively ha” offered scilence. subgects.
This shows that the level of socic-- cononmic status influencﬂs the
choice of subjects made by the students; 2) 25% of ctudents
from the lower classes znd only 2% from the middle classes
showed dissatisfaction with their present choice of subjects-
3) 85% of students of upper class received some help from
their parents in the choice of subjects, whereas in the lower
" class only 45% of students did so; 4) teachers had no say in
the curriculum cholces of students; 5) the high and middle class
groups ‘differed significantly from each other with respect to
their occupational cholces. Thus, it is explicit that
curricular and occupational choices are staitus-ridden, It 1is
suggested that efforts should be made in schools to wipe
out status feelings among students.,

EBXAMINAT ION AND EVALUATION

375 = "BIR S8INGH: How schools cause failui‘es - a study.
Rajasthan Board Journal of Bducation 1969, 5(2), 11.l15.

The purpose of the study was to know the important reasons

of students® failures in examinations. Two hundred and thirty boys
belonging to 107 institutions of Madhya Pradesh and Uttar
Pradesh formed the subjects of the study. Data were collected
from the students themselves, parents, heads of institutionms,
class teachers and subject teachers. The following conclusions
were arrived at with regard to the causes of .fallures: 1, 67%

of fallures were due to the poor teaching skill of teachers.

Poor teaching in English and Mathematics contributed to 20% and
i3% of-fallures respectively. 3, Irresponsible condiict of tea-
chers was responsible for 19% of failures. 3, Teachers not being
interested in the welfare of all the puplls equally were responsh
ble for 10% of fallures. 4, Illegible and,slow hand-writing of
pupils, unreliable marking in examinations and lack of funds with
educational institutions, put tOgether were responsible for 8%
of failures.

¥
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376 DAVE R H, GSRIVASTAVA H S: Decade of examination reform
in India, NIE Journal 1969, 3(6), 69-76, 18 ref.

The main focus of the discussion is on the Central Examination
Unit established by the Ministry of Education {(Government of
India) in 1958. The unit now functions as a part of the
Department of Curriculum and Evaluation of the National
Institute of Bducation under the National Council of Educational
Research and Training. The two major goals of examination
réform envisaged by the unit were: 1) improvement of
measurement value; 2) enhancement of pedagogical value. A
comprehens ive programme of reform was evolved in both academic
and administrative areas. Functional approach was stressed.
The following State agencles collaborate in the programme of
reform: Boards of secondary education, departments of edu-
cation, evaluation units, institutes of education, university
departments of education and training institutions. Annual
conferences of chalrmen and secretaries of the boards of
secondary education are held at which all agencles conducting
external exa mination are represented. The following are the
. work ar:zas of reform: 1) research; 2) training programmes; 3)
extension programmes; 4) development programmes; 5) publications,
The achievement in each of these areas 1s des cribed. The
programmes of reform have made favourable impact on the
educational field,

377 DHARIWAL A 8: Inherent weaknesses of the system of
examination. Statesman 18 August 1969, p.6, Cols, 4-8,
. 1860 words,

Examination marks are a dependent variable. They should not
be taken as an absolute measure of the knowledge possessed

by the examinee. Besides, ideas about the true assessment

of academic achievements change with the modes and techniques
of reporting examination marks, Evaluation of academic
attainments 1is amenable only to indirect measurcment. A

test 1s totally valid only when it measurss the students on
-ali the measureble and examinable units which can be done only
by the classroom teacher and not by any external agency, At
. all stages, from matriculation to post-graduate, purely external
university examinations, though should be open to all, are
needed only for the selected few for screening and filtering
purposes, Thelr frequency should be increased and they should
be .organized on scientific lines and made tougher, Schools
and colleges should be authorised to issue certificates in terms
of. ranks, High School Leaying Certificates 1issued by head-
masters should become the minimum qualification for recruitment
to services, including the Central Services. It should be
compulsory for all heads of institutions, at all stages to
send up a fixed quota of best students seclected on the basis

of internal examinations,
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" HARPER A B: Reliability of examinations in India. NIE
Journal 1969, 3(6):, 5-12, 7 ref, :

.

The unreliability of traditional examinations is shown:
Reliability of marking.ranges from about .75 to about .85;
but total éxamination reliability ranges between ,30.-to6 .70.
These feliabilities are unacceptable for the purpose for

" which examinations are held. The objective examination 1s

more reliable .because it is based on a more adequate sampling
of what the student knows and of what he 1is able to do with
his knowledge. Hence, it 1s recommended that objective type
examinations should he held .

ISHWAR R C: What alls the examination system? Searchlight
26 August 1969, p.4, Cols,3-5; p.5, Col. 8. 3700 words%

Any change in the system of examination necéssarily implies
a complete transformation in the system of education’ itse1lf
External examination constitutes memory test and it cannot be
absolutely done away with. Internal assessment or semester
system, by themselves cannot ensure proper evaluation. The

+ transformation can be brought about only 1f all the relevant

human factors act in a proper manner., The teachers’ should
evolve a code of conduct ior themselves and develop a sense
of dedication and sacrifice. The cooperation of the guardians
will have to be stipulated. The entry 'into educational insti-
tutions of such students who are detrimental to educational
atmosphere in the campus should be restricted or denied as

the case may be. However, this can happen only when academic
institutions are self .supporting or: adequately insured- by

the government patronage. The tuitional proficiency of

‘every student should be perioiiically-evaluated and ‘students
-who show n6 progress must be forced to quit the institution
“and take up some suitable vocation. - It 'is the responsibility

of the teachers to make the periodiCal ‘check up rather
effective and it should be deemed as theii fallure if the students

* do not improve. There should be some sort:of assessmerit of

teachers and provision of incentives to competent’ teachers.

~ KAKKAR 'S B: Mass failures at higher seconda.ry level.
Educational Review 1969, '75(9), 207-11,-

A study has been made of tle résults of the higher secondary

'‘schools of Jullundur district (for three-yeats 1961, 1962, 1963)

following the introduction ‘of* hig,her secondary school system.

Besides examining the results’6f both core-ahd-elective groups,

the causes of mass fallures as indiczated by the headmasters and

“the’ Distriét Education Officér have béen reporteds’ 'Some of them are:
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“1). hasty Amplémentation of the new scheme, withéut:'making any
prior provision of suitably qualified staff and the necessary
equipment; 2) poor achievemént level of students particularly
in Englicsh, mathematics and science; 3) fatlty split-up of the
curriculum? the core subjects emphasized in the first two

'years; leaving only one year:for the heavy course of electives;

4) indiscriminate admissions in the- 9th class; 5) wrong selection

'of elective subjects; 6)" ovér<érowding in.classes; 7). faulty

allotment. of teaching assignrents to teachers- 8) enhanced
school -hours ],eaving no time. for self-study; 9) increagsed
work-load of teachers; '10) faulty examination system. The
other major findings ares 1) the over-all results of the

core subjects were not as dismal as that of the electives;

2) the differences among boys' and girls' schools in respect
of a) the results in the core or electives, b) the continuing
decline in these results, and c)the degree of such decline,
were significant; 3) the results of the science group were
lower than that- of the humanities group; 4) the teacher-pupil
ratio did not seem to be related to the pass percentage, . as
quite a few schools with favourable teacher-pupil rat'io showed

poor results; 5) the number of students on roll and teachers’
' "kqualifications did not seem to be related: to the reeults.

KISHAN CHAND RaJasthan scheme of internal assessmnt.

: NIE Journal 1969 3(6) 20-2. .

'
. . Ao e -t
LA A T PEI - i ' -':“;5’- Y
- . LR - - . '\—,-."i iwg

‘L ,Tche geed for eValuation to»» cover a11 areas of & students
i e.growth -intellectual ;" ‘physical,: moral etc.is stressed,
-.t.The. s\cheme of {nte¥nal” assessment.. of Rajasthan Board of.
- '-,Secondary Education 18 described, It compcrises ‘in addition
" . «to.the academic area, the, areas of physical héalth, character

traits, . interests, attitudes and . .cocurricular’ activities -

‘- literaxy, cultural and“‘outdoor.. . “The scope of éach area has
- been clearly dejj:i_ned and’ the required tools of evaluation
- have been developed. The students' - behaviour and per=-

formance .are evaluated periodically and a separate certificate
is- a.wa.rded for internal evaluation at the end of the-secondary
or higher’ secondary .stage, The scheme -1t 1s contended, is
neither difficult nor time consuming. '

7/

MANN '8 8: Critique of internal assessment system, Progress
of Education 1960, -43(12), 412-15, ; ,

The:ifollowing recomendations have been made to overcome the

Cl ahortcomings of the" intetnal -assesement scheme: 1) showing the

" MarKs.. qbtained in_internal -assessment and - external examination
SR separate.‘l,y, 2) instruct ihg the-Schools and colleges to review

. their 1nterna,1 assessments and to examine the’ correct corre-

.o lation between the internal and external assessment and penalis-~

?

!
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1ng the schools which indulge in persistent over-assessment ;

<)) making it compulsory for every student to pass in 1nterna1
-and external examination separately. . ,

MISRA R G, RASTOGI K G: Oral examination in language
testing., NIE Journal 1969, 3(6), 31-7. 4 ref.

The purpose of the oral examination at the secondary stage is
to test the student's abllity to.express himself correctly,
fluentiy and effectively. The oral test should be valid,
reljable, objective and practicable. Iii order to baild up
_construct validity, it 1S necessary to specify miniitely the

aSpects of oral expression and to determine the criteria against
which these aspects are to be assessed., (The aspects. of oral

expression,.the critéria for assessment and the weighypgesffer
each aspect are. given for two languages - -Hindi and English),
The oral test may consist of 3 sections -~ conversation, a short
speech and questions. Topics for these should ‘be selected

from .Students’ day to day experiences, immediate environment,
co-curricular activities and current affairs.‘ (somé examples
-are given), Examiners should he trained in framing test items
which should be. informal and easily comprehensiblé and should
present Speciﬁc situations and motivate students to think
 and..speak spontaneously, AsSessment of students shoiild be based

.on adequate: evidence to make the test valid and’ reliable,
. ;. Test 4tems should be discussed by a panel of 3 members: to
: increase the reliability. The scoring should bé& dohe 6n a

five~point rating scale., With regard to practicability,
educational planners and administrators should- decide whether
the test should be part of schoo'!. examination’ or external
examinat ion.

PATEL 8 P: Unit tests and the improvement of classroom
'instruction. NIE Journal 1969, 3(6), 23-8. -

A- unit test may cons 1et of one or all :Qf the _iol-lowing types of
questions - essay, short answer, and objective, It can be used

" :to measure achievement, to- hélp improve learning, or to assess

mastery over a unit of teaching-learning. Unit tests contribute

" .to the improvement of teaching and 1earning in’ the following ways:

‘1) 4t results in cmprehens:lveness in the learning of unit; 2)
'jt sérves as a tool for continuous’ evaluat ion; 3) it motivates
students for higher achievement; 4) it heélpe the teacher to
locate the strength and weakness of the pupils and to plan his
teaching .a8 well as remedial care a.ccordingly‘.‘ A unit test has

"to bé ‘prepared keeping.the following dimensions in view: 1)

objectives to be tested; 2) contents, to he covered; 3) types and
number of questions to be used; 4) maximum marks a.nd 5) time to
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be alloted. The following aspects with regard to the pro-
paration of the unit test are discussed: 2) preparing the -
plan of the test;.h) preparing the questions; c)assembling
the questions; d) preparing question-wise analysis. It is
suggested that each school should build up a test pool and the
pool should be augmented by every teacher.

385 PRABH/KAR SINGH; * Testing for critical thinking in social ‘
studies. NIE Journal 1969, 3{(6), 53-8. 9 ref.,

It 1e pointed out that critical thinking results in: 1) judging
validity of evidence and 2) drawing contingent conclusions.
The various aspects that are to be kept in view while planning
and constructing a test in critical thinking are discussed.

v Procedures for testing critical thinking may include observation
records, oral, practical and written tests. In written tests,
essay type questions can obtain better evidence of critical
thinking. The following salient features of test items on

. eritical thinking for higher secondary stage are given with
1llustrations: 1) a simple generalization can offer good
testing opportunity; 2) a set of data can be made the basis
for drawing a variety of inferential test exercises ; 3) a
diagram or any other schéme can be useful for framing
interpretational exercises; 4)-a sustained composition expecting
some original answer can furnish the requisité valid evidence;
$) inter=locking items deepen the level of critical thinkingj -
6) points of disjunction serve as useful testing situations;

7) evaluation.of the bases of evidence. involvées critical

“thinkings 8) a fully inter-locked item needs razor-edge

- " discrimination and characteristic critical thinking..

-

386 SAHA 8 N: Testing reading comprehension in English.
NIE Journal 1969, 3(6), 13-19.

Reading comprehension is a composite of many specific-abilitiex
which are not innate and automatic gifts.  These can be taught,
cultivated and acquired. Unfortunately the nature of present-
day- examinations fail to exercise a conduvcive influence on
reading comprehension. Questions on comprehension should
stimulate the student to give evidence of abilities higher than
mere recall or recognition of the plain sense of the passage,
The test corstructor should thoroughly analyse- the passage
" in terms of its test potentialities. The passage selected
" shoui’ be content-frée and culture-free and should not be ,
abstract, Multiple-choice questions are well suited for the
purpose, Together with multiple-choice questions, very short
answer questions eliciting minimal expression may be asked. .
These questions would ask about important details, which demand
critical understanding and inward participation on the part of
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student., A comprehension test with the correct answers given
separately can be treated both as 'a formal public test and an

" informal classroom test, Questioms on vocabulary in a compre-

lension test should be phrased so as to test the real under-
standing of the vocabulary rather than dictionary définitions
and explanations,

SHAFIQ HASAN KHAN: Short-answer questions — their signi-
ficance and limitations, NIE Journal 1969, 3(6), 64-8,

Short answer questions are generally ranked in between the
essay and the objective type questions on the dimensions

of objectivity of scoring, length of the answer 4nd time
taken to answer the question, Direct questions and fill-in
tform questions are the two categories of short- answer questioms,
The. following advantages are listed: 1) the questions are
more valid than the objective type questions; 2) they enable
better objectivity in scoring than essay type questions;

3) frequent use of these questions would enable pupils to
develop higher abilities 1ike sifting relevant material from
irrelevant and summarizing the thoughts and facts to the
desired end; 4) they have a greater discriminative value than
the essay type questions; 5) the questions are easy to cons-
truct and can be employed profitably at various stages of the
lesson., The following are the limitations: 1) the questiom,
if not carefully worded, may evoke a variety of answers ;

2) indiscriminate use of these.quest ions may encourage pupils
to learn bits of information rather than develop a wholesome
understanding of the content; 3) students' ability to develop

sustained arguments or narration cannot be tested by ‘these
qmstim.

- SINGHA H 8: How difficult should be a question paper.
Rajasthan Board Journal of Education 1969, 5(2), 3-6.

- * N -

The index of difficulty of an item of question paper depends on
. many factors of vhich the important ones are: 1) the particular
-educat ional ob;lective tested; 2) the nature of content; 3) the’

ability level of the group; 4) the situation that is eitfler

. simple and familiar or complex and unfe:iliar; 8) -the teaching

method etc, Assuming that all questions in the test have esti-
mated difficulty indices ranging bétween 5 and ‘95, the following
3 point scale is give:s: level A - difficulty mdioes lying between
5.and 35; level B - difficulty indices lying between 35 and 65;
level C ~ difficulty indices lying betwoen 65 and 9%, Maximum
discriminating power througncut the entire range ot a test can
ordinarily be obtained by a set of items, a large proportion of
which cluster about the difficulty index of ‘50, (difficulty
level - B -~ 70% and difficulty levels ALC 15% each). At times,
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it is possiblé that normal distribution of difficulty level

is possible only by including a trivial or iess valid questioms,
But in achievement tests validity is more important than their
difficulty lével; hence the need to balance validity and diffi-
culty requirements for optimum efficiency of the test,

SUDAR§H{AM R: Concepts ‘of 'testing' and its role in
university reséarch., Jairnal -of the English Language Teaching
1969, 4(3), 82-92, 21 ref,

The following types of language tests, labelled according to

their primary purposes, as 1) prognostic (aptitude); 2) diagnostic;
3) proficiency; and 4) achievemernt have been discusséd in detaill
along with the design of each type of test which depends on

a} the skills tested; b) the types of questioning, c) the

types of responses, and d) the types of correction..or scoring,

.In view of the importance of testing ‘in the progress and

improvement of educational system, universities have-been
urged to undertake the task of examination reform,

FINANCE

LR

MATHUR M V: Uhivarsities and’ their: finances. 'Univer81ty
News 1969, 7(7) 10-12, Coe

The unsatisfactory grant-in-aid systems and: the: Acoﬁsequent
unfavourable financizl condition of universities are pointed
out. With regard to maintenance grants, it is suggested the

. Btate governments should make block grants fixed on the

following basis: 1. it should be fixed for 2 period of 5 years

and should cover the entire liability of the university., 2,

Normal increase in expenditure from year to year should be

takegi into consideration. 3, It should include essential
development expenditure which is not covered by U.G.C. grants,
8implifying the procedures and streamlining the machinery is
suggested to reduce the delay in making grants, In this regard,
creating a contingence reserve for the university, it is observed,
would be better. It is recommended that the state governments
should consult the universities and include in their memoranda’
to the Finance -Commission, the financial requirements of uni-

' versities and the Finance Commission should separately earmark
- the funds for universities, It 18 suggested that the development

programmes sSshould be approved by all the 3 parties =the UG C

‘_l:he university and the state government - before the commencement
E o;. 4l:he tinancial year. To tide over the difficulties arising

of the.delay. in making the grants, it is advocated tha’ ome
of the following two ways could be adopted: 1) 50% of the grants

-
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should be released as soon as the scheme is approved and the

rest released on receipt of the progress report; 2) the uni-
versity should be provided with a permanent development advance.
With regard to financial accountability of universities, it

is suggested that the state governments should accept a chartered
accountant's certificates of utilization of grants.

PURI R R: University finances and their accountability.
University News 1969, 7(8), 16-18.

It 18 pointed out that since the government sources contribute
71 2% of the total educational expenditure the government has to

ensure proper utilization of the public money. Mentiomrr i8 made
of the power of the University Grants Commission (UGC) to carry
out inspections of ‘universities or to withhold grants. The
following suggestions are given: The UGC must have larger funds.
The universities should be given block grants: by the state
governments for 5 years instead of on year to year basis,

The block grants should take into consideration the net deficit
of the university, its development expenditure, unanticipated
programmes etc. To minimise delay in allocation of funds for
development projects, the state governments should consider

the UGC’s approval of the praicets as final instead of themselves
re-8crutinising the projects. A tripartite committee consisting
of the representatives of the state government, the UGC and _
the university concerned should fix the block grant. Similarly,
a representative from the state government should be included in the
visiting committee of the UGC. The state governments in their
demands to the Finance Commission, should show separately

the financial needs of their universities and the Finance
Commission should earmark funds exclusively Tor the universities,
It will be better if these funds are placed at the disposal

‘of the UGC for direct disbursement to universities; The pre-

sent position Of UGC serving as.-a buffer between the govern-

; ments and the universities on the one hand and the Controller

and Auditor General and other government audit officérs (acting
on behalf of the parliament and state legislatures and the
governments) on the other, might be continued undisturbed
However, the Commission can further tighten its systems of
financial control of expenditure. The universities also should
welcome any eX acting conditions which the Commission may impose
on them for the utilization of grants,

Indian educ Mater Vol 4 No 3 September 1969 195




TR T TS T,

302

393 L

196

HEALTH CARE -

JOSHI M G, MORE € S, KOLPE B A: Bxtension in other
fields - health education. Maharashtra Educational Journal
1969, '17(11), 28992, : .

.The total school health programme should include the following

six areas: 1) health education - direct instruction in health and
hygiene; 2) health preservation - mrl:r:u::l\vva school meals;

3) health promotion - physical education, games and activities;
4) health protection - healthy school environment, sanitatiom,
:lmmunization 5) health ¢orrection - a school :1thié; 6) hea.lth

. appraisal - a medical inspection by experts.. ‘The new adminis-

trative set-y,’ that should be evolved at the central, state,
district, village and school levels  1as been described.

'HIGHER EDUCATION =~ ' " & o

'GUSFIBID J R: Academic milfeu :- Studepts and teachers in
India and the United States (In Altbach ' P-G. Turmoil and

transition - higher education and student politics:in India.
-_._:B_oml::'ay, Lalvani Publishing House, 1968, '9'3:-1-27)-'." TSI X

PO FET LR I

A comparative study is made of the relat:lcmship between faculty

and students in’ ‘India arid thé United States, The ‘folléwing

differences’ ‘are identified. ‘There exists &' “strong youth

) .L_culture in the American university campuses- which is.-a Source

of its solidarity. Peer-like and fanily-like ‘relations between

.. ,.the. teacher and the student 1s prevalent in the American
., campuses, The Indian students have inherited a> ‘tradition of

intensive polit:lcal activism, bul' the dack of a strdng youth
eulture weakens 'the capacity of the students-f6r continuous

' _and regula:cised influences on the faculty members: who are

ccmscima of age and authority in their reldtions' with students.
The .affluence and job surplus of the United States‘ard the poverty
and job uncertainty of Indian 1life, both havée their distinct
impact on the faculty-student relatiocms- ‘The. ' different cultures
of professcrs in India and in the United States ‘have their
distinct influences on the students., The American professor has
a wide latitude in determining the content of courses, the nature
of examinations and the grade given to a student, The Indian
professor has no such discretion which discourages personal

relationships. Thus the American students are far more personali-

gsed and the Indian students are far more politicized toward their
faculty., It is predicted that the recent changes occuring in’
the American colleges and universities would result in greater

L4
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politicization of American students and that in the case of
India, the recent expansion of higher education would accentuate

‘the already existing chara.cteristics.

JONN V V: Acadenidc week-end, use and abuse of scholarly
léisure, Times of India 4 July 1969, p.1l0, Cols, 3-5, 1560
words, v .

It is opined that flowering of scholarship is to be sought
in an environment of freedom and leisure, -It-1is pointed
out that most universities prescribe that students should
attend three~fourths of the classes given in their chosen

- subjects, whereas the minimum number of classes that should

be given in any subject has not been prescribed, It is

observed that if the requirements of curriculum and of
attendance could be more clearly defined then the work of the
colleges could be rationally scheduled providing ample

leisure without which no high quality of education can be
ensured, The leisure can be utilised by students for self study
and by teachers for gscholarly work like specialised study

in their own field, development of new interests in other
fields, writing textbooks etc, It is suggested that the

" north Indian universities could follow the pattern of five-

day week schedule as the soutn Indian universities mstead

of the six-day week schedule and the academic year -could be
divided into three terms of ten weeks each with suitable breaks
in-between, In such a system, it is pointed out, it may be
possible to devise a fourth term in-the- year, more or less to
coincide with the annual examination and theé summer vacation,
to provide for remedial or enriclment' courses., It is observed
thdat the brief week-end programmes of tzachers and students

" could  lead to ambitious programmes d:ux 1ng the long va.catims.

VAKIL © N: University education must be revamped. Free

'Pmcs Journal 19 July 1969, p.4, Cols, 3.6, 1250 words,

The need for restoring university éducation to i:ts proper

- position by having the right type of teachefs. as: well as the
. right type of students has been highlighted. To-this end
- "1t has been suggested that university education should be
" available only to those who are intellectually-and physically

wzll-endowed for the type of mental and physical discipline

that university education involves, irrespective of the financial
capacity of such persons, This requires the following - a) public
awareness of the true functioms of a university, b) government
sympathy and support for a change in the right directiom and
complete autonomy for the universities, ¢) adequate opportunities
and facilities to attract the best teachers and students,
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396 VARMA R 8: Som2 observations on college education. Modern
Review 1969, 124(7), 525-3,

The drawbacks of the present day college education have been

discussed and the following suggestions offered to rectify.

the ‘situation: 1) maintaining the teacher-student ratio at 1:6;

2) encouraging teachers to seek better opportunities whenever .
possible; 3) allowing them all freedom to form associations to

raise their academic standard and protect their rights; 4) grant-

ing them representation on the governing council of the coilege;

5) providing in-service training to teachers; 6) framing the

time-table in a way as.-to leave the students ample time for self- 3

study; 7) giving teachers full academic freedom in framing the
courses and syllabus; 8) teaching subjects like language,
history and culture, social science and moral.science to
engineering and science students° 9) providing guidance and
assistance to students in solving their problems.

T e R S T TR S e s o S T . o & DETARAEE Sy 1t gt
AR g o kP e e S P R A s ot - v 4%, - v, >
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INSPECTION : ' -

397 _ GUPrA L D: Better school supervision. Haryana Journal of N
' Education 1969, 2(3), 30-5,

The following measures have been recommended by the Conference
of the Directors of Public Instruction for the improvement of
school supervision: 1, There should be subject Specialists
for inspection of schools and the existing inspectors/supervisors
should be provided remedial courses, The district education
‘ officer (DEO) should coordinate the working of the various subject
|- specialists., 2. The DEO and other supporting staff should be
provided in-service training to get themselves acquainted with
the latest trends in educaticn. 3. The supervisors should
arrange regular courses and discussions with better qualified
iiniversity teachers etc., for the professional growth of the
: teachers. 4, The supervisors should draw up improvement plan .
for their area in consultation with institutional heads. 5,
The supervisors must play an important role in the successful
functioning of 'school complexes’, 6, The supervisors may adopt
a few schools and try out- scme experiments on. topics 1like
improvement of handwriting and speed in reading, reduction of
wastage and stagmation etc. 7) Additional supervisory statf should
s be appointed.
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SHARMA R C: Dilemma of a district education officer.
Naya Shikshak ‘Teacher Today} 1269, 12(1), 28-35. 7 ref.

It 1s suggested that the distriect educational officer who is
mainly an admiiistvator should not playtiic.gupervisory role
also for the following rezsons: 1) the adminisfrative role puts
a person in a position of authority whercas the supervisory
role demands am uninhibited two-way commmication between

the supervisor and the teghcer; 2) 2ducational sypervision

i8 such thsat no single-person can hold supervisory role in
all areas of curriculum; 3) the profession expects the
administrative role to be rigidly functioning within _a given
framework whereas it expzcts the supevviscry role o promote
experimentation z2nd innovation., It is reminded that the .
Bducation Commission (1864-6G) has suggested that the district
educational administrative offlcer should have a lower status
than the officer incharge of supervisica. However, the autkor
advocates that the surervisory role shculd be hz2ld by subject
gsupervisors who should assist the district educaticnal officer

"and should report to him.

INSTRUCT TONAL MATERIAL AND AIDS

INDIA. UNIVERSITY GRANTS COMMISSION; M ;o.m;u.l a:lds _
irn higher educatiecn - report cf the Committee on Audiovisual
Aids .for Higher Education. Delhi, the Coomission, 1969.- 72p.

'

_The following observations and recommendations are qsade by the
" committee: 1, The university film council should be transferred
to the Inter-univeéreity Board of indla & Ceylens The film

Council should survey ihe availebliity and use of films,

» - filmstrips and 8lides in Indiz and other countries -and should

prepare educational £ilms divectly =clated to course contente

in various subjects. 2, Thk2 All India Radio should -increase

the duration of unive:js:lty programmes, coordinate the working

of various stations in this regard; tape-records of the broadcasts
and prints of the sexipts of lectures should be circulated to
universities. 3, phe open circuit television at Delhi could he used .

-more fully for educatlonal. purpeses, The projected internal and

global satellite would play an important role in expansion of

educat {onal faicilities at all leveis. The possibility of setting
up closed circuitv television in on= or two universities may be
explored in case Indefinite delsy ig anticipaied in the setting

up of the satellite project. 4, 8came of the areas in which instruct-
jon can be developed through programred learning are given. The
need for research in and proper tralning in the tecimiques of
programmed learning should be stressed, There shouid he colla-
boration between subject speciallsts and the psychologists in the pree.
paration of programmes. The schools of education proposed to be
supported by ihe Univeisiry Granic Commission weuld devote their
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attention to the varioéus programmes of audio-visual education
and programmed instruction. 5. Language laboratorieés should
be set up in as many universities as possible and in at least

' ‘one university in each State. Careful planning 18 necessary

and it should be ensured that strong language teaching pro-
grammes already exist in the concerned universities. 6. There

i8 need to create an awareness among the teachers with regard

to the advantages of educational technology. £teps should be
taken to set up immediately 3 or 4 centres of educational
technology in selected universities. The depavtment of audio-
visual education of the NCERT may be strengthened and its functions
broadbased to enabie it to extend its activities to the

- ~universities and colleges.

LANGUAGE PROBIEM

JANGIRA N K: 1Introduction of regional languages as the
media of instruction - tasks ahead. Quest in Education 1966,
€(3), 142-6,

¢ & bk 3Dl wx AERT X
In order to plan effective programmes for 1ntroducing reglonal

languages as media of instruction, the following steps are
811339%1:9@_35,1/.# Enowvledge ofathe pastaperspective. 2. Study of

“’the psychologyz0f gessuyes; for re&;a.inﬁ;xg Bnglish as the medium
- of instruction. 3. Development of criteria for measuripng the

eificiency of the languages to be usad as the media of
instruction. 4. Enrichment of the languages through the
adoption of common terminology., Adoption of a common script
also may be considered. 5. Provision for the auxil:lar'y medium
of education. Hindi 1is more appropriate for this purpose. 6,
Identification of the;.optimum levyeds of attainments " -0of children

at various stages of education in the language of 1nstruction.

7. Development of the instzuctlonal materials in the regional

languages. 8. Orientaiion of the a;teachers to the new task.

SATTANATHAN A N:z Bilinguglisrn at o6 %nege level --hew approach
to teaching. Mail 19, July 19695 p. 6 Cols. 3-7; p.7, Col,l.
2000 words . % I g M
€S
’ g 2] Ty ’
The auggeations are: 1) gathe't'ing a nucleus of senior 1ecturers
proficient in lecturing:zin findian languages to guide juxxior
lecturers and research scholars in developing bilingual scholar-

- ship; 2) organising Central Refresher Schools for young. scholars

to-devélop their skill in expressing scientific and other modern
ideas in Indian languages, on the model of the schools for teaching
English now sponsored by the British Council; 3) making a concerted
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attempt to lengthen the pre-university course (P.U.C) so that
more time can be devoted to the study of English and in the
" meanwhile giving high priority to the study of English at the
school leaving stage and at the.P.U.C.; 4) giving freedom to
all college teachers including those in technical colleges to
talk in a mixed jargon so that the students understand their
‘subjzct properly; 5) permitting students to write their examinations,
either in English or in an Indian language or in a mixed
jargon.

MORAL EDUCAT ION

402 © SATTANATHAN * A N: Secularism and education - practices in
UK., U.S.A., vis-a-vis India. -Mail 10 September 1969,.p.4,
Cols, 2-5. 2400 words., ,

Institutions run by minorities are .allowed to impart religious
"ingtruction, whereas the majority of govermment-run insti-

" - tutions, which are attended. by Hindu boys and .girls, are not
allowed to impart: feligious instruction. Since. independence,
only the mimber of government institutions has been. increasing
where' education is entirely secular and non-religious. As a
result, the younger generations -are completely bereft. of
religious education while the elders are still steeped in the
traditional faith, This is in-contrast to the situation in
England, where all State schools-are conducted as Christian
schools,in spite of the separation of the Church and the State,
There is compulsory religiocus instruction, Though there is
no religious compulsion in the State schools in America

‘bécause of its secular policy, the population seems..to be

“"more 'religious than its British- counterpart., There:is;a strong
feeling among Indians that secularism should not be equated with
irreligion. Religious neutrality of the State should not be a
bar to a comparative and sympathetic study of all religions and

“'the 1ives of their founders. However, it is very difficult to

" devise a curriculum of such religious instruction, Therefore,
the national education policy adopted by the Central government
about a year ago doés not say anything about religious-or mcral
education. However, it 1s doubtful if a non-religious educational

" base will lead to the- cultivation of a scientific and modernistic
outlook among Indians, o
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PHYS ICAL EDUCATION

CHOPDR 8 D: Organisational problems of varsity sports.
University News 1969, 7(9), 18-19,

The general problems of organising sports in universities and
colleges have been discussed along with suggestions for improve-
ment: 1 Lack of a sound pattern of organisation for sports,
The universities and colleges should have departments of
health, plysical education and recreation and advisory boards
to decide policy matters regarding facilities and finance-

2, iack of qualified staff of physical education and coaches
in adequate numbers. The department of health, physical edu-~
cation and recreation in amn affiliating university should have
a head of the department equal in qualification and status to
otter heads 6f departments. There must be assistants. in the
ratio of 1 for 20 colleges affiliated to the university, In
the case of teaching universities the assistants should be in
ratio of 1:250 students; 3, Lack of student interest in sports
mainly due to a) pressure of academic work, b) absence of
satisfactory sports background, c¢) & lack of instruction under
qualified staff, d) general apathy and indifference ito sports
in universities and national life; 4, Enrolling professional
sportsmen in universities and colleges who do'not attend

‘classes, but participate in the sports and tournaments, This

practice must be stopped; 5. Lack of facilities and financial

. support; 6, Lack of supervisory service., Supervision should be

undertaken by the vice-chancellor, exeoutive officer of the

ii'university and’ the college principal

D'SOUZA D: Survey of physical education ﬁngrammes of the

' Girls‘Secondary Schools of Tamil Nadu. Vyayam 1969, August,

39"41'.

 'The survey revealed the following: a) the large deficiency of

) 't_the physical education teachers; b) lack of recognition and

7" Incentivé for higher training in physical education; ¢) pre~
‘- "fetence for bifocal physical education teachers; d) -large

classeso e) soft syllabus devold of vigorous activities and
those calling’for creative and superior.work; and £) -incomilete
implementation of the syllabi prescribeéed, Tha_foilowing re-
commendations have beén made: 1) preparing a work book for con-
ducting physical education programmes; 2) examining the plan

of each school on the soundness of educational principles

and feasibility for the purposes of approval and making grants;
3) modifying the syllabus in the light of the needs and interests
of students and the opinions of teachers; 4) making a separate
survey as to the effectiveness of participation periods; 5) making
a job analysis of teachers and modifying the training programmes
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on the basis .6f the .competencies .and:skills expected of tea-
chers;: 6) not limiting the physical education programmes to
the amount avallable through games fees alone; 7) evolying
norms for capita expenditure in:physical education to serve
as criteria for evaluating schools in terms of ‘adequacy for
physical education programmes; 8) evolving policies and

_procedures of planning and utilization of facilities -avallable

in the community for purposes of physical recreation on a state-
‘'wide basis; 9) making efforts to bring into light the identity
of physical education as a specialized field of preparation;

10) conducting orientation programme in physical education

for non~physical education teachers required to supervise
physical education classes; 1ll) making a similar survey
exclusively for boys® schools and co-educational schools;

" 12) making a survey of articulation of physical education
programmes in elementary schools with those in schools -for girls and

those in secondary schools with thcse in higher aducation.

POLICY AND PLANNING

Age 1imit goes ~"admission to engineeriﬁg collegeé'é news
item/ Times of India 24 Sep*ember 1969, p.14 Cols. 6~Te
680 wordS. :

" Bbe All India Council for Technical Bducation took the following

decisions in its 20th meeting (23 -September 1969) at Delhi:
1) the lower age limit of 18 years: for admission to. englneering

: -.colleges will be done away with; 2) a high power committee con-

-8isting of experts in technical.education. and -industry would

‘ “be Bet up $o0 examine. the entire system of polytechnic edu~

cation; 3) an .expert group would study the complementary roles
-0f engineering institutions and research laboratories in a
coherent and integrated system of science and engineering;

4) 60 or 70 in-service training centres wculd be provided

for engineering teachers of degree and diplcma courses;.

5) a8 an integral part of the total process of techrical traine

.."ing, polytechnics and industry located near each other would

cooperate in organizing sand-wich courses to train the right
type of techniclans; 6) the council suggested the holding of

- seminars and conferances in whica young engincering graduates
-+ seeking self-employment can meet and discuss with representatives
~of small scale industries, State industriea and financial insti-

'tutims .
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D’MELLY R G: Dispossessed, .Seminar 1969, No,120, 24-7,

The unemployment problem among different categories of edu-
cated persons over the.last few years has been discussed,

The political, psychological and socio-economic implications
of mass unemployment have been presented, The remedial mea-
sures suggested are: 1) applying cost benefit analysis to

_education; 2) adopting a planned manpower programme.

L]

GEL B 8: Towards realistic educational planning in India,
Naya Shikshak (Teacher Today) 1969, 11(4), 6-15,

1

Educational planning related witkd 1) purely aducational
goals; 2) economic goals; 3) social goals and 4) political
goals are the four dimensions mentioned, It is pleaded that

. educational planning should be realistic instead of being

over-ambitious. For realistic planning, it is suggested,
the folluwing inStruments are needed: 1) knowledge of the
history of the country’s education: 2)° knowledge of comparative
education; 3) knowledge of the economic- feasibility of the

. proposed plan; 4) knowled- : of the backing that would be given

by the political set-u> to the proposed plan; 5) knowledge
of the current socio-cultural set-up; 6) knowledge whether the
plan would be carried out by the concerned educational and
other persgnnel. It 1s suggested that planning at the natiomal
level should be discontinued, that the quantitative planning

" should be done area-wise oun the basis of similarity and that

qualitative improvement should be left to individual institutions
although planning in teacher training, '_textbooku etc. can be
done at the State or Central level, .

‘GUPTA A: Science policy - economic, soc:lological aspects.
Economic Times 22 August 1969, p.7, Cols. 3.8 p.11,, Col, 8
2660 words,

Against the present social and economic background of India, the
3 basic functions of science are: a) socioldgical functions, b)
to help economic progress, c¢) intellectual advancement. A,

Basic science education at the primary and secondary levels and
functional education . to the masses are the social functions of

~ science, It has two implications: 1) sociological and 2)

economical, 1) with the help of simple scientific knowledge many
of the social evils 1ike untouchability and superstitions could
be eradicated; health and hygiene can be improwed; 2) the
economic aspect 18 that anm individual can improve his earning
capacity through improved . knowledge and use of machinery. In

-

-
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this regard more attention should be given to rural population,
The primary requirements for this programme are adequate supply
of trained.teachers and well written textbooks, B, The

science policy should have two aspects to help the econanic

. progress: 1) industrialization by training of competent techni-
cal persons; 2) organizing fruitful scientific and technoloy.cal
research, Scientific and technological research are of 3

. kinds: a) pure and basic resea:rctv b) applied research; c¢) ..
T e) developnental research, The pure and basic research should
bé done in the universities- this contributes to the :l.ntellectl.lal
advaneement .the third function of science. Applied and
developnental research should be done in government sponsored
institutions,

HAIDER 'S K: How not to tackle the problem of educated
unemployed Statesman 10 July 1969, p.6, Cols. 4-8, 1700
words,

‘It is srgued that the aspirations of students and their occu-
pational choices are determined by factors outside the control
,0f schools and that it is wrong to assume that vocationa].
guidance and reorientatian of edueationgl Syllabuses would
establish a meaningful link between education and employment.
of opport\mities within the exchange sector ‘of the eccnomy ]
'.It s suggested that the vocational education should be divectly
, related 10 areas where demarnd for skills is begimning to show

" up,y. Lower’ vocational skills shmld ‘be learnt in factories

‘through on-the-job training, It is pointéd out that the most

important .cause of educatimal unemplovment is the lack of
‘capital and’ the. slow growth of the economy ., Creation of more
capital raises the. question of a choice between capital-intensive

. ..and labmr-intensive develomments and within lahmr-intensive

‘develomment, between differént combinations of high and low-
level skills and how far education can be used as a substitute
for physical capital, It is suggested that multiplicity of

_ small-scale experiments rather than massive reforms in the entire

system of education would enable develompmerit to proceed from
the roots of the national economy.

INSTITUTB OF APPLIE) WPWER REEARCH NEW DELHI: Indian
scientists in the United States .- a stock study., New Delhi,
the Institute 1969, 30p. 13 ref.

The report is based on the data made available by the National

Science Foundation of- the US from their National register of

. scientific- and technical personnel,  Out of 2,42,763 persons
“régistered till the end of 1966, barely 1316 (0,54%) were

ot
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Indians, The distribution of Indian scientific and technical
personnel is as follows: 1, Physicil and 1life scienceés -~ 1137
(86,4%), 2, Social sciences - 122 (9,3%). 3, All othérs - 57

. "(4,3%), The following characteristics have been analysed: a)

sex, b) selected age-groups, c¢) highest degree, d) work activity,
e) employment sectors., An analysis of the Indian registrants by,
their citizenship or visa-status indicates that 314 of the 1316
have tiéken over or were iikely to take over American citizenship.
It i3 the rest of them -~ over 1000 -~ who should be given priority
consideration wh:l.le formulating incentives to bring them to
Indias ’

JOHN V V: Attitudes. Seminar 1969, No, 120, 19-23,

Though unemployment is an economic problem it should be recognized
as an educational problem since only a radical change in the
goals, methods, and quality of the education can cure the ills

of the economy, The meagre allocations made for education in the
Plans and the manner in which: they are wasted in implementing
the Plans, lack of correlaticn between educational’ planning and
the needs of the country, emphasis on quantitative expansion of
education, and the failure of realistic edutaticn programmes
(like basic education, Janata colleges, multipuzpose schools,
Rural Institutes), recruitment of graduates as clerks: have all
béen stated as responsible for the present unemployment  among
the educated, Laying an embargo on the appointment of graduates
as clerks, a radical.change of attitudes of students towards
productive.work, modification of institutional programmes _
according to the needs of the community, introduction of new
techniques and skills by institutions for creating job- opportuni-
ties, adoption of educational improvement prrogrammes of manage-
able dimension have been recommended as remedial measures.

JOHN. V V: Man with a third - education and quality .control,
Times of India 23 September 1969, n,6, Cols, 3-53 p.,7, Col, 1,

" 2000 WOrqu

No policy of se ective admission could be just unless it is
ensured thet thcse not selected are equipped with the minimum
proficiencdes required for a reascnable rangé of professions,

It may also be necessary to reverse the present practice of
employing university graduates in johs for which no university -
education is necessary, The present proposal to extend the
aguration of elementary and secondary school to a total of twelve
years is futile unless a clear decision 1is taken on the standards,
The merit of the university should largely be judged not by the
brilliance of the few, but the quality of its minimum product -
third class graduates; The practicable course ncw would be %o
arrange continuing education courses zs a remedial attention to

Indian educ Mater Vol 4 No 3 September 1969 207




the defective products. Meanwhile, sub-standard production
should cease, The suggestions ‘are: 1) determining the' minimum
standards for the various levels in education on the basis of
internationally accepted norms and not on the basis’ of:the

. size of the enrolment or the poor equipment with which the

. . 8tudents arrive from the next lower' stage; 2) evolving a
system under which every student is allowed and encouraged to
proceed at his own pace; 3) universities should develop greater
sengitivity to the menta]_. calibre of their students and the -
final result should also take into consideration the conti-~
nuous evaluation of the students' work throughout the period
of the course,

415 . .KANNAPPAN 8: Realistic pricing, Seminar 1969, No.120, 17-
190 ) ) i

With regard to contahning the problem of educated unemployment,
it is shown that the case for raising the private costs of
.education to more realistic leyels is more compelling than

" the casé for aggregative equilibrium between the demand and
the s ﬂply of educated workers, Some of the points put forth ‘
in support sf the argument are: 1) the returns cn investment in
education are not as attractive as other options (A.C. Harberger
and Nalla Gounden) and the returns to the individual exceed the
returns to society (Mark Blaug); 2) a necessary pre-requisite .
for achieving equilibrium between demand and supply is that
decisica-making at all levels be increasingly -guided by the
social costs of providing a given unit of education; 3) there )
are not enough resources +o meet the demands of all those who
want education and the demand is greater if the cost is lower;
4) even if it can be demonstrated that there is a demand for
some categories of the cutput of schools 2nd colleges, the
argument remains unchanged. for, this demand is at the lower
price made possible by the subsidization of educational cost and
all that it implies is that employers are encouraged to use
this type of manpower even at low marginal productivity, The
argument that realistic pricing will deprive many of education
is only partially vali., for, the present methods of rationing

. educational opportunity tend to do the same, A policy of
realistic pricing accompanied by a policy aimed at removing
the disadvantages faced by the poor would adequately meet the
situation,
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NAIK J P: / Educated unemployed_/ - the problem, Seminar
1969’ Noilzo’ 10"’120

Although the government should strive to secore full = aﬁployment

for all, whether educated or uneducated, an over-riding priority
should be given to problems of educated unemploymenc. It has
been regretted that no genuine efforts have beén made in 1mple-
menting either the long-term solutions viz. population control '
and accelerated economic growth or the direct and effective
programines like selective admissions- to. higher secondary and
university education because it is not socially accéptable,

-The bold alternative of utilising all available manpower by

accelerating development is not undertaken because it doés not
seem to be politically and financially feasible. XEven the
academic debate on the subject is desultory, oftén lacking in
depth and unsupported by meaningfyl research, A The expansion

- of secondary and higher education in':an unplanned manneyr against

such .background of inaction and. drift has  been stated to be
responsible for the decreasing educational’ standards and

. the increasing unemployment and its effeots. .

SINHA R P: Manpower crisis, Seminer lQGQ;;NbllZo,:lS-le.

10 ref.

The consequences of : persistent unemployment among the educated
persons have been shown to be of economic, human and socio~poli=
tical nature, The problem has been attributed to the
following: 1) imbalance in supply-demand relations; 2) the

: highly structured labour market; 3) geographical immobility;

4) social prestige attached. to certain jobs,” 8Bome of the
corrective measyres that can be taken to reduce the rate of
unemployment to an acceptzble level are: 1) raising.the private
cost of financing the children's educat{gn at secondary and

_ ‘higher lewvels; 2) vocationalizing the sacsndary school -curricula;
.3) tailoring educational policy to the manpowar needs of the

economy; 4) encouraging brain drain {as a short-term solution);
5) accelerating the rate of economic growth; 6) applying welle
known tools of fiscal and monetary policy effectively, if
unemployment 18 due to a slack in business activity; 7) dis=-
pensation of organized information about job opportunities elsew
wheré, in-case of frictional employment ; 8) locsening the

, highly structured labour market by increaseq in wage’ rates geared
. to productivity and freedom .to- managerial decision-making;

. 8) adopting short térm measures to improve mobility between
_areas and formulating a long-term policy to develop one national
: ~ language to-overcdme. the- linguistic barriers within the ‘country;

1¢) making efforts to educate people to. alter their: values with
reSpect t0o job status, . i
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-.Déélé_W1th.tﬁg‘p¢qblem of utilizatiqﬂ“of ménpower icr_national

gnd of social values, the educated. pérsons from both urban and rural

. . Bigh priority should be given in the future to expansion of °
. outpit and employment in the :lntermediate and traditiona’ gsectors

' ,fourths of the country's .labour. force during the next decade,

. would be to: 1) build up an organized body of knowledge relating

) sol_ving which implies sysiematic observation and carrying out
_.some slmple experiments, For this the primary teacher training

_'needs of the ccmmunity as well as to the local environmént,
Hethodologyof science development of the scientific attitude

. SIVARAMAKRISHNAN K R: For developeent,
120, 28-31,

Seminar 19€9, No.

development. with reference to the growing number of educated
persons seeking jobs and the capacity of the economy to gainfully
absorb. their services, The only long-term solution to the
problem of unemplo,ment is economic growth, which depends

on the extent to which population explosion is restrained, Mn.
analysis of the pattern of job seekers and employment stiucture
reveals that hecause of their wage-employmént-oriented education

_areas converge in the urban areas for jobs in the siodern sector.

in the rural areas which will have to ‘ahsorb nearly three-~

The éducational 1mp1ications of such a rural transformation

to the entire field of development economics relating tor !
rural areas; 2) diversify and vocationalise the educational

system to meet the manpower requirements for rural development;
3) promote appropriate values among the studenis at 21l stages e
of education: 4) create in students the spirit of entrepreneurship
and leadership and the urge and confidence for self-employment. :

SCIENCE EDUCATION | ;

JOSHI A C: Scientific and technical education at the
elementary and secondary le -21s (In Shah A B, Modernization’
of university teaching teac.ing of natural and social sciences
in India, Bombay, Nachiketa Publications, 1968, 9-25)

The main objective of Science teaching at the elementary level
is to orient the students in the scientific method of probleme

institutions must provide both content and wmethodology courses,
‘The teacher trainées must also be treined in improvisation of
instruments necessary for elementary experiments, The teaching
of general science at the secondary stage should give greater
importance to the" understanding of the impact of science on
sosiety. The syllabus should be closzly related to the everyday

and proper perSpective of history of science shaild be emphasised,
Students opting for elective science should s$tudy all branches
of science and mathematics, Workshop practice shovid be stressed
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et

Betence 1969, 7(1), 22.5,

for 2ll, A8 a prerequisite, the humber of scats in science
classes in universities should be increased to mcet the

“demands for science teechers, Teacher trsining can be of 4-year

integrated courses after higher secondary and one_year

courses after graduation. Regular refresher courses are needad
for working teachers, Organizing district level service to
repair damaged school laboratory equipment, production of
good text. bookq and other rezading material, instituting

;science club in every high school are other matters which
- regquire attention,

. - » .
- - - i by - - . .- . L.

KURCHANIA W P~ hoUdy rooms for science subjects. School

PO I
-

-

Equipping the sSchools with theory cum paactical roams called

study rooms whi¢h housc both the -lecture room and -the. laboratory

. has been suggested with a view to solving the diﬁficultiea

faced in the organization of separaue science laboratories.
The' Su“dy rooms Bhould be do equipped as. to. enable -the: teacher

- t0 make the explanation of the material to be followed. by the

demonstraxian of experiments ahd simple 1aboratory work by the -
pupils, These rodms may also be used,fOr individual class and

-out of class practlcax studles of the pupils it s recOmmended
.thét esch elementary school should: haVe a study rqom and in
‘ségondary schools there snould be geparate study rooms for
“Physicés ,Che miSth'and Biolqu. Deta1ls of the layeouu, general

equipment and general get—up of the study rooms. have been
given, Besidds being céontmical and sound on. pedagogical
grounds, the study rooms are more wseful on hygienic grounds,

RAINA- ‘M K, SWAMI P: Developing creativity througn investi-

“gatory projects, Teaching 1069, 42(1), 2-8, 15 ref.

Overcrowded syllabus, unimaginative teaching, -stress .on examin-
ations, lack of proper amenities ete,, are.various reasons which
gtifle creativity. It is suggested that Scicnce educators must

-develop systematic procedures scientific. 51tuations and pere—

sonalties, - and the iype of learning climate that will make

- students use scientific knowledge creatively,' The investigatory

project approach-is advocated as it conforms to the .20 principles

. 1isted by Torrance for developing creative thinking ability.

Thirough investigatory projects, students will develop an appre-
cilation and understanding of the nature of discovery., The
investigations will provide the necessary experience which will
enable them to develop an independent spirit and to value intella
ectual pursuit. Examples of investigatory projects are given in
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1) chemistry, 2) physics 3) bialogy, 4) geography, 5)

,archaeology etc. It is suggested ‘that. the investigation should
be done by individual gstudents rather than by. -a group .of stu~-
dentB. . .

.. BAXENA K N: Science education, fostering of scientific
talents, Naya Shikshak (Teacher Today) 1969, 11(4), 67-71,

Rich laboratory facilities, reading materiais and individual
project work have to be specially tailored to the academically
bright students so that they mey derive maximum benefits,

The advantagés derived from recent scientific .and teclnological
advances could be made use of to plan such courses, Mention

is made of the programme of identifying and nurturing scientific
- talents introduced by the Natioral Council of Educatiomal

.- Reséarch and Training, The following problems are -enumerated with

.. ragard to fostering -of science talents: 1) assesement . of the

8pecial-requirements of the country with regard to scientific
and technical manpower who had an Opportunity -of demonstrating
their specific aptitude and then trained in a specific: way
through accelerated and intensive programmes- 2) identitying

. the different advarcements-in peychology, sociolaogy, education,
" sciencé and technology which can be made use of in.the accerl
-accelerated programmes-y 3) finding out the various mass. communie-
 cation media to create a scientific awareness. and provide
requisite motivation to students ; 4) locating.the: changes that
should be brought about in trgditional .educational- methods ;
5) £ inding out the different methods ~to identify the brilliant
=students° etc, -

S VERMA . H C: Plea for standardisation of instruments and
.~ equimment for science education, Instruments India 1969, 4(7),
236,

- ‘A-veview of the activities of international and national bodies
seized with the problem of teuching science in schools has been
~given; The ufgent need for initiating activity by Indian Standards
Institution in this field of science education 1s stressed, A
‘pled 18 made for coordinating the work of various instrument
committees and sub-committees already existing, The need for
setting up a separate divifion council for standardization of
imtrumentation and instrument technology is also emphasised,

Indian educ Mater Vol 4 No 3 September 1969

Q




424

SECONDARY EDUCATION

>
-

3INGH Cc P- Q1 problems of seconda.ry educaticn« and teachers.
Prachya Pravha 1969, 41(7), 19-22,

8ome of the suggestions made are: 1) préscribing the same syllae:
bus for higher secondary coursecs and pre-university courses;
abolishing the pre-university courses ultimately; 2) abolition

of diversification of courses upto class X; providing technical

.....

primary stage and after the lower secmdary st.age, .3) réstrict-

.ing the opening of new schools; 4) payment of teachers’ salaries

be the sole responsibility of the govcrnment 5) evolving a
rational system of payment of grants to schbols- 6) ) fixXing

o “the pay-dcales of all categories’ 6f §¢hool.emplopees; 7)
* ' edtablishing an autonomoiis Board of Becondary Education with

separate seétions. for different purposés; 8). establishing a

_Judicial Arbitration Board to hé'ar’ thé: a‘ppeals of ‘teachers;

9) establishing a tode of conduct: ~for" tes,chers* which -8hould

““7' be énforced thrcngh the teachers® association° 10) -en€uring

1t by law that a‘ ‘every- “téachét 18 a member: of teachers’

) jsssociaticn by paying 1% of ‘his salary. b) the Biévetaries

. of state and. district uhits- shall “be’-whole time workérs of
¢ . the associatichnd”and the association: will be ‘vespongible for
LT thedr Balaries during their abséncé from sc¢hoolss c): the
’ professional efficiency of teachers’ wi’ll be the responsibj_nty
. Of the association. s - R ” % e

o
[

) . oo - SOCTAL EDUCATION. - o

BHO]SA "H 8' Some guidelines for planning training courses.

il .
" - -t

T2 . o . . .
~ ‘.'U M ,‘r L - - - /._: . .v ‘: : Iy

The main suggestions aret 1) collecting informa:tion ‘Fegarding

a) educational background, h) age, c) rural vs urban residence,
d) membership of community groups, and e) occnpaticnal experi-
ence of the prospective traineces; 2) seeking the help of local
officers in departments like agriculture and animal husbandry,
teachers, local leader etc, for training purposes; 3) preparing
a comprehensive list of tasks that the trainees will have to
perform as part of their day-todday work; 4) analysing the types
of learning expected and providing for each of those if the
objectives of training should so demand; 5) selecting the content
material to be taught in the clesssroom in accordance with the
information, attitude and performance objectives to be achieved
as previously decided upon; 6) formulating training objec’ives
in the light of available time; 7) using appropriate audio-
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visual aids and developing suitable reading material; 8) adopting
objective procedures to find out the amount of learning and to =
get some feedback from the trainees about the content of the
course and the methods of training followed, and making pro=
vision for follow-up tiraining which may take the foim of on
tha-job training. :

Y
1

SOCIAL SERVICE. S o,

426 .. VARKI K 'v= National and soctal service for atudents. Vyayem
‘-1969 August 9-15,. - o

. The “importance of National and social seryice (NSS).for students
18 stressed, The programme should be introduced on voluntary ]
T .~basis and’ as far as possible; be related to. the tea.ching work
" of the- institutions,. The. programme can be. organized throughout
. the: year .after-study ‘hours or on holidays, and .during vacations
.. and intensive :programme for a month-or 8o can be undertakéen,
Various activities that could be undertaken during the working ‘
days a8 well.as during the-long vacations are.enumerated. The ,
: following measures have . beew suggested for carryhng out the
- programme in educational institutions:: 1) deciding .a-project
on . the basis of genuiné needs of the. coumunity and; the intersgsts
and: competence of the perticipants; 2) mobilia:lng the energies
of youth to participate in the programme;. 3) a.clear statement
of objectives to enable the students to set. goals and work
towards their achievement; 4) associating students with the
planning and organization of the programme at all stages:;
5) personal influence of staff by exemplifying in their 1life
. the values which- they -advocate; -€) maintaining co-ordination
with various siervice agencies in the fields like community
develomment, social welfare and cooperation; 7) a close
liaison between government: agencies, 2illa Parispads, Panchayats. s
and  voluntary agéncies like: Bharat ‘Sevak Samac& YM.C.A, and
YW .C.Ae; 8) concentrating on a select number of pilot projects
_in those institutions which have: the experienee, leadership and
resources, . _ , o .

s e i cefarama— T Gane .

S . » - [
.
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SOCIO-BCONMIC STATUS

GAUR 8 D, MARWAH 8 M: Socio-economic aspects of medical
students at Varanasi. Indian Journal of Medical EBducation 1969,
8(4), 210-14, 7 ref. .

An analysis has been made of the following socio-economic aspects
of 193 male and 52 female medical students at Veranasi: 1)

place of. origin and religion; 2) age and sex distribution;

3) marital status; 4) occupation of varent/guardian; .5) family
size; 6) =r capita monthly income; 7) monthly expenditure;

2) frecships and scholarships; 9) addictive habits; 10)
hobbies., The major findings are: 1) majority of the students
belonged to large-sized families with poor socio-economic status;
2) most ci the students were from U,P. though the university

is a central university with all-India admissions; 3) most of
the student® werc unmarried; 4) comparatively the females were
younger than the males and they cape from better class families;
§5) male students were poorer academically than females; 6) addi-
ctive habits were very negligible; 7) the students had quite

a few hobbies in spite of econmmic stress; 8) the average expendi-
ture of a student is much mc¢+2 then the average per capita family
income. A4 reasonable financial help to needy students would

be essential for raising the standards of medical education,

SPECIAL EDUCATION

" INDIA+ COMMITTEE ON UNTOUCHABILITY, ECONOMIC AND EDUCATIONAL
DEVELOPMENT OF THE SCHEDULED C/iSTES AND CONNECTED DOCUMBNTS :
RBport,  Delhi, Manager of Publications 1969, x_:nv,ﬁt 431p.

Part III of the report deals with educationi Accoviing to 1961
census, the percentage of literacy among the general population ]
and that smonz the scheduled castes are 24 and 10.27 ¥espectively.

_.The comittee has.urged that this wide gap should be narrowed down, .
- &t the primary stage, the Cammittee has recammended provision

of mid-day meals, free supply of books, stationery and dress,
adequate schociing facilities, making teachers responsible to
watch over the attendance, enlisting the services of gram sevaks,
panchayat presidents etce to increase the c¢arsilment. The problem
identified with regard to middic and seccadary education are:

1) lack of schooling facilities arl hostel facilities; -2) absence
or inadequacy and delay in payment of stipends; 3) poverty,
ignorance and apathy of parents. The Committee has recommended
suitable neasures. Some of the recommendations made with regard
to postmatric education arc: 1) income 1im1t ¢f parents/guardians

~ shopld be raised to %.,1000/= p.me. for grant of scholarships; 2)
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the rate of scholarship prescribed by the central government
should be followed by all State governments and delay in payment
should be avoided; 3) one failure in the case of general
education and two failures in the case of technical education
should be condoned for grant of scholarships; 4) scheduled
.caste students should be permitted to take up additional
vocational training, such as typing, Stenography etec., to
provide them additional employment opportunities; 5) special
coaching as a remedy for the low standard of Scheduled caste
students; 6) medical ald; 7) all State governments should

" implement the central cavernmentsrecmmendat ions in regard to
reservation of seats, relaxation of age limit etc,_ for
technical education. The Committee also has rec_oumended'severa_l
measures with regard to the following areas: 1) overseas
scholarships, sainik schools, public schools, ashram schools,
hostels and girls® education. - :

' BTATISTICB

. IRDIA. llINISTRY OF DUCJ-‘.TI(N :. Bducation in universities in
India, 1963-64 ~ a statistical survey, Delhi, Manager of
.Puh_lications 1969, 11, 196p, - ) ) :

.~.Chapters 1 & 2 present general survey .and statistical survey
respectively of the progress of university education. 47
statistical tables are-presented under the following heads:
1) Universities in Irdia - jurisdiction, type, facultiez and
medium of indtructioni 2) number of university teaching
departments and colleges; 3) number of university teaching
departments by type of education; 4) number of colleges by
type-of education; 5) colleges for general and professional

- educatiod by courses; 6) enrolment in university teaching
departments and colleges- 7 enrolment by type of education;
8) enrolmént by standard (14 tables); 9)° intake capacity in
vrofessional courses- in universities and colleges; 10) number
of foreign students in-India ,country-wise and subject-wise

(2 tables); 11) number of teachers in university téaching depart-

" “ments and collegés; 12) mmber of teachers by typé of education;

. 13) pay scales fow teachprs in university teachin- lepartments;
.-14) .number of teachers in upiversity teaching depa-tments and

. . colleges by salary groups; 15) examination results-standa:rd-wise

and detailed break-up. (12 tables); 16) income of the universities
and their colleges; 17) expenditure of the universities and colleges;
18) -statistics of evening colleges/courses; 19) enrolment and

number of teachers: in evening colleges/couraes (2 tables).
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S8TUDENT INDISCIPLINE

ALTBACH P G: Student politics and higher education in
India. (In Altbach P G, Turmoil and transition - higher
education and student politics in India, Bombay, Lalvani
Publishing House, 1968. 17-73) — :

The history of student movement in India is. traced and it 1is

pointed out that student movements and organizations have
shifted from the value orientation which was very strong
during the independence struggle to norm orientation aimed

at redress of specific grievances in the post-independence
period, It is also pointed out that students active in direct
action campaigns .(especially in the post-independence period)
are more frequently from lower social classes, An analysis

of 280 student strikes and demonstrations revealed that demands
relating to examinations, grievances against administration of
educational institutions, protest against the police and other
government functionaries are some of the direct causes for

. student unrest. Regional and institutional differences have

been identified in the patterns of.these student upheavals.
The other underlying causes of student 1ndiacip11ne perceived
are: 1) declining standards and dissatisfaction with campus
conditions; 2) the economic uncertainty and bleak employment
prospects; 3) immaturity of students, The significance of the
Indian student politics to other developing nations is dis=-
cusaed. B . ) - o

BEATTACHARYYA N C: Student unrest. Bulletin of the West
Bengal Headmasters® Association 1969, 18(6), 187-92,

Student indiscipline may arise out of genuine student grievances
or it may be politically motivated and engineered by political
parties to achieve their own ends. Sympathetic understanding
of students’ problems with a view to solving them and engaging
students in social and. creative activities may be useful in

tackling the first category of student indiscipline, In dealing
‘with the second type of indiscipline where students. turn violent

indulging in destruction of property, the police should be given

. freedom to take adeéquate measures in defence of public law,

The poor moral standards have also been stated to be responsible
for the student indiscipline.-
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MATHAI P: Why student unrest, Christian Education 1969,
19(2), 14-16,

The factors contributing to student unrest are:wl? lack of
proper leadership; 2) diminishing employment -opportunities;

3) a sense of frustration among students; 4) general 1loss

of idealism. The remedial measures suggested are: 1) restoring
the leadership of teachers; 2) upgrading the teaching pro-
fession and ensuring a reasonable teacher-student ratio in

the classroom; 3) ensuring adequate employment opportunities;
4) depoliticization of the educational institutions and
strengthening the academic atmcsphere; 5) improvement of ameni-
ties in educational institutions; 6) creating a spirit of
idealism among the youth through morali and religious instruct-

" fon; 7) ‘developing closer mutual ccntacts between t‘emhers,
pupils and parents,

. SHIIS #: Students, politics and unjversities' in India.
(In -Altbach P G, 'I‘umoil and. transition higher education and
student politics-in India. Bombay, La.lva.n... Publiah:lng House,

]968. 1-13) .

A similarity is identified between the students' participation
in the Indian nationalist -mov'ament .and the post-independence
student upheavals, narely hostility against existing authority.
However, the present student agitations it is pointed out,

fail to become a movement seeking reforms or changes of the
existing systems; they seek correction of particular grievances.

- 8ince many of the underlying factors of student agitations
-are £ti11 unknown, it. 18 observed that dispessionate and

meticulous reconstruction of disruptive actions shortly after
they have occurred would be very valuable, The following suggest-
ions are given to minimise the student unrest: 1) the improve~
ment and strengthening of the police:in the prevention, con-
finement and repression of student..disorders; 2) improvement

-of material-ameriities and facilities; improvement of quality

of. teaching and intellectual environment as suggested by the

-- Bducation Commission; 3) ‘patience and tac:. on the part.of
.senior administrators and academic staff; 4) continuous scrutiny
-by’ vice~chancellor and rao-is"*ar over thelr administrative staff

atid a firm. 1nsiswnce on courtesY and ‘consideration towards

. - gtudents,
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STUDENT UNIN

JOHN V V: Student unions, the anatomy of futility,
Times of India 2 September 1969, p.6, Cols, 3-5, 7. 1800
words,

The important rolie that étudents' unions could ;':lay.as a apuréé
of intellectual stimulation and as a training in responsibility
is .pointed out.’ Instead of. entering into agitation, studenis'’

"unions, it .18 urged, should debate regularly public issues,.
- .including the functioning of the educational institutions of

which the unions are a part, It is observed that until 1942 ,
there was a debating tradition in coileges and universities,
that students' unions entered into independence struggle after
1942, and that thé debating tradition has not been revived
after independence, It is suggested that the debating tradi-
tion could now be revived by closely associating it to pro~

" grammes of student participation in decision-making. The

following suggestions are ziso made: 1, All students should
be obliged to become members of the students’ union because
unions could be an effective agency of self-education. 2,
Those students who have remained in the university for more
than 4 years should be debarred from becomong officeicarers
of the .unions, '

TEACHER STATUS

SINGH L C: Study of status of elementary school teachers,
Quest in Bducation 1969, 6(3), 131-7,

A study of.the status of elementary school teachers was under-
taken through a questionnaire covering the following aspects:
1) general information; 2) professional status; 3) social
status; 4) economic status; 5) conditions of worl_:t. The -
questiomiaire returne from 725 male and ‘female teachérs from

.both rural and urban areas were analysed, The-findings are

given under each of the above mentioned dreas of status, About
half of the teachers peroeived their over-all status. in the
society as satisfactory, The following common surgeations were
given by teachers for raising their siatus: 1) vetter emoluments
paid in time; 2) nationalisation of the elementary education;
3) posting of teachers near their homes; 4) provision of
in-service education facilities; 5) free school education and
more scholarships for higher education for the children of
teachers; 6) all facilities which the central government
employees get shouid also be provided for téacheérs; 7) pro-
motions should be according to ability; 8) good” Tibraries and

reading room facilities for teachers; 9) fixed workload of

™
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teachers; 10) mid-day meals for pupils of schools; 11) con-

creté n2asures by the government for the improvement of
teacher status,

LT

TRACHERS

. SHARMA R D.. Samaj ik kranti ka agradut madhyamik vidyalay ka

" #ikBak evam. uski prabhiavotpadakta (= Effectiveness.of the -

agcondarx, school teacher, the pioneer of social revolution)

" / Hindi_/ Rajasthan Board . Journal of Education 1969, 5(2),

42-50, 13 ref,

‘The role of the secondary achool teacher as the pioneer of

social revolution is important for ra:laing the country to the
Jdevel of the.developed countries. In order tc fulfii this

’ -.role succeaafully the teacher should understand the expectations
.. of Bociety in general and students in particular and His responsi-
. bility towarda them, The effectiveness of a teacher with

regard. to his- role has-been discussed end ths scale, designed

' by Biddle and Ellena (Biddle B J, Bliena WJ: Contemporary
_research.on teacher effectiveneas, New York, Holt. Rinehart and

winston. 1064) to assess the success of his performancé has
been presented, All attempts to assess the success of teachers '
effort in this direction have not yet been fully successful
because of subjective elements; since students are also in-

- fluenced by factors other than fhe school, it is difﬂcult

to assess exactly the part played by the teacher.

SRIVASTAVA 8: Professfonal growth among téachers.’
Haryana Journal of Education 1969, 2(3), 53-9,

" ‘%"-The history of profesaional grawth ‘of teachers in India has

been outlined. The profeaaional growth of teacher is reflected

. +in his improved clasaroom practices, his willingneaa to
__change, his working’ relationship with his collea.gues and

childrén and his overall etf:lciency a8 a successful teacher,

' _ 'fhe protessional efﬂciency of the teacher must be adjudged on

the three basic aspects of life 1.e. profeaaional aocial and

'.'personal adjustments. . Professional adjustment can be “achieved
. through - a) continuous systemat ic learning after the formal

course i8 over, L) self appraisal with the help of’ techhiques'
11ke rating scale, check 1list, atudenta performance -or "opinion

) or questionnaire aurveys, c) experimental projecta, and ‘action

research (careful try-out of new approachés, developnent pro-

... Jects, institutional planning etc.), d) proteas:lonal read:lngs,
.. .and in-ervice activities, The most important aspect in making
" .. social adJustment is to develop 1mproved in\.er-personal ‘relatione
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ship with the head of the institution, fellow teachers, stu-
dents and the community. The teacher should develop emotional
stability since mental health:-is an integral part of the job
itself,

TEACHING M3THCDS

BIR SINGH: Bnglish teaching, students' reading in the
classroom. Naya Shikshak (Teacher Today) 1969, 11(4), 88-91,

The College of Education, Gwalior organised a programme of
criticism lessons in December 1968, During the programme
the following difficulties were encountered with regard to
teaching reading in Bnglish language: 1. If the teacher asked
all the boys to read, some of them presented very bad models
wheéch might be copied by other students, It was suggested
that weak students should not be allowed to read aloud during
the regular class periods, but they should be given additional
coaching, Another suggestion was that the class should be
divided into many groupe and each group should be’ given
practice by a good reader. 2, The practice of giving drill
for the whole.class with regard to difficult words and
patterns did not yleld the desired éffect; besides, the
adjacent classrooms were disturbed, It was suggested that
individual drill be g:l.ven to 3 or 4 studeats aftér which all
would join together for a group drill, 3. While. practising,
it was observed that students were tmable to reproduce the
complete sentence at a stretch when it was long, It was
suggested that students should first be given drill in the
last word or phraszg and then it should be gradually extended
untll the whole sentence was complete,

GUPTA B D: Teaching of sociology (Iz Shah A B,
Modernization of university teaching, teaching of natural and
social sciences in India, Bombay, Nachiketa Publications,
1962, 101.15)

The following aspects are considered: 1) structure and the

ganeral importance of the study of sociology; 2) institutional
background and the place of the teaching of sociology at the
university 1eve1- 3) organization of the téaching of sociology in
India; 4) analysis of curricula; 5) methods of téachirig; 6) handi-
cap of the tedchérs; @) examinations; 7) research, The following
recoimendations are made: 1) sociology teaching.should be value-
oriented instead of merely fact-oriérnted; 2) teaching and research
should be integrated: 3) instead of neutfal techniques suitable
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for synchronic studies, diachronic methods should be utilised
in Indian sociology; 4) in the courses in sociology, vairious
aspects of the country's socisl structures should be considered
and compa.red with those of other countries; 5) teaching load
of the ‘teachers should be resuced and more emphasis should be
placed on their research work; 6) close cooperation between -
universities and govermment and semi-goverrinent research
- organizations should be developed.,

- 440 JOHRY B M, TANDON S L: Role of basic researches in biology | f
" and new trends in biology teaching. 8chool Science 1969, 3
7(1), 36-46, 16 ref, :

The importance of basic researches in the teaching of biology ‘
at the school level has been discussed, The teaching -methods ;
a8 well ag the revision of curriculum should be based on basic
researches, The various commmnication channels for transmission :
of recent findings and their impact to the teachers and pupils
. have been pointed out. In the development of new curricula
-and the keeping.of existing ones up to date, there is a need #
. for identifying the orgmnisms which-are most suitable for ;
teaching biology in any particular geographical region. Bome
of the suggestions are: 1) teaching biology by.inquiry and
investigative methods; 2) adopting a broad-based syllabus which
‘may- include. both the modern and traditional topics; 3) conducting -
the course in biology by actual experimentation and co-ordinating
the lecture and laboratory work; 4) making use of teaching _
. aids.:1ike. 8mm silent .films and sound films .and production of .
apparatus by:commercial firms in consultation with biology
teachers; -5) using objective and- thought-provoking type of
questions for the evaluation of students; 6) arranging in-
service .refresher courses for teachers, :

441 PARSHAD K: Other side of the medal - teaching English
through structural approach. Haryana Journal of Bducation 1969,
2(3), 60-5, 69,

.- The structural approach to teaching  of .English is base on the
belief that the student needs a command of some 275 structures
and a controlled vocabulary of some 2,500 methodically selected
words to acquire a working knowledge of Bnglish. The drawbacks
of- the structural method have been discussed: 1, The téeaching
process is not real and natural since it is an improvised teach~
ing-situation- with improvised material, 2, It is not. a powerful

' - tool-to evoke thoughts and sensations in the child, 3.: The sylia-
4 v -« ‘bus does not reflect the 1life and thought of the :student or his '
sooivn. im; environment. 4, It invalidates the child’s curiosity by curbing

.-f... <-his desire to express-and talk, 5, It is not based:-on phonetics
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and does not help in correct sound and fluency of speech, 6,

. The system does not evokeinterest.in the child for the

language. 7. It fails to recognize that the child is the

".centre of the 1earning activity, 8., There 18 a strong resistance

on the pairt of the child to accept new graded structures,
Though the supporters of this method hold the view that it 1s the
best method to-teach grammar as the use of structures gives

‘a practical knowledge of grammar, it has been cortended that

anyone who can speak and talk in a language has a practical
compand of its grammar, without a theoretical. knowledge of

' the structures, Observing that annual written examination in

English especlally for elementary clsZses should be avoided,
a joint Board of Bxaminers, incliuding teachers and inspectors
for oral assessment has been recommended.

SIVADASAN PILLAI K: Workbooks in the teaching of mathe-
matics, Mathematics Bducation 1969, 3(3), 104~7. .

Workbooks containing a set of problems to be solved by students
have become’ popular for teaching mathematics in Xeralasince _
1966-67, The following are some of the findings of a questionnaire
sur vey conducted among 250 mathematics teachers: 1) more than
60 percent of the respondents use work books; 2) workbooks

are more popular in urban areas than in rural areas; 3) prie-
vate schools use them  more frequently than the government
schools; 4) the wowk books are used for giving home assignments,
for revision work towards the end of each unit, for giving .
tests, etc; §) the majority of the teachers prefer the unit-
wise arrangement which 1s followéd in most workbooks; 6) lack
of time to go through these books and inability of some child-
ren;'to buy these books have been stated to be the reasons for
not using these books by some teachers; 7) most teachers
favour inclusion of sketches and graphs in the workbooks 3

10) some of the general suggestions offered by teachers are:

a) pricing the books moderately, b) providing sufficient .
working space, c) giving clues for solving difficult questions,
d) using these books for internal assessment, ) popularising
the work books among all mathematics teachers and appointment
of a committee to prepare workbooks for all cilasses,

.. S8ON1I B R: Formalism 1h.the teashing'oflélgebra in school -
its causes and remedies, Mathematics Education 1969, 3(2), 68«73,

Lack of spontaneity among Students in putting into practice the

.secured knowledge and skills, and lack of scientific outlook have

been attributed to the foirialism in. the teaching of algebra, The
main causes of formalism are: 1) absence of any link between the
school course of elementary 'algebra and arithmetic or higher
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mathématics; 2) teaching of the variéus concepts separately
under different sub-heads like directed numbers; simultaneous f
equations| indices, surds and elimination without showing i
the developmental picturea of the various concepts; 3) teaching 1

of algebraical transformations without indicating their signi- » i
ficance; 4) quick introduction of a large number of coucepts % j
to unprepared children; 5) absence 'of ‘direc: and inverse re- :
lationship between elementary algebraical concepts and ‘

corresponding arithmetical concepts; 6) passivity in teaching.

- Thé Buggested remedies are: 1) 1nit1at:lng the study of algebra
from the 5th class; 2) framing an mtegrated programme of
arithmetic snd algebra for V-VIII classes; 3) slow intro-
duction of elementary concepts and spreading their study through
a longer period; 4) concentrating on the study of equation in
V=VIII classes and on the concept of functions in IX-X classes
and starting a preparatory course in function from the Sth
class; 5) adopting the activity method of teaching which
Bt:hm.llatea active thinking among studentﬁ in’ understand:lng the -
concepts and ‘solving probléms, :

444 : ' SRINIVABAN K 8: Study on the use of field trips in upper
primary schools in T. Nagar range, Madras, Tamil Nadu Bducation

3

The purpose of the study is to assess the use of field trip
as a teaching ‘device with particular referehce to the teaching
" of history.’ COpies of a questionnaire regarding the use of
fie1d trip in the teaching of upper primary schools, were .
‘sent to the heads of 14 schools selected as ' a sample. All :
except *hree schools ~ had conducted.field trips for history
subjéct ulone. They féit the need to organise such tiips
subject-wise.’ The main suggestions given with regard to ‘ _
planning and conducting field trips are: 1) conducting more ;
field trips within the city and outside; 2) planning the trips ;
.. - according to the syllabus and specific topic in history relating 3
] I to a particular standard; 3) evaluating the trips more 7
l S effectively and canprehenaively, 4) ma:lntairing subject-wiae
B R centra]. field trip files.

AN e o, 5

445 ‘ UDANI P M: ‘Role of hospitals in tea_;ching of preventive and
.7 "t . social paediatiics. Indian Journal of Medical Education 1969,
T T A G . ,8(35. 149“54. Y L4 . . .

' Describes ‘theé following teaching methods ‘which are: in practice at
* the ‘Paediatric Centre, J.J. Group of Hospitals, particularly in ¢
"~ relation to emphasis on preventive and social dspects of paedia-

o trfcs 1) 1ntensive case discussions in the :I.n-patient department ;
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2) clindco-socia. conferences for discussing various diseases

of children; 3) neonatal conferénces consisting of presentation
of clinical data in brief .and detailed data on the social,
economic, environmental and cultural aspects of the family;

4) discussions at the Maternal and Child Health Centres on

the various problems of pregnant mathers, particularly affecting
the child, Various difficulties in the organiza*!.,on of

the teaching of preventive and social pediatrics are enumerated.

TESTS AND MBASUREMENTS -

CHAWLA T R: Evaluative stucly of new culture~free intelliw
gence test (Kit : Bxp). Journa: of Psychological Researches

1969, 13(2), 74-6. 12 ref,

The Khan intelligence test: experimental form (Kit : Bxp) is
designed to measure development levels of norimal children as
well as children and adults handicapped by verbal and visual
defects. A study was undertaken: 1) to find out the testw
retest reliability of Kit : Bxp and 2) to validate this test
with Wechsler intelligence scale fo: shildren (WISC), The
test was_ administered to 154 children (82 boys' and 72 girls
of mean age 117 months) twice with a gap.of 2 months, then the
WISC was administered for estimating validity coefficient of
the test. The f:lnd:lngs of the present study’ gave conv:lnc:lng
evidénce that the Kit - : BXp provided scores wh:lch weré similar

" to those of WISC. ‘The test-retest reliability was also found

adequate. Hence it is suggested that Kit : Bxp could be fruit-
fully employed for the assessment of 1ntelligence. :

' DATTA §: Bppirical ‘study on the comperison Gi different

‘methods- of obtaining single-trial reliability estimites,

Journal of Psychological Researches 1969, 13(2) 67-70. 9
ref,

&,

A study was conducted to compare 7 methods of estimating reli=
ability under less than perfect theoretical conditions and to
obtain empirical support in favour of the methods requiring less
computationa". Data were collected from two samples of 200 stu- -
dents, each selected from 'grade 8 = boys and girls - of higher
secondary schools in  Tiripura, Word meaning test in Bengali
which formed part of the Holzinger - Crowder. un:lfactor tests as
adapted and standardised by the author was administered, The
test aimed to measure 'verbal ability’ and the factorial validity
was. reported to be h:lgh. The: rel:la.bility of the test was deter-

~ mined’ by utilizing the following 7 methods. l) oddq-even split=
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half 2) Guttman formula '14'; 3) Raju—Guttman formula, 4)
'Kuder ~ Richardson formula '20'; 5) Kuder = Richardson formula
_ '21'; 6) Saupe formula 'R20**'; 7) Saupe formula 'RZO' The
two samples showed no, significant differcaces in means and i
standard deviations for the total test and the split-halves. g
The two halves had equal variances for the boys unlike in , 1
the case of the girls. It was obaerved that although, the ' g
basic assumptions underlying the use of some of the techniques
were not satisfied in the present test situation, the variatioms
in the obtained coefficients were small, With regard to com-
putational ease,.short~cut techniques of Saupe appeared to be
superior to other techniques which rest on much restrictive
ﬂssumptimso '

o

VOCATIONAL AND TECHNICAL EDUCATION

448 . BANERJEE D: Technical education at the university level, i
Engineering News of India 1969, 21f2), 83-7, 7 ref.

e

The following,suggestione are given. 1) technical education
should be p1anned in accordance with manpower needs of the
.country, 2) in framing curriculum, due weightage should be
. given to fundamentals withcut losing sight of the requirements
_of the industry; 3) course duration should reither be too
short nor too long; 4) expansion of educational facilities should
take. into consideration the shortage of qualified teachers; o
5) there.should be flexibility in the pattern of courses so
as to facilitate change over from one Stream to another; !
8) the course could be spiit into 342 years: the first 3 years
leading to B.8c (Technical) degree, and the subsequent 3
years leading to a professional degree -~ B.E.. The first ,
-degree holders can be employed in engineering management,
sales, cost accounting, supervision, ‘shop-floor work etc,
B,3, degree holders can be employed in engineering planning,
deaign and development: 7) pure sciefce graduates with one
year extra course in engineering sciences and practice may be {
admitted into the professional degree.course, '

449 L S RAO VK RV:, Progress of technical education., §earch1ight

A - r{ .

.. 353 30 ﬂeptember 1969, p.4, Cols. 3-5 1 October, p.4 Cols,
-+ 3=, 5000 words. : ,

e Ve 0

. .. The author, who 18 the Union Minister for Education and Youth
- .  --8ervices, in his address to the 20th meeting of the All India
Council for Technical Education stressed the need for consoli-

Indian educ Matgy Vol 4 No 3 September 1069

a1 e b e S
TP S [TV




450

dation of technical education and improving its quality. The
proposed following programmes, it has becn mentioned, would
achieve the degired result: 1) in-service training of teachers,
in addition to summer institutes, for faculty develipment;

2) 28 curriculum development groups for degree and diploma
courses that would be set up at selected centres. The following
suggestions have been given: 1) carefully.planned -scheme of
industrial experience for teachers at selected industrial
organizations; 2) cooperation between polytechnics and indus-
tries which are located near each other, in organizing sandwich
courses to produce the correct type of technicians, It is
reminded that in designing curricular offering to suit

various specializations, the technician'’s horizontal mobility
should be ensuvred in addition to facilitating his vertical
mobility. It has been agreed tc set up a high power committee
consisting of experts in technical education and industry to
examine the entire system of polytechnic education.

SBEN B: Philosophy of technicians' education, ‘-Hanpower
Journal 1969, 4(4), 27-41, 6 ref,

Clear understanding of the functions of the technician and

of the required skills and qualities to be imparted to him

are the prerequisites for plamning the curriculum for
technicians® education, The education component is more
important than the training component to produce a worthwhile
technician. Nevertheless the training component 18 comparatively
more important than is necessary for a degree programme. The
following basic structure of education is proposed: A, General
subject group, B, Science subject group. C., General technical
subjects - 1) drawing, 11) applied mechmnics and theory of
structure, iii) materials, iv) hydraulics, y) basic civil
engineering, vi) basic mechanical engineering, vii) basic electrical
engineeiing, viii) basic survey, ix) workshop technology.

D, Special technical subjects group - theoretical knowledge
necessary for a particular field of specialization.- B, Work-
shop practice, Theoretical courses should' be backed by labora-
tory practices. Training component of any technical education
consists of two parts: a) institutional training; b) industrial
training. Industrial training includes both envirommental
acclimatization and job orientation. The most important part
of the training is job orientation in industry after the com-

‘pletion of the institutional studies, The duration of job

orientation may be for one or two years, Hence, there is need .

" for complete cooperation from industry,
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451. TRIVIDI R S: Vocationalization of .,chools. ‘Quest in
Bducation 1969, 6(3), 13841, -

" Vocationzlschools require an administrative handling altogether
different from non-vocational schools, -‘The following consi-
derations should be kept in view while starting vocational
-8chools: 1Y industrial and agricultural potential of the area;

© 2) roeview of mechanical jcbs and allied skills; 3) a five-
year plan of industrial, agricultural development: of the area;
4) anticipated demand of job-skills in the existing factories
-and farms, Minimum requirement for admission to vocational

- schools should be junior elementary school certificate. The

- following are the curriculum areas: 1) work-orientation

"where learning of theory shculd evolve from practice; 2) |
mother~tongue and Snglish; 3) elementary knowledge of science
and mathematics, Facilities should be provided to vocational
school students for further educaticn - both technical and
general, The cooperation of nearty industries and agricultural
-agencies should be scught in framing the syllabus, provision
of facilities for apprenticeship and financial help, A
centrally located school should provide for complex of villages,
The school could also run part-time classes to train adult
workers  in modern job reguirements.

WASTAGE AND STAGNATION

452 . ‘GOKHALE D N: - Su:nme“ schocl - a remedy on stagnﬂtion and
. wastage 8.8.C.E. by parts; Subject—wise -promotions, Maharashtra
. Bducational Jourral 1963, 17{11), 298-300; _17(12) 313-17, 318-29.

The Committee on Examinations appointed at the Mahabaleshwar
Seminar, in May last, by the Maharashtra State Federation of
Headmasters' Agsociaticns suggested the following reforms in

; . - order to reduce wastage and stagnation: 1) -organising summer

3 . - schools for the failed students, and rromoting them on the basis
1 ‘ _of the marks obtained, in the examination held at the end of the
: - session; 2) allowing students to appear for the S.85.C. examination
by parts i.e,; first part in X standard and second part in XI

: standard; 3) introducing “a sScheme - of subject-wise promotions,
'All the proposals are described ir detail, The organizational
set up required and other changes to-be effected in accordance
with the suggested reforms have been given in detail,
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KAl J D: BRetention rates in education. Progress of
Bducation 1969, 43(12), 416.22.

Retention rates at the primary and secondary’ stages of edu=~
cation for the years 1959-60 to 1965-66 in Gujarat have been
computed by the methcd of curve fitting. The regression analy-
sis carried out enabled to get the retention rates for

earlier years for which data were not available, The sets

of retention rates worked out for boys and girls separately
bring forth the following results: 1) the retention rate among
boys in primary stage (1-VIY). was about 25% and among .
girls about 18%. While the retention rate in the case of boys
was stagnant, in the case of girls, it was slowly increasing;
2) the retention rate among boys in secondary stage (VIII.XI)
was around 62% and was on decline whereas among girls it was
around 60% but showing an upward tendency. The small proportion
of retention rate at primary stage stresses the need for
consolidatir.g the expansion of education, in subsequent years

after the em'olment in standard I,

-

SAPRA- C L: Wastage and stagnation in elementary schools.

" ‘Naya Shikshak (Teacher Today) 1969, 12(1), 44-56, 4 ref,

Definition of wastage and stagnation a.nd the various methods

of measuring these phenomena are discussed, The combined rate
of wastage and stagnation calculated for the years 1950-57, has
been 78,35%, The rate is highest in class 1, which decreases
as pupils mové to higher classes, The rate 1s ‘higher among

-girls, The following causes are attributed: 1) socio-economic -

poverty and low social status of parents; 2) educational -
wastage caused by stagnation, abgence of schooling - facilities,
poor school enviromment,' faulty admission policy; 3) miscell-
aneous = death of a parent illness of pupil, heterogeneity

in the.age-compositicn of pupils in a class irregular attendance.

- The following remedial measures are suggeSt'-"d 1) survey, to

be made by teachers, of children of school-going age in the
neighbourhood of the school and. reminding the concerned
parents to send the children to school; 2) restricting the
admission to the first 2 or 3 months of the academic session;
3) trying out the method of 'ungraded unit' as suggested by
the Education Commissiocn (1964-66); 4) introducing play-way

~ techniques of teaching to attract children to schools; 5)

providing financial assistance to needy children; - 6) adjusting
school hours and vacations to meet the econcmic needs of the
campunity; 7) remedial teaching for weak students; 8) improving
school~community relations. Adult literacy campaign, appoint-
nent of school mothers- and women teachers in rural areas are

suggested ‘to reduce the wastage and stagnation emong girls,
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VICMIN'S EDUCATION

KALE B D: Contours of female education and age at
marriage in urban India -~ a distrief level study. Journal.
of Institute of Bconomic Research 1969, 4(2), 34-49.

The crude literacy rates as available from the 1961 census
have been ‘considered in studying.the relationship of female
age at marriage and education in urban India, at the district
level,. Three hundred and twentyone districts or units for

the whole of India have been studied. ‘The main purpose of this
note 18 to bring out the homogeneity with regard to age at

. marriage and literacy among contiguous districts, cutting
"across inter-stats boundaries. 1t is observed that the urban

population along the 2ntire western coast, north-eastemand
north-western regions had uniformly a high age at marriage
(over 19 years) -and also high literacy rate, - These regions
could be termed as.hamogeneous regions... The following are
the poesible reasons attributed for .the-high literacy rate in
these regions: 1) the western coast regions have developed
in the past as well as in the present on account of trades
and missionary activities; 2) some private institutionc such

as Nair Bervice Society inKzrala, Rayat Shikshan samstha in
Hahara.shtra, Kkalsa institution in Punjab, have played important
roles in pramoting education; 3) the internal and international
migratory flows of population have provided motivation for
education.

KALZ B D: Bdccatioh and age at marriage of females in India.
Journal of Institute of Bconomic Research 1969, 4(1), 59~
74,

- An attempt 18 made to pinpoint the relatiomship of education

with age at marriage from the 1961 -census data, The method
given by Hajnal has been followed. in computing the mean age

at marriage. In general, the age at marriage in urban areas

is higher by 1.5 to 3.0 years than that in rural areas of
different States., Inncon2 of the States the mean age at marriage
in urban areas is less than 15, the minimum fixed by the law.

‘However, in the rural areas in seven States, the mean age at

marriage is less than 15, It is found that differencés in the
spread of education seemed to explain: the regional variations in

‘age at marriage to a very large extent, and that larger the

number of years a girl spends in the school the more likely it
is that she would be married at -a higher age. It is concluded

. that if the literacy rate for females agzed 10 years and over

could be raised to 60% the mean age at marriage would rise above
20 and to above 21, if the literacy rate could b¢ raised to
70%. In termsof schoolinz if the average number of school years
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completed could be raised to 4 or 5 years, the age at marriage
is 1ikely to rise above 20 or 21 years, As raising the age
of marriage has profound implications on thke birth rate, it

is suggested that attention should be given to women's edu-
cation,

RAI 8: Female education in villages. Bocial Welfare
1969, 16(6), 12,

In view of the poor state of female education in villages
the following remedial measures have been suggested: 1) stert-
ing separate schools for -girls or staffing the schools
with equal number of male and female teachers; 2) keeping
single teacher schools under the charge of female teachers;
3) providing a two-teacher school with a married couple or
utilising the services of the wife of the teacher in the
form of school-mother, in case she is not qualified to work
as a teacher; 4) increasing the age 1imit for recruitment
of women teachers to attract back trained women who have
earlier given.up their jobs to devote themBelves to their

‘ families,

WORKERS' EDUCATION

' Iibdagog-ic aspects of workers’ education., " Workers? Edﬁcaticm
1969, September, 1225,

The four stages followed in planning a training programmeare:
1) formulation of syllabus; 2) working out details; 3) pre-
paration of time table; 4) drawing up of work-chart and
check=-1ist. After planning the programmes to ensure effective
teaching particularly in unit level classes, the following two
rules: a) the teacher must have knowledge, b) the class must
have desire to lcarn, are combined with the following basic
principles: 1) ultimate objective of developing the mind and

_ character of the worker by realising a series of immediate

objectives; 2) planning the teaching by taking into account the
factors like accommodation, class arrangement, lighting, seating,
aids to be used, etc; 3) preparing a systematic lesson plan;

4) utilizing the methods 1like lecture, discussion, debate,
seminar and buzz session to sustain trainees' interest in the

class; §) making maximum use- of audio-visual aids to add interest,

to save time and make teaching-learning process simple and
effective; 6) offering opportunities to the .class to be mentally
active through techniques of questions and discussions; 7)
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" effect should be made between the employers, the workers

N

i

‘following simplicity in teaching; 8) adcpting humane approdch;

9) checking.from time to time the extent to which the teaching

or the knowledge has been absorbed by the class through questions
and testa 1like: a) true or false, b) cluster true or false,

c¢) multiple~choice,

%

SINGH J: Literacy for industrial workers, Education .
Quarterly 1968, 20‘2), 21.2,

Industrial workers should be imparted functional literacy,

‘related losely to their respective jobs, The reading material
" should be based on theiredsting knowledge and familiarity

with the technical terms of the professions in which.they are
working. Modern techniques supplemented with audio-visual
aids should be evolved for developing quick: methods of teach-
ing to read and write, Besides, lessons should be in the spoken
language of the workers, BREducated or even semi-educated
workers would be the most suitable worker - teachers, They
would correlate their reading and writing to the professional
needs of the workers., 3ducation of workers should be made

a statutory obligation on the part of each industry and prow
fession. This would imply that the working houre in each
industry are so arranged that the education of employees is

a part of the schedule, A tripartite agreement to this

and the government,
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SPECIAL SBECTION
TEACHER EDUCATION -~ 1

ADAVAL 8 B: Teacher education .(Iu National Council of
Educational Research and Training, Third Indian Year Book
of Bducation, Delhi, the Council, 1968, 136-49).

The paper presents a survey of researches .on teacher educgtiong
A brief description is given of thé two doctoral works which .
trace the historical development of teacher education in the
States. of Mahzrusktraand Mysore, Other studies on teacher
education are classed under the follow:lng ‘4 heads 1) attitudesz
2) economic, social and personal probleme of teacherss

.3) qualities i jyuired for success and actually found in

gchool teachers, selection and evaluation of ischool teachers .

‘and student-teachers; and 4) main interests and pursuits of

teachers, 1, All the studies indicated that the attitude of
teachers. to their profession is not favourable, The teasons
for taking up this profession are generally its be:lng consie
dered a respectable: protession, interest in: children, opportug

nities for life~long learning, promise of leisure etc, Prie .

vate tultion is favoured by a considerable number, ' Dissatise:
taction with pay scales and status in society are also mene
tionedy 2, Majority of teachers suffer from financial: worriesy

Other problems are: social,; psychological and professional,

Tie ‘headmastcrs have problems. of shortage of teachers, intery.
ference of managanurntetc, JIn.general, the sociogeconomic
condition of teachers at-all levels is highly unsatisfactory
which: 18 an important cause of the poor quality of teaching,

39 Bocial, moral and aesthetic interests, intellectual proe.
ficiency and professional skills are the. necessary qualities

for teachers, The need for objective and scientific method

- of selection for admissiom. to. teacher training institutions

is stressed, 4, Majority of teachers spend their leisure time
in reading, aesthetic pursuits, crafts,. hikes etc, Teachers

-usually do not take part in activities in ‘which they: want

their students to participate., - Many teachers are-engaged

either in some. work to. supplement their income, or: in preparing

for some examination (matric, intermediate or B.A.) This is

‘the. reason why many teachers.are unable to attend refresher

courses,; seminars, social service camps etc, - Hardly any of

them read educational journals,
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ALL INDIA COUNCIL FOR BISMENTARY EDUCATION, STUDY GROUP
ON THE‘. TRAINING OF RIEMENTARY TEACHGRS IN INDIA: Report,
Delhi, Manager of Publications, 1863, 72p, / Chairman:

. Ra.:jaRoy '_B_:lngh _/

' The ﬁuportant reconnnendaticms are: 1) gi\sing h:l.gh priority to

the programme of improvement. -of tesdcher ‘education at the

' elementary stage in the remaining period:of the Third Plan.as

well as in-the Fourth Plan; 2) adopting special-measures l:l.ke
correspondence courses for clearing the backlog  -of untrained
téachers; 3) expansion ‘'of training facilities in: ‘such a way
that the annual ocutput of training 1nst1tut1<ma would match

the- ‘annual réquiremént of additional ‘teachers; ‘4).-appointment

" of a Study Group in each State and” Unton Territory to a) work
out deta:[led estimates of thé ‘additional enrolment. in the

elementary =achools up to. 1975 ‘and- the addit:[onal teachers

__required an‘nually, b) aseess the size of the backlog of un-

. the' ‘backlog, ¢J examine ‘the posstbilities of. expanding the
. ... capacity of existiig institutiochs, ‘). determfrie thevadditional
’ "tra:ln:l.pg institutions :t6 Ve 'created, ‘@) asdess the: requirements
' "'Tof teachers for the special’ éategories, .gy womeh: teachers,

toacheea Por tribal areas; .f£)- work out the estimatds of the
coﬂt -and’ the’ phasing ‘of the whole programme,- Thé p].ana 80
prepared- should be: combi.ned for. the ovérall: plan--of ‘teacher
“éducation of the sountry;.-8): adopting the following ‘general
’pr:lnc:l.plea for the Yocatiofi and: planning of training-insti~

__,"tutims <'a)’ a diatrict 'should: be the unit of platining,
* 1) ghout four-£ifths of the training Anstitutions-should

be located 4n: riral areas, c) an ideal location foiv.a train:lng
mstitution ‘would be. a towneh:tp with a population“ between $,000

and 15, 4000, 'd) the .institutions ghould be ‘easily .décessible

K ,:_'from all parts of the:-district; 6); the duration of'the training
course shouyld ‘Be.t' wo 'years :for these who ‘have. completed secondary
" -*{ischooa, ‘or:the higher secondary and for: those who: have not
“completed ‘the Secondary -school, it should.be ‘.threé years which
i :ghould Be divided into two perj.ods ~ a ‘¢ontinuous: pre-service
v ',"_":-"tra:l.n:lng prograime of two years: followed by.an-in=service
. “wdrailning :programme: of ome: year; 7) revision of ‘thé' éxisting

" syllabi -of tralning institutions on: the basis of :a‘model
~ .. syllabus that should be prepared by the National :Institute of

i Bducationi 8) organizing special ‘in-service:training courses for

- teacher. educatfon; 9)déwaloping a nation-wige network of in-
- ‘service training programmes;. 10). increasing the number of

-extension.-service centres to 240 -at least by the .end of the
fourth flan; 11) establishing State Institutes of Elementary Sdu-
cation; 12) provision of adequate incentives and' facilities to
elementary school teachers for further education: 13) production
of educational literature in Indian languages; 15 creating a
permanent organization at all levels which woild be responsible
for improving teacher education; 15) setting up in every state

a State Council of Teacher Education to deal with teacher
.education at all levels; 16) appointing in every state a
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i

Special Officer (or any other suitable administrative machinery)
whose whole-time responsibility would beé for the programmes

of training institutions; 17) provision of a sum of R520 ‘™ui+
crores in the Third Plan and about Rs,60 crores in the Pourth
Plan, for the implementation of this, prgramme.‘

" ALL_INDIA COUNCIL FOR SECONDARY BDUCATION-' ‘Reconmendations
-on.teachers fgg’;ndia. Ministry of Education._ Reconstruction
of secondary education, Delhi, Manager of Publications, 1967,

1-11)

. Some -of the recommendations are - 1966: 1) a committee might
be appointed to advise on the training of teachers for higher
secondary and multipurpose schools 2) it was resolved to
refer the question .of the period of tra.ining for the teachers
of higher secondary schools and the minimum qualifitation
required of -the teachers selected for such training, to the
Committee appointed by the Ministry of Euucation for the
examination of .the curriculum and the pattern of training in
; secondary training colleges; 3) regarding the- problemlof
-training teachers in vocational subjects, 1t was decided that,
where facilities did not exist for providing practical traiq;ng
-in the workshops of technical schools yarious alternmative
neasures would have to be devised by the staff of theotraining
"college in cooperation with technical and professional experts;
4) the Council welcomed the scheme for strengthening the
teaching of science in secondary schools by deputing training
college .lecturers and secondary sSchool teachers .under the -
8cience Teachers‘ Fellowships Programme to USA, Canada and
the UK: 1958: 5) for the-training .of teachers for practical
subjects in multipurpose schools the training colleges and
universities should be requested to include these practical

+ .- -subJects. in the regular training programme for the.B.BD, or
Lo B.T. or. L.T. degree course., Special training courses. might be

orgsnized by the training colleges for. diploma holdegs leading

to a diploma in the teaching of specified technical or practical
subjects: 1962 6) the services of the personnel trained in the
9~month course of the Central Institute of English, Hyderabad '
should be utilized as key personnel in teacher training pro-
gramme, 1963 :7) the scheme. of condensed courses .of. -one; year
~duration for existing graduate teachers. would. hslp,considerably
oin:meeting. the shortage of-science teachers fon$the higher second-
ary«classes and.the NCERT should evolve a. model syllahus for such

'“*~condensed courses ; ‘8) 1n-serv1ce training should -be. provided to

- . 81l teachers. and, qll training colleges. shoulddgradually have

extension departments for this purpose, = - -

LR TR )
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L have a practical #md experimental beéaring, o that the teacher- -

»
. i

"of teaching during teachdng-practice.

L] .v:l

BHATTACHARYAY G C: Plea for development of methodology
" by the teachers' training college. Bducational Miscellany
1967-68 4(3-4) g0-4. o -

It has been urged that the teacher-training colleges should
take lead in conducting experiments towards improvement of
teaching -in primary and secondary schools and that the

theories which are discussed in a training college should

trainees are inspired to make further improvement in .effective
teaching and try new nethods and approaches for advancement
in methcdology after leaving the training college, | The
teacher~éducators should demonstrate various techniques,
innovations and experiments in teaching like Project Method,
Problem Solving, Unit Method arid Heuristic Methods before
the trainées start teaching-practice. It will be very cone
venient 1f an experimental school 1is attached to a training
college go that the teacher-~educators can experimentwon various
" t&chrilquées in the préesence of the trainees,’ The :§61utions '
to the ¢lass room problems should ‘be verifiéd hefore recommend-
‘ing them to the schools._ Comparative utility 6f va¥ious techniw-
ques like translation iethod -and structural approach of
teaching languages should be verified ‘after using them for
‘some time in séparate groups “of+Echool chiildrefiy ‘The ‘teacherw
grainees should be “encouraged and given ‘a1l help by the
‘teacherueducators to‘experiment with the: various techniques

ATERE:

Cot 0 e el L

*oa
.u“:f',- S T T

. PR

CHILANA MR: 'Tn—service education-of'primary'school

e teachers-special need, present statucand new dimensions.

Educational Miscellany 1967-68, 4(3-4), 26-38.

TS 8 4

In-selvice educatfon of primary school teachers i?'sfgnificantly
important and it needs special attentidn, Exisfing*faciltties

SIRE- 3 in<derviée growth of téachérs aré not only“inadéjiidte,

but they ate avsilable to only a smaIl fraction of the
teacher population, 1In order to- carry gt the recomméndation
- -0f theKoéthari Commission regarding univerSalizing thé pro-
vision 'of in-service ‘éducation to all types of téachiérs, it is
- necessary t8 find out néw diménéions of the® programme Important
- #@mong- thedé-diménisions areé to providé’many “types -6f" pFogramme

;4# ihcludingjformal and informal astivities,érédit and’ rionw

“dFed1f: éourdes, “correspondence services’ and :prais "of -{ndividual
~institution growth. (To carry out this hultitude of activities,
it will' bé necessary to enlist the é¢doperatich 6f maximum number
of agencies coneerhedfwith*the‘teacherﬁ‘Jgrowthiéuchﬂas super-
visory staff, training institutions, teachers! associations and
State Institutes of 3Bducation ete, Even the present -extension
services departments might be reorganized to provide greater
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bonefits, Agaln, independent centres may be set up with these
f:netions, All these steps will help a lot in promoting acade~
nic and professional growth among primary teachers,

A75 " CHILANA M R: To Step up primary teacher education - basic
issues: related proposals. Teacher Bducation 1969, 3(3), 3-8,

The following proposals have been made while referring to the
efforts of other countries in this respectgl and to the role
Education and National Council of_nduc_atgma_l l_lesea;ch and
Training: 1) raising the level of teacher education; 2) uni-
versalizing the provision of in-service education to primary
school teachers by introducing a variety of programmes for the
purpose; 3) patronizing production of literature on primary
education and primary ‘teacher training; 4) establishing centres
for the gpecial training of primary teacher-educators; §) pro-
viding necessary facilities bot; physical and persomnel to
primary training mstitutions 6) estahlishment of pilot insti-
tutions for preparing primarx school teachers; 7) introduction
of guidance services to pupil-teachers; 8) improving evaluation
procedures in primary teacher education; 9) promoting research
in elementary teacher education; 10) evolving a programme -

of built~-in extension for every primary training institutionm,

A76 _ - CGMC)NWEALTH BDUCATION CONFERENCE, 2ND, NEW DELHI 1125
JFNUARY 1962, .COMMITTEE ON THE TRAINING AND SUPPLY OF TBACHERS
Report, -(In Commonwealth Education Conference, 2nd, New Delhi,
13-25 January, 1952, Report, Delhi, Manager of Publicatious,
1962, 33-45) _ :

The important recommendations are: 1) more detailed information
about the needs of recipient countries and the resources of -
donor countries in training teachers should be collected and
made available and the countries that have given assistance
should consider publishing progress reports on their training
schemes, The Commonwealth Sducation-Uiaison Unit should coordinate
such information; 2) a number of bursaries or training grants
.8hould be provided in rural and socia.l education and similar dis-
ciplines, as well as in the subjects and courses mentiomed at
Oxford Conference; 3) special note should be taken of ‘the deve-
loping countries’ ‘requirements on the training of technical teaw~
. chers, and priority should be given to strengthening ‘existing
departments or institutions which train technical teachers;
4) .teachers should have working experience of Schools or
training colleges in the country where, they are studying and
emphasis should be placed on training women teachers;
5) arrangements: should be made for instituting orientation.
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courses for candidates selected for study abroad; 6) developing
countries should consider providing in-service courses
organized by visiiing teams of experienced teachers and
lecturers,

" DESAI X G: ‘a':.:valuation in teacher education., NIB Jaurnal
1969, 3(6), 38-41, ' -

The total evaluation in teacher education at B.Ed, level should
consist of evaluation in the following areas: 1. Learning of
theory - The eSsay-type examination should partly be replaced

" by short-answer and objective tests, In addition to the final
external examination, there should be 3 or 4 periodic tests for
the internal evaluation, 2, Practical work related to theory -
Case studies, experiments in psychology, achievement and intelli-
gence testing, study of aducational developments during the
Five Year Plans, preparation of teaching aids, statistical

- analysis of examination results, study of school plant, records,
etc, should be assigned to students which should be evaluated
on a5, 7 or 9 point scale, 3, Student teaching = The
evaluation of student teaching has to be done by a) the student
himself .b) other fellow students observing the lesson and

< - ¢) the supervisor keeping in view the objectives -0f the

-."1esson unit, The external examination should consist of 2

- 1lessons in the two optional subjects offered by the studer;t:.
4, Co-curricular activities - participation of student in such
~activities as talks, debates, symposia, dramatics, -exhibitings
anid other school functions should be evaluated, -The external
examination should consist of examination of 1) theory, and

" 11) student teaching, while the internal assessment will
comprise i) evaluation of practical work related to thecn.'y,
i1) eva.luatim of co-curricular activities, 11i) periodic
studext teaching and iv) periodic theory tests,

DHAR K L: Remedial Rnglish for teacheirs = basic consi-
derations, Naya Shikshak (Teacher Today) 1969, 12(1), 23-7,

‘The following factors have to be taken into consideration: 1} the
different scopes of remedial work for trained and untrained
teachers; 2) the role and uses to which Bnglish i8 to be put to
* in India; 3) the need for tackling various -age groups -of trainees
differently because of their different dégrees of motivation;
4) to base the remedial work on psSychological, pedagOgical and
linguistic- principles of foreign language teaching as.well as
on the difference between the two language skills ~-speech and
writing, The following programmes of long-range and immediate
actions are suggested: I, Long-range viéw: a) setting up a national
coordinating machinery with regard to the teaching of English;
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b) improving teacher training programpes and improving
curriculum and teaching methods in schools; c¢) redefining

the role of foreign agencies in the teaching of English

and teacher training; d) a general survey of Bnglish teaching
needs of the country, 1I, Immediate action plan: a) syste-
matization of errors committed by teachers throughout the
country; b) building a suitable remedial course accordingly;

‘¢) adequate grants from the central government for this

purpose,

DIKSHIT 8 8: Teacher education in modern democracies,
Jullundur, Sterling Publishers, 1969, xii, 106p,

The new developments and trends in the.field of teacher
education in four leading democracies of the modern times -~

-England France, United States and India - aga:lnst the

backdrop:of their traditional systems are presented, It is
believed that th:ls would .be useful for reorgapi_zgtiqn_of
teacher education on sound lines. The following are the

5 chapters in the book: 1, England; 2, France, 3, United
8tates; 4) India; 5. The new horizoms,

" INDIA. CENTRAL ADViSORY BOARD OF EDUCATION. Recommendations
on teachers (In India, Ministry of Rducation, Recomstructiom
of secondary education, Delhi, Manager of Publicatioms, 1967,

1lewll) e

Smé_of _tbe:,recomﬁendatims '-matie'_'l)ir the Iioa:qd 1n its ':,d_ifferent

" meetings are? 1959: 1) the training required for -the -teachers
" of multipurpose schools should be evolved by experts in

particular Spheres of technical education and they should work
with experts in pedagogy from the training colleges; 2) .all
heads of departments at the higher secondary stage should he
M.A8 or M.8cs8. or should possess a Diploma Certificate from

- the university indicating their competence to .teach at the

higher secondary stage, while the others should have undergone
B:T. training; 3) a certain number of teachers. fram different
institutions should be deputed for a period. of ome. year to a
university for practical tralning in approved Ilaboratories
for science subjects and in the other approved departments for
the other subjects, At the end of the course .the deputed
teacher should either take the M.A. or M.8c. examination to be
held for the regular students or a diploma examination, the
details of which should be worked out by the university; 1962:
4) teacher training for secondary schools should be examined
as a matter of urgency in consultation with the University
Grants Commission with a view to undertaking measures to meet
the requirements of secondary schools; 1964: 5) the teachers of
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science who acquire higher qualification should get suitable

increfgse in their salary ahd an appropriate machinery should
be evolved to ensure the follow-up of the spe :lal training
given to science teachersi 1965:6) the Board -accepted the
following recommendations of the Committee on School, Edtia-_»
cation: a) all teacher training institutions should be -
strengthened and improved which would include reorga \nization
of curricula, establishment of special model schools ior
practice-teaching, extension work and provision of nécessary
physiczl facilities and finances for organizing community
activities and other programmes, b) the duration of the -
teacher training course, which is ome year at present may
have to be 1ncreased. -

INDIA ., COMMITTER OF ‘Ju.'.MBERS OF FARLIAMENT  ON mU"ATIm
1967s Tsachers -status and education. . (In itsReport, ,.
National policy on education, New Delhi, Ministry of EBducation,
1967, 11-13) '

Saﬁe of the recoﬁpegdafj_.pqs are: 15 the training of school

teachers should be brought within the broad stream of university
1life and the training institutions should no longer_ .be

isolated from the schools, Schools of education should be
established in universities, Each 8tate should.-prepare and

_ implement, .on a priority basis, a plan for the expansion and

improvément of teacher education at all stage«;2) the _
academic freedom of teachers to pursue-and publish their

studies and researches and to speak and write about signi=-
ficant national and international issues should be protected;

3) the improvement in the status of -teachers should be accompanizsd
by a corrésponding deepening of the awareness of their crucial
role in moulding the life and character of the :rising generation;
they should pursue learning and excellencée -with dedicatiom,

" INDIA. BDUCATION COMMISSION (1964-66): Teacher .education
(In Report of the Education Commission (1964<66) = education
and national development: New Delhi, Manager of Publications,
1966, 67-88, 622-4) : : . L

/ see Indian Bducational Material V.1, sbstract noe 190_/.

=
- -
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. INDIA., PLANNING CCIIMISSIQI., COMMITIEE ON PLAN PRQUECTS.
STUDY TEAM FOR SELECTED EDUCATIONAL SCHEMES : Report on .
téacher training. New Delhi, the Commission, 1964. iii, 206p,

A study team was set up to study among other.things the teacher
training programmes from the point of view of 1)-enforcement
of compulsory education for the age-group 6-11; 2) -expansion of
middle/junior, high/senior basic education for the age-group
11-14 and expansion of secondary education, and to make relevant
recommendations, The following aspects are covered in the
reports 1) cbjectives of teacher education and trends of
development; 2) procedure and preparation; 3} present position,
4) some aspects of teacher education; 5% problems of teacher '’
education; 6> teacher education-suggestions for administration
and organization; chapter 8 gives summary-of conclusions and
recommendations, The appendices give detailed mfomation
regarding the following: 1) institutions; 2) trainees; 3) curri.
cula; 4) staff of the training institutions; 5) provision for
teacher t2 aining prOgramnes- 6) cost pattern and other items,

INDIA. PLANNING COMMISSION, EDUCATION DIVISION: Teacher
education jin the: Fourth -Plan- (In India,.. Planning Commission,
Planning Group on Educaticmc Steering Committee, Educational
development in the Fourth Plan (1969<74) - report of eoe
New Delhi, tle Commission, 1969, 102-116) .

£

[ see Indian Bducational Material V,4,abstract no. AB0_/

INDIA. SECONDARY EDUCATION COMMISSION (1952-53): Teacher-
training (In its Report, New Delhk, Manager of Publications
1965, 134-41, 143) -

‘The recormendations are: 1) there should be only two types of

teacher~training institutions a) for those with 8chool Ieaving
Certificate or Higher 8econdary School Ieaving Certificate for
whom the training period should be two years, and b) for gradue.
ates for whom training may be for one year but extended later

to two years; 2) graduate teacher<training institutions should
be recognized by :and affiliated to the universities which should
grant the degrees, while the secondary grade training institu-
tions should be under a separate Board appointed for the purpose;
3) training should be given in extra-curricular activities;

4) the training colleges -should arrange refresher courses, short
intensive courses in special subjects, practical training in
workshop and professional conferences, and conduct research work
and should have an experimental school for this purpose; 5) no
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fees should be charged and stipends should be given to stu-
dents and adequate residential facilities should be provided;
6) only trained graduates with three years of teaching experi-
ence should be admitted to the Master’'s Degree in Education

7) there should be free exchange of ideas between professors
in training colleges, selected headmasters of schools and
inspecting officers; 8) special part-time training courses

should be conducted to meet the shortage of women teachers,

INDIA, STATE EDUCATION MINISTERS® CONFERENCE, 6-8TH,
1963-65, Recommendations on teachers (In India, Ministry of
Bducation, Reconstruction of secondary education, Delhi,
Manager of Publications, 1967, 1:11)

The recommendations made in its different meetings are: 1963:
1) immediate--steps should be taken to raise the standard and
quality of secondary education by raising the period of teacher
training to 2 years and including content education in the

'Syllabus; 1964: 2) the headmasters of middle schools and

large primary schools should mostly be trained graduates and
elementary teachers should be matriculates; a programme for the

‘expansion of training facilities for secondary school teachers
“shéuld be drawn up and implemented.: A system of correspondence

courses should also be started with a view to clearing the
backlog of untrained teachers and also to provide. opportunities
for further education; 1965: 3) intensive and well planned
efforts on the requisite scale should be initiated to meet

. the shortage of teachers of 3nglish and =cience subjects,

INDIA., STATE BEDUCATION MINISTERS' CONFERENCE 10TH 1967,
Teachers' status and education, ¢In its Proceedings. New

Delhi, Ministry of Education, 1968, 27-30)

* The following points regarding teacher education have been

discussed by thé ministers: 1) esishlishment of the State
Boards of Teacher Bducation; 2). pre;uration of comprehensive

“'State plans for the improvement -of teacher education; 3) emphasis
on in-service-education 6f teachers; 4) déevelopment :of

programes -of .part-time education in urban areas and of
correspondencé courses, especially to clear the backlog of
untrained teachers at an early date; and 5) improvement of
training institutions; in particular, improvement in the quality
-0f teacher=educators through the establishment of Schools of
Educatim in selected Lmiversities.
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 INDIA. UNIVERSITY EDUCATION COMMISSION (1948-49):  Education
(In its Report Vbl. 1. Delhi, Manager of Publications, 1962,
210617) . :

‘It has been recommended that 1) thé courses be remodelled and
more time given:to school practice and more weight given to
practice in assessing the students' performances; 2) suitable
schools be used for practical training; 3) students be
encouraged to fall in with the current practice of a school
and make the best of it; 4) the staff of the training college

-be recruited from people who have first hand experience of school

teaching; 5) the courses on the. theory of education be flexible
and adaptable to local circumstances; §)  students be encouraged
to proceed to the Masters' Degree only after some years of
experience of teaching; 7) original work by professors and
lecturers be planned on an all-India basis, -

IERONARD P; . Experimental plans for the education.of an
increased nusber of secondary school teachers for India,
Journal of Education and Psychology 1969, 27(2), 138-40,

It is suggested that the .possibilities should be explored
1) to f£ind a way to involve the teachers in service in the
supervision of practice teaching and in assisting- the;training
college in the training of teachers; 2) to enlarge the staff
of the tragining collegés by utilizing teachers. in service and’
thus relieving the training college staff for research, curri-
culum improvement, keeping abreast af their fields etc,.;

3) to enlarge the number of students in training colleges without

qdding to the physical facilities and with a minimum of gddi-
tional staff, If the intake of students in a given institution

- 18 doubled, it is suggested -that half 0f the students may be

placed in the training college :‘and the other half in. practice
teaching schools, After cne half of the school year the two
groups could exchange positions. For this it is suggested that
a group of secondary -teachers should be trained to direct the
student teaching in their respective schools,.

H -

IVLLA B #: Reshaping -curriculum in teacher education,
Journal of ‘Education and Psychology 1969, 27(2), 14i-6, 5 ref,

The following postulates are given for .reshaping the curriculum:
1., The theory of teacher educaticn should be. in accordance with
the purpose and function of education in India as derived from
the national goals of democracy and .planned- development, 2, The
trainees. should be.given the required job -skills-personal and
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. all the skills for the total development of the teacher,

‘students each and the staff should be 9f a hizher lev2l o%h in

.scheme so that at least some of the institutions may start

8hikshak (Téacher Today) 1969, 12(1), 9-22; 46 ref, -

. The. importance of selective admission to training institutions

soéial, professional, conceptional. 3. ‘I‘hé couraé should impart
general education as well as teaching competence, It is .
stressed that the curriculum should give equal weightage to i

instead of overemphasising professional skills., It is i
suggested that a national committee should be set up to formu- g
late the fundamental objectives 6f teacher education and the . ;’
varied responsibilities expected of trained teachers, {

MATHUR V S: Centres for teacher education. Educational
India 1969, 36(3), 87-8,

The following :two suggestions have been made for improving
the teacher education programme: 1) laying down judiciously
worked out criteria for granting affiliation to new training
colleges and for allottment of new units to the existing
colleges, Instead of having a number of traindng colleges
in a small district or division, the resources could be pooled
‘to form a single, large institution with better facilities to
cater to the whole ‘area; 2) formation of regional centres of
teacher education by selecting one of the existing training
colleges in every state or region and giving it a special
character, These centres should cater to about one thousand

emoluments and in qualifications and experience. A national
comnittee may be appointed to go into details: of the above a

functioning as regional centres of teacher. education. from the
next academic year,

MISRA R C: Selective admission in teacher education. Naya

is stressed, : The 3 important considerations .discussed are:

1, Qualities required in a teacher: a) general = physical fitness,
good moral 1ife, emotional stability, =ocisbleness etc; b)
specific knowledge of the subject, teaching ability, keeping
oneself professionally up-to-date, 2. Academic qualificatioms,

In this regard it is suggested that schools and -colleges should
be persuaded to maintain eleborate records of students’ all-round
achlevement and such records used at the time of selection of
teacher trainees, 3, Method of selectior, A comprehensive test
scheme similar to the one evolved by the Central Institute of
‘Bducation, Delhi, should be formulated to assess the suitability
of the: candidates, The heads of the training institutions should
also have powers to weed out unsuitable candidsdates, The following *
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allied suggestions are made: 1) the school teachers should
identify prospective candidates for teaching profesgsion from
among the students; 2) these students should be given opportu-
nities to assist the teachers; 3) g.x_idance programmes should

be organised; 4) = lqng-term programme of teacher training
should be evolved; 5) a state advisory committee shculd be

set up to advise upon programmes of selection,

MUJJU M L: Prathamik aur madhyamik E:a..ayom ke adhyapakom

ke liye vigiian mem viées talyari xI ek yojana ( = Special

prepaf::iss 1in sqience, @ scheme for primary.and secondary
school teachers) / Hindl / Naya Shikshak (Teacher Today)
1969, 12(1), 80-4,

In view of the paucity of science: teachers,; introduction of
correspondence course in science (secondary school examination
level) with provision for holding practical classes during
vacation, for arts teachers has been urged, Time to be alloted

- for theoretical and practical classes; qualifications for

admission; method of selection; manpower and financial re~
quirements for the organisation of practical classes. have

‘been described.

NATIONAL COUNCIL OF EDUCATIONAL RESEARCH AND: TRAINING.
DEPARTMENT OF EDUCATIONAL ADMINISTRATION: .Training course for
principals of.secopdary teachers' colleges / held in_/
Taradevi (Simla) / from/2nd to 16th June, 1965 " Delhi
the Council, 1965, 143p.

The course was organized with a view to bringing together the
heads/principals of secondary training colleges of Delhi,
Panjab, Rajasthan and Uttar Pradesh, placing before them the
main problems confronting the training of the secondary teachers

. of the region and providing a forum for finding out workable
- solutions for the problems, The following working: papers have

been discussed: 1, Training of secondary teachers in -India -

8.Ne Mukerjie 2, Teachers we need for our secondary Schools -
S.N, Mukerji, 3. Trends in teacher education in the United States =
R, Bell, 4, fAnalysis of the programmes. for the. professional
preparation -of secondary teachers - K.P. Surendranath and

- KNy Hiriyanniah, 5, B.2d, programme and new techniques of

learning - P.D., 8harma. 6, Planning of ‘a new teacher education
institution « 8 N. Mukerji. 7. Role and responsibilities of a

- secondary teachers' college - R,C, Sharma, 8, In-Service edu-

cation: and training of teachérs (primary -and. secondary) - W. .
Griftin, 9, Teacher training in U.K. - S,L, Gupta, 10, Student
teaching < G, Chaurasia, 11. Maintenance of ‘accounts in a

secondary teachers college » S M.S. Malkani, 12, 8tudents in
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training colleges - P.X, Royi The suggested recommendations

‘are grouped under the following heads: 1) shorterz of trained

teacrers; 2) B.,Ed., programmes; 3) research; 4) new-techniques

- of learning; -5) planning of a new teacher: education institution;

* 8) roles and responsibilities of principals of secondary

‘teachérs colleges- 7) in-service educatim and. trai.ning of

teachers., " . . _ .

293 . NATIONAL SEMINAR ON THE.EDUCATION OF FPRIMARY TEACHERS IN
INDIA, IST, DELHI, 3-10 OCTGBER, 1960, Report, Delhi, Manager
of Pe.tblications. 1964 i, 263p,

Recommendations have been made on the following aspects:
1) targets to be reached at the end of thescond and third
Five-yeal Plans; 2) duration of the training course; 3) levels
and types of training to be provided; 4) optimum size of a
training institution; 5) recruitment  of women. teachers and
provision for thetr training; 6) supervision of training _
institution®;7) standardised expenditure. returms; 8) grant-in-
aid to private training institutions; 9) service .conditions
for primary teachers; 10) teachers®' or:ganizatﬁmsa;' 11) selection
of teachers and freshmen for admission .to training institutions;
12) in-service training of primary teachers; 13) staffing of
training institutions; 14) syllabus; 15) methods of teaching;
16) examinations; 17).organization of extension services;
18)--development of a few selected training schools as experi- : »,
" ental institutions; 19) wastage in trainin: institutions,

-
<

. - ~ o, ¥ :‘ B
A94 PALSANE M N: &Educational -psychology in teather preparation -
a point of view, Journal of Education and Psychology 1969, 27(2), §
154860, ‘7 ref . ’ ‘ - T :

It is suggested that the course in educational paychology should ;
be problem~centred to make it more logical -and- meaningful,
Educational psychology should enable tlie ‘teacher to: 1) see the f
- 'rélation betweeén theé educational aims on the one hand and the :
" hature of the educand; 2) get familiarise with thé .scientific
“iflethods' and- procedures needed in applying ‘the  psychological
! * ~"facts and principles to education; 3) .appreciate the importance
. Oof the ¥mowledge of individual educand's abilities .and interests,
- knowledge of learning principles, :social psychsology-of small
- groups eté., 4) get familiarise with various: assessment pro-
cedur:zs3 5) relate the knowledge of growth and-development to
ieaming tasks; 6) relate the ciurricilar: and ‘cocurricular programmes
to the 1nd:lv1dua1 néeds of developmént; 7) understaiid his role
-in the process of éharacter formation and development; 8) under-
-stand the problems of adjustment among pupils- 9) work out
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effective methods of study based on efficient methods of
1earning and inculcate them in pupils. " :

SHAH M M: Aptitude test for secondary school teachers,
Baroda, Ma.hara;ja Sayajirao UniverSity of Baroda, 1965,
X1, 340p, :

An aptitude test has been constructed so that it may be use-
ful in selecting candidates for teaching profession, The test
consists .of the following 5 factors (sub-tests) as indicative
of the aptitude for teaching: 1) aptitude towards children
(35 items); 2) mental ability (26 items); 3) interest in pro-
fession (9 items); 4) abaptability (20 items); 5) professional

.information (30 items), Sound knowledge of the subject matter

which ig an important factor and othér factors such s health,
industry, and sincerity have been . left out from the test
iteme. A sample of 530 graduates and postgraduates had been
glven the test for construction and etandardisation. The :
reliability and validity of the test were found to bhe satis-
factory. The forecasting efficiency of the test battery is 16%,
It 1s observed that candidates who,score on this aptitude
test, 58 or below should be considered maceeptéble'to the

.profession, However, it 1s suggested that together with this

test, information about the candidates’ subject knowledge,
health, their sincerity and industry should be collected

.through proper techniques and considered while selecting the

candidates.

SHARMA, 8 K: Elementary teacher education in Rajasthan

.renovated - practical considerations in new syllabus. Teacher
-Education 1969, 3(3) 9-11.

- Déscribes Rajasthan's endeavour to revise the a&l\la,bus of

elementary teacher education in the State, A job-chart of a
teacher in the state, a few case studies of the existing
8yllabus in the training institutions and the experiments carried
out in a few elementary teacher training institutions regarding

the major changes desired in the syllabus, the opinions and

responses of the field workers in the State, forméd the basis
for the revision of the syllabus, A few asswnptiona on which
the work was given the final shape are: 1) the teacher education
programme should take the form of a continuous process at
sultatle intervals during the whole service period of a teacher;

2) the teacher training programme to be more r<alistic should

reflect the field conditions; 3) the extension service programme
should become an essential and integral pfeature in every train-
ing institution; 4) the knowledge of subject content is the
material, and methods are the means; 5) the theory should
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evolve out of the needs of practical work in the classroom;

6) however ideal a scheme may be, its success depends solely
upon its implementation; 7) no teacher training programme

can be successful so long as it does not provide for proper
motivation of the trainees to adopt teaching:as their pro-
fession for 1ife; 8) the training school should demonstrate
the workability of the programme by organizing itself on the
lines advocated ‘as also through the life, habits, behaviour
and approach of the members of the staff, The sallent

feature of the new syllabus and its structure have been given,

..SRIMALI P L: How to make our teacher-training programme
effective, Journal of Bducation and Psychology 1969, 27(2), 18891,
188-91, . . ,

The following suggestions are given. 1, ‘The whole course should
bhe formulated in accordance with clearly spdlt out objectives,
2, To establish close relationshiP betwéen theory and practice
the following should be done: a) the therry papers .should be
Yeorganized according to the actual needs of the teachers and
school8, b) each subject specialist should give at least 10 or
15. lessons and then build up his theory lectures on methodol gy
on the foundation of what he has demonstrated. The trainee
should also teach in actual school conditions and their lesson
plans should reflect the modern developments in evaluation
téchnigques and the actual time that ordimary teachers get for
preparing their lessons., Each lesson plan should be first dis.
"cussed with the lecturer concerned, then the entire lesson
should bhe supervised and it chould be discussed once: aga:ln.
Senix school teachers. should assist as part-time lecturers
in methodology of teaching, The students should give at least
60 supervised lessons and work for.a fortnight as a regular
teacher taking part in all aspects of the school work under

the joint supervision of the headmaster concerned and one of
the lecturers, 3, Reading assignments should be. given to students
and made a part of internal assessment to stimulate the raading
intercst, 4, The duration of the course should be extended

80 as to inclule instruction in subject contents, 5. There
should be an integrated programme of training, research and
extension. 6. The candidates for training should be judiciously
‘selected, 7. Bvery training college should have an experimental
school attached to it. 8: The training college must have a
laboratory for guidance work and psychological experiments and
_a science laboratory,
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TRIVEDI R S: In-service programme for teacher educators.
Journal of Bducation and Psychology 1969, 27(2), 185.7,

The need for a dynamic programme of in-service education for
tecacher educators is stressed. Inclusion of the following
broad arcas is suggested in such an in-service programme:

1) specific competenci> required for an efficient teacher;

2) fundamentals in the psychological and sociological found-
ations of education; 3) practice teaching: a) aspects of
teaching~learning process, b) teacher preparation, c¢) making
practice teaching meaningful, d) evaluation. To make the
pedagogical content more meaningful, the in-service programme
may include activities such as workshops, seminar readings

znd discussions, brain-storming sessioni,book reviews and
topics pertaining to educational psychology and sociology,

pew experiments and appraaches, Besides, discussion groups
should be organized on some of the new ideas such g8 evatn
1) innovations and change ‘in teaching, orsunigotionrénd zvéinae
tion practices; 2) instructional material; 3) curriculume
changes and evaluation; 4) concept of learning; 5) concept

of discipline and democratic practices in classroom teaching;
6) instruction and guidance in education; 7) parent-teacher
conference; 8) educational measurement and test inge

. UPASANI N K: Changing objectives of teaeher education in
India. Journal of Education and Psychology 1969, 27(2),
115"’180

The need to atune the teacher education programmes to the
specizal.requirements of independent India i8s stressed. The
folowing 5 guiding principles for teacher preperation zre
given: 1, The teacher must have a sound educational- philosophy
He must inculcate in the young loyalt7 to the. principles of
freedom, social justice, equality and benevolence, 2, He

must have an adequate functional psychology to motivate children
for productive purposes, 3. The teacher must have a dynamic
sociology to enable him to perform a double role as educators
among children zmad as community leaders., 4, Teacher education
must create in teachers a desire to keep abreast of new develop-
ments, Ther: should be provision for imservice education.

5. The teacher needs to be prepara=d for his role of promoting
international understanding. The two major objectives of teacher
education institutions are: a) preparation of young men and
women for wholssome satisfying and productive life activities;
b) preparation of teachers for imstructional or supervisory
assignmerts in schools,
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WORLD COMFEDZERATICN OF ORGANIZATIONS OF THACHING PROFSSSION:
Protessional preparastion of elementary teachers (In its
Status of teachers in India, New Delhi, Asia Office of the
Confederation, 1967, 36-61), )

State-wise information on the following aspects has been
_presented: 1) trained elementary teachers., By 1963-64, 66.3%
of primary school teachers and 72% of middle school,teachers
were trained; 2) elementary teacher training institutions
{1965), There were 1,499 institutions; 3) enrolment in training
institutions (General) €1963-64). A total of 1,75,652 students
were under training of whor 48,024 were women; 4) duration of
the courses and minimum qualifications required: general
teachers; 5) courses for special teachers; 6) lewels of
training; 7) selection procedures for admission to teacher
training schools; 8) tuition fees and financial assistance
(1965); 9) cost of--training; 10) in-service education;

. 11) growth of teachers® training schools (1948-62, 1964) -
while there wer:z 720 training schools in 1950, in 1964 it is
+499 with an ‘enrolment 1,27,628 men and 48,024 women, Some

of the problems facing elementary teacher education and the
needed improvements have been given: 1) it is necessary to
determine the recasonable size for an institution, so that

co8ts may be reduced and efficiency improved; 2) many of the
institutions are located in urban or semi -urban areas, -especially
in the case of institutions for women teachers, An effort
gshould be made to locate these institutions in rural areas;

3) there is dualism in the trafriing of teachers with the
conversion of scveral training schools to the basic type.

An early decision should be taken in regard to the proper

course of training for elementary teachers; 4) it might be
desirable to provide separate courses .of training for
candidates with qualifications lower than matriculation;

5) there should be a certain uniformity in the duration of
training course; 6) in nany cases buildings are inadequate

and unsuitable; 7) the syllabus should be made more balanced
"and effective; 8) therc are wide variations in the practice-
teaching, and supervision of school practice also needs
considerable improvement. :

2D

WORLD "’C!IFEERATI(N OF ORGANIZATIONS OF T"‘ACHING PROFEES ION ¢
Professional preparation of secondary teachers, (In'its Status -
of teachers in India, New Delhi, Asia Office of the Confederatiom,
1967, 62-81) ' ‘ '

Secondary school teachers are, as a rule, trajned in institutioms
of the post-graduate standard. Only graduates are eligible for
admission to these institutions, Training for teachers of art,
music, crafts, etc. is provided along with the teachers of
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vocational, technical and special schools in special training
colleges, State-wise information on the following aspects
has been given: 1) types of postgraduate teacher education
institutions -for men only, for women only and co-educational-
the total number is 275, 217 being co-educational, 39 for
womeén only and 19 for men only; 2) types of institutions
offering post.graduate teacher education courses; 3) types

of post-graduate teacher education institutions according
to managements-11,2% of institutions are managed by universities,
30.,2% by the State Governments and 58,6% by private or
antonomous bodies; 4) number of students in teacher.training
institutions (general) (1964); 5) teacher requirements for
secondary education during the Fourth Plan period, 1966-71;
6) courses in tecachers' training (for graduates); 7) number _
of universities with percentage providing various subject
areas under the compulsory group for the B.Ed., and equivalent
programmes ; 8) .selection procedures for admission to training
colleges; 9) stipends and financial assistance; 10) cost

of training; 11) in-service education, Some of -the problems
of teacher training for secondary schools as identified

by a committee appointed by the Government of India, ares

1) forty nine percent of the.-colleges did not have sufficient
strength equal to their admission capacity, Small colleges
are inefficient and costly; 2) only 15% of the colleges pro=
viding basic training have proper workshops or craft sheds;
3) colleges attached to hizh schools or arts and science
colleges cannot provide the necessary professional atmosphére
for efficient training; 4) the candidates undertaking post-
graduate training and research do not have adequate .grasp

of the subject, Therz is great variation in the standard -
of admission, curriculum and type of research work required
of students, -
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